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This publication is produced within the framework of the “Ga-s-ink: Promotion of Gaza school 
inclusion” project DCI-NSAPVD/2008/170-404.

The project is implemented by EducAid (Italy) in partnership with Remedial Education Center 
(Gaza) and is supported and financed by the European Union, Emilia-Romagna Region, the 
Municipalities of Rimini, Riccione and Ravenna and by the Province of Rimini.

Ga-s-ink project aims to:
• support the right to education of all Palestinian children, promoting the school inclusion of 
 the most disadvantaged ones, often excluded from primary education;
• to promote the welfare of children living in the difficult context of Gaza strip;
• to promote the social inclusion process of minors with special needs, whose rights are widely
 neglected;
• to develop the competences and skills of the professionals of education (Palestinian teachers,
 educators and school directors).
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The Quality I –KIT Project
Since the very first idea of the Quality I-KIT, I thought of it as a collection of files, something to be 
used in parts, according to necessity, with no need of reading from the first to the last page.
More than twenty missions abroad with Ceis1 and EducAid2, the school where I work and the 
NGO for which I am a consultant, have taught me that people, including myself, love getting 
ideas, but we do not like being told which ideas to get and how we should arrange them in our 
minds or use them in our work.
I hope to have reflected the respect that Celestin Freinet, one of the key-figures of the active 
education movement, showed for all the workers in the Social-Educational field in this Quality 
I-KIT, by letting all its users feel free to take some hints, overlook others, and add their own 
contributions to this work. Let’s keep in touch: luciabiondelli@gmail.com

01 Quality I-KIT
Overview: An Annotated Index
With an introduction to the Quality I-KIT Project by its author, Lucia Biondelli3.
The Quality I-KIT background lies in the countless reflections and discussions during meetings, 
seminars, experiences lived at Ceis and with EducAid seminars and missions. 
Special thanks to Alfredo Camerini, Stefano Martinelli, Maria Elisabetta Montagni, Riccardo 
Sirri and Daniele Bianchi from EducAid whose thoughts, suggestions, criticism were precious to 
me and many thanks to the Ceis past and present faculty staff and the Ceis directors, presidents 
and Board of Administrators during these 24 years of my work. I have included something of 
their exciting wealth of ideas and actual realizations in the Quality I-KIT.

02 Quality I-KIT 
The Quality I-KIT Target Group: A Team of Professionals with Ideas and Instruments
Those who work in the educational field are professionals, for formal education is not as 
<natural> as learning how to walk or speak. Being professional means knowing your own role 
and capacity - appropriate methodologies, approaches and instruments - as well as feeling 
responsible for your own choices, explaining and accounting for them.
Professionals with ideas refers to theory, to those many authors and movements who belong to 
the active education approach; we feel we belong to a wider perspective than our own or our 
team’s and we are working for high principles such as human rights and democracy.

1 Ceis – Centro Educativo Italo-Svizzero, from Rimini, Italy, since 1946 is a Nursery and Primary school and more 
than a school. More information can be obtained surfing the net at www.ceis.rn.it and here, at 22 Quality I-KIT 
AUTHORS: Margherita Zoebeli, founder of Ceis.
2 EducAid NGO since 2000, when it was founded by four associations and co-operatives (Ceis included), aims 
at social solidarity and involves associations, social enterprises and people who are ethically and professionally 
committed to education and social work within the intercultural and international field. Inclusive education is the 
EducAid core strategy. More information on EducAid website www.educaid.it
3 Lucia Biondelli, born in Rimini, Italy, in 1962, is a former student at Ceis and, she has been the English teacher 
in the primary school of Ceis (with 6 to 11 year old students) since 1988, working on the project thought and 
implemented by Margherita Zoebeli. She collaborates with EducAid both in Italy and abroad. 
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Professionals with instruments refers to practice, to the teachers’ and educators’ know-how 
about a variety of teaching aids and their use, the critical utilization in the appropriate context 
and at the most convenient time, their realization in practice, their monitoring and evaluation in 
reference to their efficacy for our goals. 
Ideas and instruments develop better through team work, in which the relational work is as much 
the goal as the consistent way of proceeding.

03 Quality I-KIT
Action-Research Methodology
It is the methodology used in the active education approach.
Action-research methodology has been developed to allow a team of people engaged in a 
project work (social/political/educational action) to:
✔ develop action plans, 
✔ start the action,
✔ reflect on the data gathered, 
✔ progressively solve the problems, and 
✔ evaluate the results of the action to modify future developments.
Evaluating intermediate educational goals allows us to adapt and change our action even while 
it is in progress.

04 Quality I-KIT
Quality Relationships (Adults - Children)
In the educational intervention, the key-aspect - the one to consider, for it makes all the difference 
- is the quality of the relationship with the children. When the child is “in our minds” - even before 
than in front of us - every action planned is characterized by care, attention, respect for the child, 
not in abstract terms, but with those adjustments and changes to the classroom and the schedule 
which work for the children’s independence and fulfilment. Working with a different approach, 
other than traditional teaching, means offering children alternatives and opportunities, and, 
sometimes, opportunity is enough. We care for the “whole child” so we do not limit our 
intervention to formal instruction, but we “embrace” all her/his life expectations and skills.
To be successful in this worthy effort, we - teachers and educators - need to be supported by 
Resource Centers and, maybe in future, by Community Education Focus Points.

05 Quality I-KIT
Teaching Children with Difficulties and Disabilities
SEN (Special Educational Needs) Students
Active education is committed to school inclusion of students with Special Educational Needs (or SEN 
students). The concept of Special Educational Needs, derived from ICF (International Classification 
of Functioning, WHO, 2002), is broad, ranging from disability to other problematic conditions, in 
some case temporary ones, but in any case producing needs which have to be dealt with.
Education cannot operate on disability (the condition the person is in), but it does have an impact 
and can make all the difference on handicap (the distance gap with the people who do not have 
that disability).
We believe that a high quality school inclusion improves all the students’ learning experience, not 
only the SEN students’ and we give reasons for this.
“Insist on Inclusion” is our motto, our commitment to fully inclusive education, that is to say 
teaching children with difficulties and disabilities in mainstream classes, is not because of our 
“good heart”, but:
✔ full inclusion faces up to reality: difficulties and disabilities exist
✔ full inclusion respects the high values of the equality and democracy we stand for (and 
provides links with the international community who stands for the same values)
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✔ full inclusion is a resource, a way to improve the school experience and academic achievements 
for all students.
A general view of the Italian experience deals with what are the needs both of the child with 
disability and of the schoolmates, what they respectively gain from full inclusion and which 
are the most common points of criticism put forward against full inclusion. An example of the 
organization of full inclusion is the “Widespread Support” project realized at the Ceis school 
and described in detail, with an additional reference to the inclusion of students with severe 
disabilities.
[In the footnotes: references to Gardner’s theory of multiple intelligences and to school inclusion 
organization in different countries other than Italy]

06 Quality I-KIT
Collective, Group and Individual Work - Organizing the Class: Basic Types
There are three basic “arrangements” to work with the children within the educational 
relationship:
1. collective work in the big group, to foster and strengthen receptive skills, to build up 
 self-confidence and to promote the zone of proximal development (Vygotsky’s). 
2. group work, the actual challenge of active education, to foster cooperative skills to 
 acquire competences, focusing on the children’s participation to the learning process
3. individual work, essential to the internalization of the work, it is the way to build up 
 personal knowledge.
The various teacher’s roles within each type of organization are then discussed.

07 Quality I-KIT
Collective Activities and Games - Fostering Receptive Skills to Build Up 
Confidence 
The activities in a circle: welcoming activities, discussions, planning, discoveries - to teach a part 
of the syllabus of a particular school subject. Examples (Sick Words Go to the Hospital - spelling 
mistakes - The Set Theory - math concept);
Collective games for teaching: Simon Says, Chain Memory, There Were Ten In The Bed, Puss in 
the Corner, Memory, Memory with a Path, Bingo explained and discussed in reference to the 
educational goals.

08 Quality I-KIT
Small Group Activities and Games - Fostering Cooperative Skills to Acquire  
Competences
Group work activities: collective writing, revising, the File Box [see 34 Quality I-KIT 
INSTRUMENTS Flash Cards] , answering tests, problem solving, getting a job done, organizing 
part of an event
Small group/Team games for teaching: Battleships and variations,  Relay Races,  Guessing 
Games (Kim Games), Board Games (Floor Station Game), Games with a Target (Fishing Race) 
explained and discussed in reference to the educational goals.

09 Quality I-KIT 
Individual Activities and Games - Building Up Personal Knowledg
Individual activities: responsibility - chores and tasks [see 14 Quality I-KIT Difficult or Aggressive 
Behavior], self-expression - “What if...?” and writing poems, exercises (also with exercise file 
boxes), testing
Individual games for teaching: Reading Ropes, Lotò [see 30 Quality I-KIT INSTRUMENTS Lotò - A Kind 
of Self-Correcting Puzzle], The Secret Box [see 31 Quality I-KIT INSTRUMENTS The Secret Box]
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10 Quality I-KIT
Teaching Through Games: Academic Achievements and Play
Games are the natural way children get in touch with the world and its rules, and games are 
great teachers’ and educators’ allies. Using group and individual games is not a device or a trick 
we use in order to make instruction agreeable, it is what children usually do to learn, it is their 
regular way of learning. With games children are actively involved and result as the protagonists 
of the learning process. Games provide the children with real – though “controlled” – situations. 
There are no games without educational goals, in each case many abilities are involved and 
often they are social/life skills. Describing games involves many academic skills.
Examples of Playground games directed by adults and games where the children take the lead: 
Scalp, Numbers, Roosters.

11 Quality I-KIT 
Inclusive Activities: High Quality School Inclusion Through Multi-Level Activities 
Multi-Level or Multi-Entrance Activities are those activities which are introduced to the class as 
common project works, and they are carried out through different contributions:  big group’s, 
small groups’ and individual’s, allowing each child to participate in her/his own way (according 
to her/his possibilities). 
Such activities are truly inclusive activities, for example: editing a school magazine, organizing a 
sports event, carrying out a stage play, but also more academic tasks like studying and reporting 
on a particular school subject, or a project work like “the Personal History” (explained in detail)

12 Quality I-KIT
Background Topics or Characters - Centers of Interest, Links 
A background topic is a general theme which underlies all or most of the activities planned for 
teaching and it is not a story which develops in fixed patterns. It provides with a motivating link 
for the work we ask the children to do and it is based on active children’s involvement, fostering 
their sense of belonging to the class.
Background topics can refer to a particular setting, such as The Wild West, Middle Ages, the 
Circus... or to a particular character, such as an Alien or a Robot (both described through two 
different experiences), a Traveller, a Scientist...

13 Quality I-KIT
The Educational Environment – Well-being in the Classroom and Outside 
The physical environment is the expressive and conditioning element of a person’s individual 
and social life. The organization of the physical environment reflects the educational principles 
we support:
in the classroom: democracy is seen in the fair disposition of furniture and materials, responsibility 
in the personal, organized care of the common goods, our care for the children’s well-being 
in the opportunity we give them to express themselves and be recognized for what they are, 
without judgments (the examples of the Feeling Faces, of the Emotion Map, and of the Sandbox 
Therapy are described for reference);
outside the classroom: the same principles of multi-purpose organization, respect, shared tasks 
and responsibilities are applied and the garden “a classroom in the open air” collaborates in 
the educations of adults and children.

14 Quality I-KIT
Difficult or Aggressive Behavior - Rules, Discipline, Alternatives 
Behind every “unfitted” behavior there’s always a reason - and always a message for us, teachers 
and educators. When confronted with a challenging behavior we start our search, maybe we 
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cannot solve everything promptly, maybe we make a mistake or we do something wrong - we 
are humans, after all. Education is a process, not a single event, so both children and adults 
can always make up for our mistakes, right the wrongs, apologize. Positive conditions help to 
prevent some outbursts or challenges. From the experience at the Ceis school we suggest: Give 
the Children some Points of Reference in Time and Space (panels with timetables, chores and 
tasks, the common rules, and the clock on the wall),  Give the Children some Feasible Alternatives 
(practical suggestions, never humiliating the child, light sanctions with a meaning, aimed at the 
benefit of the community), Provide Creative Alternatives such as games and activities to let the 
strong emotions find a channel to be “safely” expressed (for example: Games on the Carpet, The 
Cave Game), and, most important, Give the Children Opportunities for Success.

15 Quality I-KIT
Materials - Tools for the Educational Intervention
Materials are not optional items in the educational intervention (some of them are, we can 
creatively make up for missing items):  we cannot work with the approach of active education 
completely without materials. Materials are tools for motivating children, actively involve them, 
they are a way of making abstract values and ideas practical and difficult concepts clearer, a 
way of giving value to the children’s efforts and of relating to them in a different way from the 
traditional approach. An example of common material (pebbles) used to teach math concepts.

16 Quality I-KIT
The ICT (Information and Communication Technologies) for Teaching and Training
The ICT are a versatile whole of instruments with features which can turn quite useful both for 
teaching and other educational activities and for teachers’ training. Undoubtedly ICT present 
innovative features such as the quick and fast process of communication, the possibility of 
multimedia hypertexts, the hypermedia communication, the reproducibility of the content, the 
possibility of democracy, the possibility of virtual reality.  
ICT can be successfully applied in the social-educational field for, remedial work, group or 
class project works, e-twinning, e-learning, the creation of social networks for discussion and 
exchange, monitoring at a distance. An example of an empty grid to be filled in to produce 
Game File Cards, for teachers’ and educators’ use and documentation.

17 Quality I-KIT
Observation, Monitoring and Evaluation: Indicators and Standards
Observation is a key instrument for planning, monitoring and evaluating not only the children’s 
learning, but the efficacy of our teaching, too. Observation is an activity which is made 
intentionally, regularly, using instruments which can be compared with other observations and 
shared with other observers.
The registration of several observations is part of the educative documentation of the work. An 
example of  children’s observation The Observation Grid (in two parts) is discussed in detail. 
It can be considered a sort of guidance for our teaching practice. We also need monitoring, 
regularly re-considering our choices and actions [see 03 Quality I-KIT Action-Research]. 
Evaluation is here discussed as: the performance-based evaluation, the quality of the children’s 
experience evaluation, the educators’ self-analysis. It is worth mentioning the evaluation of the 
organization of school inclusion, an example of Standards to evaluate School Inclusion is in 35 
Quality I-KIT  INSTRUMENTS: Standards for Effective School Inclusion (Macedonia 2004)

18 Quality I-KIT
An Approach to the Teachers’ and Educators’ Training:
Self-Awareness and  Teamwork
Everybody in the social-educational field needs training, before, during (in-service) and after 
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the educational experience (or project, work, voluntary service...) and nobody should be 
excluded from it. Training needs careful planning by the trainers especially for the attention 
due to the welcoming atmosphere, individual and group necessities, schedule, topics, group 
work, discussion and follow ups. Yet a certain amount of flexibility is equally important, so that 
every participant can feel an active protagonist of the training. An initial activity, focused on 
the teachers’ and the educator’s emotions and situation, The Waving Teacher’s Feeling Panel, is 
discussed in detail.

19 Quality I-KIT
Resource Centers and Community Education Focus Points  - Places to Meet 
Resource Centers are meant specifically for teachers and educators, focusing on teaching 
methodologies and instruments and promoting innovation, discussion, and exchange. Resource 
centers are equipped places where it is possible to meet, study, prepare teaching aids, store and 
exchange materials. They are libraries and workshops, as well as places to store archives of the 
materials and of the best practices.
Community Education Focus Points  are a more ambitious project: they are meant to be multi-
purpose places where people from the local community give and get information, help and 
support on social-educational matters and  in which educational and social issues are addressed 
through a variety of activities, often backing up one another, with strong relationships with 
Institutions, professionals, associations, local communities.

AUTHORS

20 Quality I-KIT AUTHORS: Célestin Freinet  (France, 1896 -1966)

21 Quality I-KIT AUTHORS: Lev Vygotsky  (Russia, 1896 -1934)

22 Quality I-KIT AUTHORS: Margherita Zoebeli (Switzerland, 1912 - Italy, 1996)

23 Quality I-KIT AUTHORS: Lorenzo Milani (Italy, 1923 - 1967)

INSTRUMENTS 

30 Quality I-KIT INSTRUMENTS: Lotò - Self-Correcting Puzzles

31 Quality I-KIT INSTRUMENTS: The Secret Box

32 Quality I-KIT INSTRUMENTS: Puppets and Various Characters

33 Quality I-KIT INSTRUMENTS: Paper Dolls

34 Quality I-KIT INSTRUMENTS: Flash-Cards 

35 Quality I-KIT INSTRUMENTS: Standards for School Inclusion 
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The Quality I-KIT is meant to support those who work in the educational field. 
People working with children - not simply staying with them - are meant to be professionals: 

formal education is not <natural> as learning how to walk or how to speak may appear; learning 
how to read and write requires teaching, and appropriate methodologies, approaches and 
instruments, especially when dealing with children with learning difficulties. Being professional 
means knowing your own role and capacity as well as being responsible for your own choices 
(explaining and accounting for them).

Ideas and instruments better develop through team work, where discussion, comparison and 
exchange provide hints and clues to solve the challenges of the educational intervention.

Ideas refers to theory: “active education” is a broad definition to include a wide range - both 
in space (it has an international dimension) and time (it has got a well-documented history, at 
least since the beginning of the XX century) - of authors and movements; it is not a “creed” or 
“faith”, but, rather, the commitment to  make educational principles - based on human rights and 
democracy - topical, constantly looking for and presenting up-to-date solutions. 
Developing a sense of belonging to a varied and rich pedagogical tradition helps to keep 
confidence in good practices and creativity, tracing back the origins of the proposals we still 
consider effective and appropriate as well as feeling prompt to take innovation further.
Action-research is the “living theory approach”1  which best meets the needs of individuals 
working with others in team (a community of practice) to improve the way they address issues 
and solve problems, and it is adopted while working with an active education approach.

Instruments refers to practice: 
✔ knowing a variety of teaching aids and materials: their goal, appropriate range of 
usage, evaluation of their efficacy;
✔ being able to make examples of these materials, paying attention to consistency 
between aims and means, and care for the details, in order to avoid causing extra 
difficulties or confusion to the students;
✔ making a critical use of teaching aids: adapting the materials to the situation, 
proposing variations, constantly checking their efficacy;
✔ planning their use in the framework of a wider planning of educational goals and 
intervention: aware of the needs for a range of teaching aids, progressively addressing 
a specific learning difficulty and according to a schedule 
✔ discussing their use with the team and/or other professionals and scholars to get 
feedbacks and hints on possible changes required.

1Action-research is the term coined by Kurt Levin in 1944 when he was working at MIT (Massachusetts Institute of 
Technology, Boston), the quoted definition, “living theory approach”, is by Jack Whitehead (1989)
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The term was first proposed by Kurt Levin in 1944 while he was professor at MIT in Boston, 
USA. He described Action-Research Methodology as  a reflective process: “It uses a spiral of 

steps each of which is composed of a circle of planning, action, fact-finding about the result of 
the action” Kurt Levin, 1946

Action-research methodology has been developed to allow a team of people engaged in a 
project work (social/political/educational action) to:
✔ develop action plans, 
✔ start the action,
✔ reflect on the data gathered, 
✔ progressively solve the problems, and 
✔ evaluate the results of the action to modify future developments.

Reflection on the data gathered is considering both the positive and negative aspects of what we 
are doing, and asking ourselves, “How do we improve what we are doing?” 

Action-research methodology has much to do with intermediate educational goals. We do 
not only refer to general goals, but we take action (we start a workshop, for example) and 
we consider what comes out from this action while it is in progress (not only at the end of the 
intervention). 

We evaluate our action in reference to the concerns we had (the problems we wanted to solve) 
in planning the action, and are prepared to adapt and change our action even while it is in 
progress.

To get ideas and modify our action for better results, we can get hints from the children 
themselves, from colleagues, but also from events and situations which occur independently from 
our planning. 
In Action-Research methodology, if we become aware of/identify a problem - let’s say for 
example “aggressiveness”- we take immediate action to face and, possibly, to solve it – for 
example we reserve time for games which allows aggressiveness to be let out without hurting 
others, or we create a dedicated corner where children can express themselves freely (there 
are different kinds of approaches: from puppets as mediators, to art and drawing, or theatre 
techniques to play with violence, anger, strong feelings…).
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I n educational intervention, the key-aspect - the one to consider, for it makes all the difference 
is the quality of the relationship with the children. 

The children who come to school, or to remedial classes, or to the summer camp, have to know 
that someone, some teachers, educators, social workers know them by name and are waiting 
for them. 
When they join any activity - even a playful, funny activity - and they know that the games will be 
played with or without them, that their place is only a number to be re-filled with either kid will 
show up that day, the child can still enjoy that activity, but that experience is just accidental. 

When the child is “in our minds” - even before than in front of us - every action planned is 
characterized by care, attention, respect for the child: 

✔ care in valuing her/his efforts to improve, 
✔ attention for the child’s need to find a welcoming atmosphere as well as challenging 
opportunities, 
✔ respect for her/his being much more than her/his difficulties.

 
Working for children’s independence either through internal motivation and acquired competences 
maybe difficult to measure in a short span of time, but it leaves deep marks on everyone involved 
in the process.
Working with a different approach, either than traditional teaching, is offering children 
alternatives and opportunities, and, sometimes, opportunity is enough.

When we think of quality relationships, we necessarily plan a long commitment to the children – 
in school and out of school – well aware that, to be effective, the educational intervention cannot 
be limited to one sector of life and cannot last a few hours in the morning or in the afternoon.
Educational intervention is deeply linked to social intervention: the goal is a network of services, 
people and competences who serve the community’s needs.

Places to Meet: Resource Centers and  Community Education Focus Points
[see 19 Quality I-KIT Resource Centers and Community Education Focus Points for a detailed 
description]

Quality relationships are not built “in a void”.
Adults and children’s quality relationship develops when they meet and work together.

“The friendship established among children and grown-ups 
is not the result of an immediate mutual feeling, 

it is rather the outcome of a constant (not always easy) 
habit of working together.” 

Margherita Zoebeli, founder of Ceis
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Resource Centers are meant specifically for teachers and educators, focusing on teaching 
methodologies and instruments and promoting innovation, discussion, and exchange. This is 
essential to successful team work, for teachers and educators need time and equipped places 
to work on their capacity building (empowerment) at problem solving (action-research). 

As a Chinese proverb goes:

“If I have an egg and you have an egg and we swap,
Each of us still only has one egg.

If you have an idea and you have an idea and we swap,
Each of us has two ideas.”

Besides these Resource Centers, we dream of Community Education Focus Points,  places 
where teachers, educators, children and people from the local community gives and get 
information, help and support on socio-educational matters.
Pilot Community Education Focus Points can be based in schools. This choice wants to stress 
the importance of the social function of schools. In fact the school system already provides, all 
through a territory of any country, a wide-spread network of local “gathering places” (the actual 
school buildings) for the children of the age of compulsory education, therefore schools show 
the potential to become educational centers not only for the students, but for the local population 
at large and particularly so for what relates to inclusion of children with disabilities and at risk, 
their families and foster families. 

The Community Education Focus Points are meant to be multi-purpose places in which educational 
and social issues are addressed through a variety of activities, often backing one another. 
Activities for the children and for parents, teachers, educators, social workers…
The existing services need to be mapped and rationalized both to avoid overlapping or gaps 
in the provisions and to offer to the user a clear view of possibilities, required steps, timetables, 
budget, limitations etc. 
The Community Education Focus Points offer a direct access to most of these data, acting as 
a info point for parents and teachers. This simplified contact among potential beneficiaries of 
a service and the appropriate institution, rehabilitation centers, association or group involved 
could make the child’s carer’s confidence grow and, possibly, lead to a greater willingness to 
trust the social workers, to ask for help and to act accordingly. 
Established confidence is one of the basis to start regular activities of counseling of mothers and 
family members; in fact the Community Education Focus Points are places where it is possible to 
receive private counseling as well as tuition of self-help groups and discussion workshops.

Community Education Focus Points are places of everyday life, with everyday scheduled 
activities, with strong relationships with Institutions, professionals, local communities. Their name 
wants to stress “putting community education at the center of attention, concentrating on it” and 
it recalls “using this as a starting point” to address the rest of the community.
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Active education is committed to school inclusion of students with Special Educational 
Needs (or SEN students). The concept of Special Educational Needs is broad, ranging 

from disability to other problematic conditions, in some case temporary ones, but in any case 
producing needs which have to be dealt with. 

According to the ICF (International Classification of Functioning) - the document produced by 
WHO (World Health Organization) in 2002 - every one of us can be “measured”/classified by 
the analysis of her/his functioning - a positive measurement, which focus on abilities and not on 
faults, and it points to the great difference between “disability” and “handicap”.

“Disability” is the condition the person is in - a blind person has no possibility to see either if s/he 
is from Italy or from Rwanda - “handicap” is the distance gap with the people who have not got 
her/his disability - the difficulties this blind person finds in her/his daily life, in comparison with 
the people who can see.
Education cannot operate on disability - for this there are the professionals from the health sectors 
- but it can make a difference on handicap. 
Making a difference about handicap is shown by our capacity to have good school inclusion of 
SEN students, and active methodologies provide the means for this to be possible.

***The challenge (and our bet) is that in applying these active methodologies we improve all 
students’ learning experience, not only the SEN students’, and we have better education and 
better results from all the children involved.

The games and the activities proposed in the Quality I - KIT are not only addressed to the students 
with learning difficulties, they can be proposed and experienced by all children, and all can 
profit by them. 

By using a variety of teaching aids and materials we widen the learning experience of all children: 
we still do not know how the learning process takes place in each of our students’ minds; we’d 
better offer a “multiple choice” teaching in order to widen the possibility to “reach” everyone. 

Henry Widdowson (English linguist, born in 1935) strongly maintains that teachers and 
educators must focus their attention and apply their efforts to <teaching>, and not so much to 
<learning> issues. He asserts we actually know nothing about the way people or children learn: 
we have a lot of clues and interpretations, as well as theories, about the functioning of the mind, 
but there’s nothing final on it. 
Therefore, the best thing we can investigate and improve is the activity on which we have power 
and control: teaching (using the term “teaching” he means a broader concept than instructing 
students at school).
By offering our students the widest range of input, we allow them to find and choose what’s more 
appropriate to their style of learning. In this way we can foresee a grade of success much wider 
than with the traditional teaching.
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What a bright student learns by playing with a Lotò or a glove puppet, may not be measurable, 
but it exists and will be treasured. It is certainly linked to flexibility, creativity, open mindness in 
problem solving and dealing with unexpected situations, all key abilities to face the unknown 
future. By using a variety of materials and instruments,  we have the actual possibility of 
including many of the abilities the children may have. This is well explained by the theory of 
multiple intelligences, which opposes the idea of a general intelligence we can measure with 
standard IQ tests.

Howard Gardner1 proposed the Theory of Multiple Intelligences in his “Frames of Mind” (1983). 
Every person has a unique “mixture” of at least eight different kinds of intelligence: linguistic, 
logic-mathematical, musical, spatial, bodily/kinesthetic, interpersonal, intrapersonal, and 
naturalistic. 
These intelligences are ‘‘biopsychological potential to process information that can be activated 
in a cultural setting to solve problems or create products that are of value in a culture’’ . Some 
of these intelligence are more developed than other ones, but there can be changes during life, 
due to experiences, new learning, bridging (using individual points of strength to develop those 
ones which are weaker).

Traditionally, schools have focused on the development of logical and linguistic intelligences. 
Gardner’s theory argues that students will be better served by a broader vision of education, 
wherein teachers use different methodologies, exercises and activities to reach all students, not 
just those who excel at linguistic and logical intelligence.

We at Ceis believe that being committed to fully inclusive education, that to say teaching children 
with difficulties and disabilities in mainstream classes,  is not because of our “good heart”, but:
✔ full inclusion faces up to reality: difficulties and disabilities exist
✔ full inclusion respects the high values of equality and democracy we stand for (and provides 
 links with the international community who stands for the same values)
✔ full inclusion is a resource, a way of improving the school experience and academic achievements 
 for all the students2.

Full inclusion is not only socialization, children with difficulties and disabilities are at school to 
learn, exactly as the other students are. Full inclusion means a constant emphasis on achievement 
for everybody.

The children’s rights to be accepted as they are and to participate to the learning process are 
key-factors to let everybody achieve their full potential.

1 Howard Earl Gardner (1943 in Scranton, Pennsylvania, USA) is an American developmental psychologist who 
is a professor of Cognition and Education at Harvard Graduate School of Education at Harvard University, Senior 
Director of Harvard Project Zero and author of over twenty books translated into thirty languages. Since 1995, he 
has been the co-director of the Good Work Project. He is best known for his theory of multiple intelligences. Gardner 
is still considering a ninth intelligence, or existential intelligence, but has not added it yet.
Gardner believes that each intelligence has a unique biological basis, a distinct course of development, and different 
expert, or “end-state,” performances.  At the same time, he emphasizes that a lengthy process of education is required 
to transform any raw potential into a mature social role.
2 We at Ceis subscribe to the Conclusive petition at the International Convention “The Quality of School Inclusion”
[Organized by Erickson Publishers, in Rimini, Italy, November 2009]: “Don’t forget – ever – that disability crosses life, 
it is within life, it is not a destiny which doesn’t belong to us. It could happen that, one day, you need a wheelchair, 
incontinence pads, rehabilitation, or you have a child or a relative with disabilities. So it is clear that disability is 
everyone’s concern, that it is not wise to turn you head because today it is no concern of yours. That child – your son’s 
schoolmate – is a resource of culture and learning and not a hindrance, preventing your child from making progress. 
Time has come for all the teachers – absolutely all – to become passionate experts on school inclusion.”
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Teaching children with difficulties and disabilities implies to recognize everybody’s needs:

The child with disability needs:

• Her/his situation (abilities, potentialities,
 limitations…) is known
• her/his personal ways to communicate
 and to seek wellbeing are accepted
• The classroom (space) is modified 
• Individual interventions are scheduled
• Timetables are carefully planned 
• Functional learning (generalization, social
 and life skills, autonomy…) is carried out
 in a variety of ways
• Educational curriculum is adapted

Schoolmates’ needs:

• Each one’s individuality is recognized and
 accepted and one’s and another’s
 limitations are tolerated
• Communicative skills are widened with a
 variety of languages
• Social skills are increased
• School experience reflects reality
• School experience prepares to meet
 disability as an experience which can
 “touch” everybody
• Theory of Mind (understanding others’
 minds) grows and becomes more flexible
 Academic education is completed

Full inclusion can provide a lot of occasions for learning, so it is to be considered a resource for 
teaching:

The child with disability gains:

• Social skills learnt through real social
 interaction (genuine social relationships
 with peers and adults)
• Possibility of imitating adequate models
• Rich stimuli provided by environmental
 conditions
• Positive routines
• Spirit of adaptability
• Autonomy (personal independence)
• Generalizing
• Facilitated access to the general
 curriculum

Schoolmates gain:

• Acceptance of diversity (empathy, but also
 tolerance in stressful situations)
• Different “languages” (ways to express
 oneself and to communicate)
 comprehension, usage and mastering
• Variety of teaching aids used with the
 child with disability (visual and practical
 instruments which help with anticipation,
 categorization, coupling and matching…)
• Problem solving abilities (anticipation,
 mental images, classification, priorities...)
• Tutoring skills (analysis, interiorization,
 study in depth, and reinforcement of the
 curriculum content)
• Mental flexibility

Full inclusion is possible when:
✔ a rich set of activities,
✔ multi-level instructional approaches, 
✔ a constant focus on the organization of space and timetables,
✔ as well as changes in the teachers’ and in the professionals’ attitudes and skills have 
 become a shared commitment and choice of the school.

Full inclusion has been criticized3, it is viewed by some as a practice philosophically attractive yet 
impractical. These are the strongest points against full inclusion:

3 Inclusive education,  as it is implemented in Italy, is very different from what is done in the majority of other countries. 
In most countries there are: special schools, special classes (classes for SEN students within regular schools), partial 
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✔ In general, in Italian state schools there are usually strict distinctions between class teachers 
 and support teachers and in the majority of cases the support teachers spend all their teaching 
 time with the child with disability alone, often outside the classroom, never teaching the whole 
 class (quite different from the manner the Italian law provides for);
✔ Lack of deep, specific training for teachers;
✔ Lack of organized training-in-service for teachers;
✔ Further problems when facing multiple disabilities;
✔ Confusion and lack of predictability of many non-specific rooms;
✔ Possible behavioural crisis generated in the child with disability by confusion;
✔ Intolerance and difficulties in living together.

We “Insist on Inclusion”

Some Points for Reflection from Professor Angelo Errani (University of Bologna, 
Faculty of Scienze della Formazione, Department of Special Education)4

• Human diversity is the norm - we are all different, so the most important goal is to be able to 
turn everyone’s best aspects to better account and, at the same time, to be able to modify those 
aspects which are not mutually fruitful.

• Is the child with disability “a  child who hasn’t come out well” or is she or he “a child with 
a different life path”? If the child is like a “broken product” she or he can only “be repaired”, 
but if the child with disability has a different life path, this path must be imagined, planned and 
carried out.

• Who is the child born with disability? She o he is a person who shares most of the life aspects 
with her/his school-mates and, in addition, she or he has a deficit. Being educators for children 
with disabilities is to study this originality.

• First need for a child with disability is to live a life as much as possible similar to the others’.

• Who do the children learn from? Most of the time children learn from same age mates, and 
most things are learned in informal situations.

• What do we learn? We learn what we don’t know. This means we learn from what is different, 
what is unlike, what is original, what is new compared with all that I already know, with my 
previous knowledge.

• The WHO (World Health Organization) has produced and voted in 2002 a document which has 

inclusion (also called:  regular inclusion) or mainstreaming (the practice of educating SEN students in regular classes 
during specific time periods based on their skills) with resource rooms (special education classroom in a regular 
school where SEN students receive direct, specialized instruction as individuals or in small groups) and, sometimes, 
full inclusion. 
This last organization - Full inclusion - looks like the Italian inclusion of all children (no matter how serious their 
conditions can be) in mainstream classes, yet there are deep differences: 
• everywhere - except in Italy - there are commissions formed by experts (professionals from the education and/or 
 health sectors) who exclude some children on the basis of their not being “good candidates for inclusion”; 
• full inclusion is meant especially for socialization activities, not actually for academic purposes; 
• trained specialists from outside the school (like speech-therapists, for example) come to work with the SEN student 
 in a separate resource room and then leave, without any significant relationship either with the SEN student’s 
 teacher or her/his school-mates.
4 These reflections were shared with the participants (from Dundalk, Ireland, Mechelen, Belgium, Koprubasi, Turkey 
and Cluj-Napoca, Rumenia) of the European Comenius Project  Aut Aut Aut (on Autism) during the last meeting, on 
Thursday the 5th of May 2011
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now become a common instrument to deal with disability. It is the ICF (International Classification 
of Functioning). ICF represents a new approach to disability, it deals with functioning, focusing 
on abilities and not on faults. Every one of us could be “measured” by the analysis of our 
“functioning”. This means that in dealing with a child with disability we first consider her/his 
possibilities in the relationship with the world, and then we analyze the deficit.

• The other method, the quantitative analysis - method which works well with chemistry and 
mechanics - is not appropriate when dealing with people. Any person, also a person with 
disability, has completely different possibilities in different environments and different situations 
(this is also the difference we have between deficit - the physical condition you are born in - and 
handicap - the distance gap with the people who have not got that disability)

• In Italy, inclusion is the way we adopt to effectively follow WHO perspective: focus on abilities 
and possibilities.

• A typical objection to school inclusion is the necessity for specialized competencies when 
dealing with specific situations of disability. Two are the possible solutions: move the children 
where these specialized competences are or move these competences. Italy chose this second 
solution.

• For many years in Italy we had special schools, then a social movement (a network of trade 
unions, teachers’ and parents’ associations...) started criticism of these institutions and a parallel 
reflection on alternatives. In 1977 we had the first Law (nr. 517) on school inclusion.

• How can we deal with poor financial resources? The Institutes for the Blind, for the Deaf... 
are very expensive. There is a highly expensive specialized teacher for a few children. Cost 
reduction is possible turning the highly specialized teacher in a counselor or referent for many 
other colleagues.

• By insisting on school inclusion we get other positive results: peers learn how to live and 
interact with the friend with disability. In this way we train future men and women to be able to 
take responsibilities upon themselves, to deal with creativity in all kind of situations, to imagine 
alternatives.

• Inclusion improve the collective intelligence, creativity, and social responsibility.

• In daily life at school, is a child with difficulties a hindrance or an opportunity? A teacher is 
reading a story to the class, one child raises her hand and asks for the meaning of one word she 
doesn’t know. The teacher doesn’t answer directly but she asks the class for ideas to solve the 
problem. One child suggests to look the word up in the dictionary. Has the child with difficulties 
interrupted the lesson and made the others waste time or has she made the others gain time 
(gain something precious)? The important point for school is not focusing on what we learn, but 
on “HOW we learn to learn”.

• And there is more: are we sure, when judging difficulties, we are not taking misunderstandings 
due to cultural differences for mental retardation? The high percentage of children coming from 
disadvantaged minorities and immigrant families in special schools should make us think.

• One last thought: WHO has calculated that everyone of us will experience 7 years of disability 
during her/his lifetime... Would we like to spend this difficult time for us separated from others or 
would we prefer being helped to adjust - with all our difficulties - to a normal environment (which 
takes our condition into consideration)? In democracy, the very same rights we would like for 
ourselves are the same rights we should grant the others.
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At Ceis, we have a project, called WIDESPREAD  SUPPORT which changes the organization 
of the Ceis school to realize full inclusion: Class teachers and support teachers both work with 
the child with disability and the whole class.

The faculty staff discusses the weekly goals and actions, preparing a detailed plan of timetables, 
places and people in charge of each activity. 

This is an example from the 2nd grade classes (39 students) at Ceis:

3 class teachers
+ 1 support teacher
all 4 teachers teach

in the two 2nd class A & B

20 children
(2with disabilities)
in 2nd class A 2 teachers are 

responsible 
for MATHS & 
GEOGRAPHY

1 teaches the 
whole group

1 teaches the 
children with 

learning difficulties 
in the group

2 teachers are 
responsible 

for ITALIAN & 
HISTORY

19 children
(2with disabilities)
in 2nd class B

1 teaches the 
whole group

1 teaches the 
children with 

learning difficulties 
in the group

When the 
children’s 
groups 

change school 
subject class 
the teachers 
change their 

roles, too

Only for a few hours:
English teacher (2hrs. a week)

Music teacher (1hr.)
Religious Education Teacher

(2 hrs. But R.E. is optional)

At different times, all teachers teach both the class and the children with Special Educational 
Needs (SEN students)  regardless of their being class teachers or support teachers 

This shared responsibility we consider is a correct interpretation of the spirit of the Italian Law on 
school inclusion (L.517/77 and following): 

“The support teacher is a help to the class,
not only to the student with Special Educational Needs (SEN student).”
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Students receive the best possible help from teachers who have specialized both in a school 
subject and in remedial work:

Benefits of the WIDESPREAD  SUPPORT 
to the SEN students:

• The SEN student works with more than one
 person, 
• the SEN student is helped to do the same
 activities in slightly different ways and, in
 so doing, 
• the SEN student can learn how to
 generalize the tasks.

Benefits of the WIDESPREAD  SUPPORT
to the school-mates:

• The whole class group benefits from the
 presence of more teachers with:
• experience of group work 
 and of individual remedial work.

Teachers who teach both a school subject to the whole class and support SEN students (with 
special educational needs) can:

while teaching SEN students:

• Get to know all the individual learning
 difficulties in a particular school subject 

• Become experts in teaching approaches
 and teaching aids for remedial
 educational work (getting to know  a
 variety of materials, being able to make
 and use them) 

while teaching the whole class:

• Get experience in dealing with a big
 group: collective and group work
• Specialize in teaching methodologies and
 instruments of a particular school subject 

Class and Support Teacher Team Work

Every teacher has the SEN student “in mind”:
✔ informs the whole class of the SEN student’s movements and activities, 
✔ explains the reasons for these activities,
✔ shows the traces and outcomes of these activities (photos, pictures, materials…)
✔ has a close, personal relationship with the SEN student (takes care of the personal child’s
 hygiene and of the child’s meals, too)
✔ manages difficult situations (challenging behaviour and/or intolerances) 
✔ reminds the whole class when the SEN student is absent

Every teacher, together with the team, works in the planning of:
✔ goals
✔ timetables and spaces
✔ methodologies and approaches
✔ materials (taking care the teaching aids appeal to the other students, too)
✔ activities, especially  multi-level activities (common project works of the whole class where
 everyone can contribute in her/his own way) 

Full inclusion does not mean that every single SEN student’s moment at school is constantly spent 
in the mainstream class.  
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The WIDESPREAD SUPPORT with students with SEVERE disabilities have to take into consideration 
that  children with severe disabilities need a great number of individualized intervention, due to 
their specific difficulties:

✔ low attention span
✔ low tolerance to confusion and noise
✔ specific learning needs

This is the reason why there are specific resources:

specialized 
areas/spaces:

a lab, a 
dedicated corner 
in the classroom, 
the ball pool...

specialized 
workshops

Communication,
Cooking, Art & 
Craft, Ball Pool,

Stimulation 
Baseline

Teachers work in team to plan this intervention, in particular they think and decide about the 
activities:  who, where and when which materials, how many school mates are involved… 

The SEN student is invited and trained to share some collective activities:
✔ circle time
✔ story time
✔ meals
✔ games in the playground

Some activities are carried out in a dedicated corner of the classroom, sometimes with a few 
schoolmates (in turn), other activities take place in specialized labs.

So, the SEN student, especially that one with severe disability, is not constantly present in 
mainstream classes, but there are not trained specialists coming from outside the school , making 
a specialized work and then leaving. When these experts come, they always meet, discuss and 
plan with the faculty staff of the SEN student and, after the specialized intervention leave “trace” 
of their work both with the class and support teacher (observations and notes about the child,  
tasks to be completed, suggestion for school work...) and with the school-mates (information on 
the SEN student’s work, turns to take part in it...).
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There are three basic “arrangements” to work with the children within the educational 
relationship:

1. collective work
2. group work
3. individual work

All these three forms are adequate at one point or another of the educational intervention, the 
teacher’s ability is to know which is best to reach different goals. 

COLLECTIVE WORK  is addressing the group as a whole; children are 
not singled out if they themselves do not want to, and the teacher/educator 
takes the lead: welcomes the children, introduces new topics, explains 
difficult concepts, guides the children’s participation in discoveries and 
discussions or, the traditional style, teaches a lesson (lecture).
 
All the activities which are carried out with the whole group foster and 
strengthen receptive skills: the children listen to the teacher from their 
desks or they are in a circle to work on a subject.

Receptive skills are by no means to be interpreted as “passive” skills, on the contrary, they are 
the foundations on which future knowledge is built1. 

During collective work the focus is on receptive skills, but active involvement is encouraged, too 
(and it is never forced). Learners need time to collect information, note details,  perceive links, 
and all this is better done if everyone can profit from the others’ discoveries. 

When the children are in a circle, the situation is the one Vygotsky2 describes as “zone of 
proximal development”3: by sitting in a circle and discussing with the teacher and the school-
mates the child is “proximal” to develop a new piece of knowledge. 
Social interactions promote the child’s learning, as the children, when at school, already  master 
some abilities, but not all the abilities: in a discussion in a circle there is the potential of human 
cognitive development. This potential can become actual knowledge by the way the teacher 
(or the educator) guides the child’s learning via focused questions and positive interactions (the 

1 Receptive skills (such as: listening and reading) usually come before productive skills (for example: speaking and 
writing).
2 Lev Semyonovich Vygotsky(Russian psychologist:  1896–1934) investigated child development and how this was 
guided by the role of culture and interpersonal communication. Vygotsky observed how higher mental functions 
developed historically within particular cultural groups, as well as individually through social interactions with 
significant people in a child’s life. Today, Vygotsky’s studies provide with the reasons for the very same existence of 
schools: acquisition and learning are socially determined processes. [see 21 Quality I-KIT]
3 The notion of zone of proximal development refers to the difference between what a learner can do without help and 
what s/he can do with help.
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possibility of exchanging ideas, solving problems, imagining solutions and learn from more 
competent peers).

We can use collective work to give time to the child to build up self-confidence, respecting her/
his position as a listener, if s/he does not want to speak, encouraging the child to take hints from, 
or “copy”, her/his school-mates and avoiding immediate, direct testing.

Children feel “safer” in the big group. 
Together, within the whole group, children experience social skills, such as respecting turns or 
other rules, and they have the possibility to understand and adjust to priorities, a vital ability 
when, as students, they have to study and practice what they have learned.

GROUP WORK   is the actual challenge of active education. 
Traditional approach doesn’t consider group work as an important 
methodology to foster cooperative skills to acquire competences, and 
in traditional education we only find collective or individual work 
(mainly lecturing and testing). On the contrary, pedagogues who 
promote active education believe the children need an opportunity to 
try and experience what they have just learned.

Traditional lessons are either addressed to the whole class or to the 
individual student, and usually limit every exchange between peers to a minimum, except, 
perhaps, as regards to competition. In everyday life, both at home or in the playground, the 
opposite happens: we usually are part of a group and constantly interact with others, learning 
from them and passing information on to them. Competition can be part of the game, but it is 
never an end in itself, it is more convenient to resort to collaboration, it solves more problems. 
Active education draws from actual life the fittest ways of dealing with problems, focusing on the 
children’s participation to the learning process. In fact, working in groups allows children to try 
and experiment, with a reassuring counterpart, what they are learning; it is the manner to test 
their improving skills.

Let’s say, as an example, the teacher has introduced mathematical problems with additions and 
subtractions: before a child is able to work by himself and solve these problems, s/he has to try 
a number of times. If these trials and experiments are made in a small group of 4 to 6 children 
– all focused on the same problem to solve - every child can benefit from the others’ abilities, can 
see different solution strategies, and can make practice in a safer way than if s/he worked alone 
and was immediately judged for her/his work.

The teacher’s role in group work is different from the previous one, rather than leading the group, 
the teacher organizes the activity in advance, thinks of the tasks to assign the groups, prepares 
the materials and the teaching aids to be used by the groups and, with the children, s/he acts 
as a facilitator, a counselor, an advisor. 
The adult is not on the forefront like in collective activities: when the group works, the adult is in 
the background, present but not protagonist. 

Through group work the children perceive they are in charge of the activity, they experience 
and lead it. This adult’s background role is far from being easy: it is like the art director’s, it 
implies careful choice of tasks and preparation of materials, aids and instruments to give the 
groups before they start working, it involves vigilant care and readiness in giving support and 
suggestions, it means to accept the children’s learning by trial and error, a process which can 
take longer but certainly goes deeper.



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational FieldFunded by the European Union

International Cooperation
and Aid in Educational Field

O6 Quality I-KIT3 /

The contents of this publication are the sole responsibility of EducAid

The small group has the control over the activity: once the task is set, they decide what to do. 
Later, in a big group, every small group can talk about the way they accomplished the task and 
this becomes a meta-cognitive accomplishment.

To work in group, the traditional disposition of the tables has to change: the best is joining two 
or three tables and have all the members of a group facing each other. 

Group work promotes cooperation.
Does not competition provide enough motivation to the students?
The debate is open; we at Ceis believe competition is very good at sports level, but it does not 
fit the actual learning experience. 
As an example, let’s imagine I prove to be the very best, let’s say, in English, if nobody else 
share my competence in this language, what do I gain? I win every competition, but what’s the 
use of it?
Knowledge - for its own intrinsic value - is enriched by others’; sharing means getting more, not 
less of it.

INDIVIDUAL WORK is essential to the internalization of the 
work: through individual activities (exercises, tests…) the skills practiced 
in group are individually elaborated and reinforced, general learning 
becomes a personal acquisition, to be used in a variety of situations, with 
a process of generalization.

Individual work is integrating inputs and experiences with personal 
attitudes and skills.

Individualized work is what allows a child to build up personal knowledge, finding her/his own 
particular way to learn. Individualizing often is personalizing, that is to say allowing the child to 
perceive connections with her/his own life. 

Personalizing is strongly connected with acquiring concepts (a subconscious process) rather than 
learning them the conscious way, typical of school. 

Of course school work is founded on formal instruction and on conscious study (learning), which 
is strengthened by exercise and repetition, but  acquisition is more effective and deeper in the 
long run (a particularly striking example is offered by foreign languages: the acquisition is more 
long lasting than any grammar learning). 
Therefore, teaching can profit by any means which offer the opportunity of acquisition.

The teacher’s role in individual work is extremely delicate: through careful observation the 
teacher gets to know the child’s needs, weaknesses and strengths and consequently, as a 
competent professional, and backed by her/his team (sometimes by “experts”, too) addresses 
them through the individualized work. 

Individualized work doesn’t mean working on a one-to-one basis all the time, it means having 
every student “in mind” while teaching, even through group or collective activities. 

The teacher is constantly checking that every child has her/his own place in every activity (even 
if, sometimes, s/he is not doing exactly what the others are doing, as it is the case in multi-
level activities) and providing the appropriate teaching aids and materials to make the child 
experience success.



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational Field

Funded by the European Union
International Cooperation
and Aid in Educational Field

O6 Quality I-KIT / 4

The contents of this publication are the sole responsibility of EducAid

We all learn from our successful experiences and we build on them. 
It is true that we can learn from our mistakes, but it is mature learning (usually as grown-ups), 
when we are strong enough to face and deal with the excruciating pain of being wrong.
When we are young, most of all we need reassurance. 
If a child has many difficulties, s/he is accustomed to being, reproached, sometimes humiliated 
in front of the school-mates and s/he does not perceive her/his mistakes as tests, opportunities, 
incidental drawbacks on the path to knowledge, s/he assumes something is wrong with her/
himself and gives up.

On the contrary, these children with learning difficulties need to perceive that they can do what 
they are asked to do, that they are able to face the task, that it is worth trying, because they will 
succeed.
This does not mean teachers should not set challenges, but these trials must have positive 
outcomes. 
If any exercise or test appears to be too difficult, the teacher offers ways out which satisfy the 
children’s need for a positive solution: for example letting a group of children, and not only 
the single child, find the answers, or giving plenty of teaching aids and supports (tables, grids, 
model references…), or both.

CORRECTING/SELF-CORRECTING Traditional corrections are usually made by teachers with 
the red pen on each child’s exercise book. Sometimes the exercise is covered with the teacher’s 
signs (in some case there are a lot of teacher’s notes, both positive and negative ones). It is 
difficult to convey the impression, especially to the child, that her/his work is respected and 
valued, if  the red signs have an absolute predominance over the child’s work. It may seem a 
small detail, but if teachers want the children care for their work, learn from their mistakes, keep 
it for future reference, teachers must respect what the children make, and ask them to revise 
what’s wrong themselves (maybe in small groups if they are not able to do it by themselves).

Sometimes self-correcting materials can be used, so that the child does not get an external, 
negative judgment, but can feel confident and reassured by getting to the correct solution by 
her/himself. 

             see  30 Quality I -KIT Lotò: A sort of Puzzle

Each child can keep track of her/his typical mistakes collecting file cards in a personal box the 
child her/himself will use, either to check on her/his own exercise, or to make practice on the 
frequent mistakes.

Further Reference in the Quality I - KIT
Alternatives to Traditional Teaching can be found in: 

07  Collective Activities and Games
08  Small Group Activities and Games
09  Individual Activities and Games
20 AUTHORS: Célestin Freinet
21 AUTHORS: Lev Vygotsky
30 INSTRUMENTS - Lotò: A sort of Puzzle (Self Correcting Material) and the other instruments...
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CIRCLE - With the term “circle” a variety of situations can be 
imagined either temporary or permanent: 

✔ all the children, standing, hold their hands, 
✔ the school desks are all placed to form a circle or a semi circle in 
front of the blackboard or the teacher’s desk, 
✔ all the participants are sitting in a circle, either on chairs or on 
the ground, facing each other with nothing in between (without their 
desks).

These circle arrangements are typical collective situations, but they have not the same function or 
value: the school desks, placed in a semi-circle, allow the teacher to see and help every child, 
but could also be meant as a way of controlling the children (by no means can the children hide 
behind someone else) with a heavy tension as a result.
A circle of standing children is mostly used for welcoming activities, games and dances, but it 
cannot last long, for it tires the participants.
A circle of sitting participants (teachers included) is what is 
used most in active education: it is the best way to realize 
equality and, at the same time, make everybody experience a 
sense of belonging to the community. 
Sitting on the ground can be easily arranged in class: children 
are called or a certain time for the circle is scheduled and 
they simply leave their desks and sit down. The contact with 
the ground calms the children (maybe is it the contact with 
the “earth”?), but for some activities chairs are needed, so 
children can be asked to bring their own from their tables.

Reserving enough space in the classroom to make all the children sit down, in a circle,  will help 
to make <the sitting circle> a customary - and not an exceptional - situation, with established 
routines which reduce confusion to a minimum.

This particular organization of the work allows greater participation from the children’s part 
than sitting at a desk and listening, the circle is a practical way to address a big group while 
reserving a place for every single child.

In a circle: “Welcoming activities” - Either first moment in the morning or occasional 
meeting for a visiting guest, the circle is an appropriate situation to greet the children and 
explain them the organization of the day. If the programme has been discussed previously, it can 
be the occasion to revise it together, make additions or changes.

When a guest is expected, children can prepare the welcome, either with original, personal 
ways to introduce themselves, the class or the school (with verbal descriptions, but also through 
gestures, mimes, movements...), or with questions for “an interview”.
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A circle is the way used to celebrate birthdays1, too: the celebrated child sits on an important 
chair and the school mates greet her/him with original birthday wishes.
Games can be played in the middle of the circle, and songs can be sung - everything is useful 
to give value to virtual gifts (gifts are not only those that are bought).

In a circle: “Discussions” - It can be an item on the agenda or an emergency after trouble and 
fight, in any case the circle is the appropriate situation to discuss about any issue, problematic 
or not, that belongs to the community, and once the facts are established, propose solutions and 
take decisions. 

Children won’t respect all the rules of democracy at once: discussions in a circle are meant to 
train them to deal with facts and their consequences, respect different opinions and turns, plan, 
explain, adapt, change, take responsibilities and resolutions. 

In a circle: “Planning” - Planning future activities - such as, for example, a school outing, a 
party or any project work - involves a great number of abilities: imagination, but also collecting 
useful information, calculating, comparing etc. 

Not everything can be made in the big group, but, collectively, tasks and the schedule for smaller 
groups or individuals can be decided.

In a circle: “Discoveries” - Circles organized to teach a part of the syllabus of a particular 
subject involve children in step by step discoveries. The teacher arranges materials and questions 
which act as clues to discover a new rule or a new technique, hints which help to solve a 
problem, suggestions which take the subject further.

The situation is the one Vygotsky2 describes as zone of proximal development, that is to say the 
difference between what a learner can do without help and what s/he can do with help. 

In the group of children in a circle,  all the children master some abilities, but not all the abilities: 
during their common discussion there is the potential of human cognitive development. 

In geography, children discover how to pass from 3 D to bi-dimensional maps.

1 Children whose birthday is during school holidays usually chooses a different date for celebration. This is meant to 
respect the child’s right to have one day to feel really important, at the center of everybody’s attention.
2 Lev Semyonovich Vygotsky (Russian psychologist:  1896 – 1934) investigated child development and how this was 
guided by the role of culture and interpersonal communication. [see 21 Quality I-KIT AUTHORS]
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SICK WORDS GO TO HOSPITAL (spelling mistakes)
In a circle all children focus their attention on what the teacher 
has arranged: many cards with words written on them (some 
words are correct, some reproduce the common spelling 
mistakes of the children - but there is no signal, symbol or 
mark to make them different), a poster with the picture of an 
ambulance and another poster with the hospital.

The teacher asks the children, “Can you see a sick word among those ones?” then the teacher 
can select a child and make her/him put the sick words on the poster with the ambulance. The 
teacher can also ask another child or the whole group for an opinion, for extra help, but for the 
moment can accept all the children’s suggestions. 
The sick words are taken to the hospital where they meet:
✔ the surgeon if they need cuttings (eliminating one or more wrong letters)
✔ the physician/the chemist if they need medications (adding one or more letters)

The teacher gives  the children time to discuss together to find the appropriate cure and, finally, 
the teacher asks them to write the cured (right) word.

In some cases there could be a mistake: a child picks up a right word and takes it to the hospital. 
The teacher should resist the temptation to correct the mistake immediately, it is more important 
the children discuss among themselves. 

Maybe the child changes his mind: when we get more info we can change our mind – it is a 
very important lesson for life!

When we let an ambulance take “right “ words to the hospital, we lead the children step by 
step: is there an operation or a medication that makes this word better? Let’s try to change one 
letter, or add another: what happens? Maybe we find nothing good for our word - it is healthy! 
– maybe we find other words, with a different meaning. Maybe we laugh together at unforeseen 
results. 

Also for the (wrong) “sick “words, the teacher should ask for an agreement among the children, 
so there is more discussion and reasoning and the teacher can be sure the activity will leave a 
deeper impression on the students.

Teaching is a “delicate” job. Can we use this hospital setting if one of our student suffered or 
is currently suffering for reasons linked to hospitals? Of course not, we must think of something 
neutral and “safer” (while in other cases the hospital setting can help, taking some anxiety off 
this institution). A good alternative can be, for example “The garage for car repairs”.

What really happens in a lesson like this is: we teachers have offered the children an opportunity 
to learn by trial and error as we all did, as kids, in very important experiences like learning how 
to walk and how to talk. Perhaps this is not an immediate process – a ready-made book answer 
is faster - but we can hope it leaves a deeper impression on the child.

***this activity is an example of “zone of proximal development” a notion introduced by 
Vygotsky. The teacher knows the level of her/his children and provides them with a challenging 
situation: something known and something new. Among the children in the circle there is nobody 
who knows everything, but all the children have some notions, which, when shared, form a 
greater amount of notions than any individual’s. This situation has a potential for cognitive 
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development, but only as long as every child can profit from others’ knowledge and reasoning. 
In the circle this potential knowledge can become actual knowledge by the way the teacher 
guides the discussion and the child’s learning via focused questions and positive interactions 
(the possibility of exchanging ideas, solving problems, imagining solutions and learn from more 
competent peers).

Collaboration is much more efficient than competition. Knowledge - for its own intrinsic value - is 
enriched by others’; sharing means getting more, not less of it.

THE SET THEORY In a big group we can lead the 
children step by step to understand mathematical 
concepts such as the set theory.

We can form 2 sets: one labeled “Children with one 
sister” and the other, “Children with one brother” 
and let the children stand in the appropriate set 
(this positioning is based on reality, so, only the 
children in the situations stated have a right to 
stand in the rope circle). Then we ask a child with 
both a sister and a brother to stand in the right set 
and, likely, s/he will be in doubt, until someone 
suggests an intersection among the two sets.

***This practical representation of a mathematical concept is very important not only for it 
shows how learning is taking place in the zone of proximal development (Vygotsky’s), but it also 
addresses the children’s personal experience, thus leading learning to become an acquisition, 
much deeper than simply studying a school subject.

Children are naturally curious, and teaching works best when takes this curiosity as a starting 
point. A French pedagogue, Célestin Freinet,3 talked of “natural method” already in the first 
decades of the XX century. By “natural method” he didn’t mean leaving the children free to do 
what they liked, he meant authentic learning by using real experiences of children. The same 
content of the curriculum was transformed into experiences close to the children’s interests and 
understanding.

Collective Games for Teaching

SIMON SAYS – This game can be played as a welcoming game or just before leaving, it is 
quick and can last as long as you wish. It is a game played with an undefined number of players 
and it doesn’t require any materials. 
All the players are standing in a circle and the leader of the game starts recollecting Simon’s will, 
“Simon says, ‘Touch your head’!” All the players imitate the leader and follow the order (“Touch 
your head”) as long as this order is presented as a Simon’s order (there must be the “Simon says” 
introduction before the order). When the leader simply say, “Touch your nose” (without “Simon 
says”) all the participants must remain still in the position of the previous order or they will lose 
a point (after 3, you are out of the game). It is not necessary the children know all the orders in 
advance, for they easily pick them up copying the gestures of the leader. 

3 Célestin Freinet (French Primary school teacher and pedagogue, educational reformer, 1896 - 1966) felt  that 
traditional teaching didn’t allow him to individualize teaching according to the needs of his quite different students: 
he had various age groups in his class, for there was only that school in his small village of Le Bar-sur-Loup (in 
Southeastern France). [see 22 Quality I-KIT AUTHORS]
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Among others, these orders can be used, “Touch your chin, touch your cheeks, touch your ears, 
touch your shoulders, hands on hips, touch your tummy, touch your knees, touch your toes, turn 
around, touch the ground, close your eyes and open your eyes (immediately after)…”
***the educational values of this game are: creating a positive atmosphere in the group, 
attention, concentration, sound discrimination, link between words and actions, learning by 
doing (movement), the pleasure of correcting the leader, the self-confidence gained when a child 
becomes the leader.

CHAIN MEMORY It is an activity to get to know people better: in turns, every participant says 
her/his name, something and on her/his personality or a reference to an animal, a kind of 
food, a part of the natural landscape… which best describe who s/he is. After saying this, every 
participant is invited to repeat something that the preceding person said. With children this is 
not an easy task: every child is so focused on her/himself that it can be difficult to remember 
another’s favorites or dislikes (especially if these ones are different from the child speaking)
***this is a game of attention, active listening and promotes de-centering (the movement from 
egocentrism to socio-centrism).

THERE WERE TEN IN THE BED This welcoming game is a singing 
game, associated to clapping. It is a repetitive number song in English: 
“There were ten in the bed and the little one said, <Roll over, roll over!> 
So they all rolled over and one fell OUT! / There were nine in the 
bed...”  and so on, till there is only one in the bed, the winner. Of course 
the song can be replaced with another with similar characteristics.

All the players stand close to each other in a circle, with their palms 
up. The right palm goes on the neighbor’s left palm – so that all are connected. The first player 
moves her/his right palm, so that s/he can clap on the neighbor’s palm, and then moves back 
to the original position. The player who receives the clap, does the same to her/his neighbor on 
her/his left and so on, till the very last word of the song. 
When a player has to receive the clap on her/his right palm at the word “OUT”, the player 
can withdraw it for a moment, so that the hitting player clap on her/his own left palm and is 
out/eliminated from the game. But if the hitting player strikes right at the word “OUT” on the 
neighbor’s right palm, this last one is out/eliminated.
***The educational goals vary from the ability to pay attention, discriminate sounds and words, 
coordinate action and thought, but also some social abilities, as waiting for your turn, accepting 
the judge’s decisions and, in case, defeat.

PUSS IN THE CORNER - it is a common playground game which allows a great number of 
variations. In its basic form children (no matter how many) sit in a circle, each one on a chair (or 

on a definite spot) while one child is standing in 
the center, with no place to sit. 
Under every chair there is a card, face up, 
which matches another one opposite to it. The 
two cards can show exactly the same picture or 
term, or they can be related (picture and word, 
for example). 
The goal of the game is, for the standing child of 
the center, to sit in another child’s place while the 
children are moving when their card is called. 
As in many street games there is no end to this 

game, unless we fix a time dead line or any other limitation.
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Basic form to play with children in 1st or 2nd class: use two identical packs of cards, under every 
chair place a flash card (illustrated and/or written card), paying attention to place identical 
cards at a certain distance (preferably opposite). 

example: Each pair of cards represents a different weather condition: “sunshine, rain, heavy 
rain (showers), clouds, wind, breeze, snow, hail”.
The leader of the game (at first the teacher, but later also a student) starts telling a short story, 
“It is a beautiful day, I’m happy for there’s a lot of sunshine” 
As soon as the leader says one of the words on the flash cards, the two children who sit on them 
jump up and, running, exchange places, while the one in the center tries to reach one of the two 
empty chairs before the others. 
The leader goes on telling the story and the children exchanging places. 
***The educational values of this sort of games are many: ability to pay attention, concentrate 
and discriminate sounds, word recognition - especially if we play the game in English, to practice 
English words and meanings - coordination and ability to link thought and action.

Variations to this game can add challenge and become appealing for older children: flash cards 
can be drawn not in pairs but in triplets or more examples, so to multiply the runners, or, even 
better, flash cards could all be different: the story teller has to name two or more words at the 
time, and the players never know who they are going to exchange place with. 
This game can also contain clear references to a school subject: for example to English, if played 
in this foreign language, to Math, if the flash cards contain time tables, or to Science, if the flash 
cards refer to organisms or organs and so on...

Teachers can make their own flashcards, on different topics: food and 
drink, vegetables and fruit, wild and farm animals, clothes, vehicles, 
geometrical shapes, and so on4.  As in the photo, on the flash cards 
there will be: a picture (drawing, but it could be a magazine cutting, a 
photo, a collage...), the word in Arabic and the corresponding term in 
English, so that we will be able to use over and over again the packs of 
cards for different learning goals and with children of different ages/levels. Once colored, the 
flash cards are covered with self-adhesive transparent plastic to last longer and to allow many 
different uses, the possibility to be stepped over included.

If we play the game with grown-ups, maybe cards can be illustrated by the participants 
themselves and the content of the pack represent a (funny) teacher’s or educator’s characteristic. 
For example: “Superman and Superwoman, Creative Designer, Coordinator, Clown-Doctor, 
Walking Encyclopedia, Nose-Wiper, Coat-Finder, Handyman, Self-Confidence Prompter”.

MEMORY  - It is a popular card game and can be played with the very same cards we used for 
Puss in the Corner. We need a pair of each card (but the pair 
can vary and be formed by: identical cards, or one card with 
a picture and the other with writing, or one card in Arabic and 
the other in English...).
All the cards are placed face down on the floor and the players 
turn only two cards at a time face up: if the two cards are a pair 
(or are in some ways related, they could be: picture/ word, 
or opposites or with logical connections between them) , the 

4 The projects of cards on seasons or on months were rejected because their number is limited, or too abstract for a 
graphic representation.
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player keeps them (the more collected couples the better to win), if the two cards don’t match, 
the player must turn them face down on the very same spot s/he found them, so that the other 
players can memorize their position. 
The first turns are random ones, but after playing a little, the children develop attention and 
memory to uncover right pairs.  
***Memory, attention, establishing links and connections.

A very appreciated variation of Memory is MEMORY with a PATH.  It is played by groups, 
the cards are placed face down, but they are arranged to form a path; one of these paths, full 
of opportunities, is the disposition as in the symbol of infinite ∞. 
Every card is a square or a step of the path, a die is cast and a place-mark is moved forward or 
backward along the path (at the very center the players can choose any of the three directions, 
except going back on the same track). When placed on the arrival card, the players try to guess 
the content, and if it is the right guess, the group can keep the card (from that moment on that 
square does not exist anymore).
The winners are the ones who find more cards.
***The educational values of this game are: pay attention, concentrate and memorize, find 
strategies to remember more data with the others’ help, planning the use of the points gained 
with the die, and of course social abilities related to group work.

BINGO  With a big group we can easily organize it and keep both 
individual’s attention and everybody’s focus on a common theme. It 
is a collective game with an individual appeal. 
Traditionally it is played with numbers, drawn from a bag. 
Every player has a “ticket” (a card) with some numbers, the numbers 
are randomly called out and when present on the ticket they are 
marked off. The first player to mark off all the numbers on her/his 
ticket is the winner. Numbers can be replaced by pictures or flash 
cards, drawn from a pack. 
Also rubber stamps, which can make the same prints on different 
tickets, can be used instead of numbers. Then the leader of the game places all the rubber 
stamps in a bag and draws them from it.

The pack of cards (or the rubber stamps), as in PUSS IN THE CORNER and in MEMORY, can be 
adapted to teaching needs (curriculum).

For example, to teach “Shops and Public Buildings” in English we use three sets of pictures of 
shops and public buildings of an English town and we make photocopies so that each player 
can choose 5 or 6 pictures to create her/his ticket (of course each ticket could also have 
only the names of the shops/building, such as “Bakery, Butcher’s, Museum, Railway Station, 
Supermarket, Town Hall” or the pictures drawn by the children themselves). Different players can 
draw some identical items, but not all the 5 or 6 items.
The leader of the game shuffles the pack of cards and draws (or invite different children to draw) 
one card at a time and names it aloud, for example, “Greengrocer’s”, every player checks on 
her/his ticket if s/he has got the greengrocer’s and marks it. The first to mark all the items on the 
ticket is the winner. 

Variations include the possibility to tell a story and insert the word of the picture in it or 
ask the children the answer to a riddle (“Where do you buy apples and tomatoes? At the 
greengrocer’s”)
***Attention, sound discrimination and recognition are the most evident skills involved.
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The organization of the larger group in smaller groups is an effective 
mediation to start building up individual competences. 

Working in small groups is building up competences, what the 
individual child could not perform by her/himself, the very same child 
can do with the help of peers.

The teacher’s role is more on the background in comparison with that 
one in collective activities:
✔ Art director (like in films)
✔ Advisor
✔ Facilitator
✔ “Expert”

But still, the responsibility to provide the different groups with activities and instruments which 
promote learning is entirely her/his.

Group Work - “Collective Writing”  - Producing a text together helps with the organization of 
writing, according to a list originated by common discussion:
• title and subtitle
• introductory part
• explanation and/or examples
• additions and/or criticism
• conclusion
It could be writing questions for an interview or an article describing a collective experience.

Group Work - “Revising” - Correcting work and exercises completed by another group: of course 
it implies knowing the rules of what is to be corrected!

Group Work - “The File Box” - Producing materials for studying as an alternative to the school-
book is a great technique to get the children to know, study, research, summarize, choose 
relevant topics, adapt and finally present their work on a topic. 
All the most important study skills are involved. 
If the pieces of information produced by the group (descriptions, but also exercises, for example) 
are written on file cards, the work can go on at different times with additions and variations to 
the original pack of files. [see 34 Quality I-KIT INSTRUMENTS: Flash Cards]

Group Work - “Answering Tests” - Completing a task - either orally or in writing - together is 
less threatening than doing it alone, and it could also be organized as a game: a race with a 
runner (one of the group, in turns) who will give the group answer after beating a pot/ringing a 
bell/sitting on a chair...

Group Work - “Problem Solving” - the group has to find and collect pieces of information or 
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the group receives all the significant data on a particular subject/topic and has to agree and 
produce a solution to a problematic issue.

Group Work - “Getting a Job Done” - This task refers to practical, manual work, such as cooking 
or making an object, but of course it involves other abilities: planning, listing of materials,  
equipment, timetables, learning appropriate techniques, resort to experts, if it is needed.

Group Work - “Organizing  Part of an Event “ - once a resolution has been adopted collectively 
- for example: organizing a school outing, preparing a party or a theatre play, writing a class 
magazine - every group has to organize a definite part of the work and to present it to the other 
groups for approval.

SMALL GROUP/TEAM GAMES FOR TEACHING

BATTLESHIPS is one of the great games which could have a 
great number of variations so to be used to teach.  

Battleships in the traditional form is played using a square 
grid with letters, numbers and “ships”. 
“Ships” are to be drawn on the grid according to their size: 
1 aircraft carrier is four adjoining squares, 2 big ships are of 
three squares, 3 ships are of two, and 4 consists of one square 
only. The aim of the game is finding the position of all the opponent’s “ships” - trying to guess the 
exact squares by asking one letter-number (i.e. A6 or D3...) at a time and registering the answer.

First variation: instead of a grid with letters and numbers, we could have different “backgrounds” 
with some points of reference and, instead of ships, moving elements suitable in that 
background. 

GARDEN Battleships  With little children the background could be a very simple garden with 
flowers: a daisy, a rose, a bluebell and a tulip - the same background for every group. The 
“ships” (the moving elements) could be insects: a bee, a ladybug, a butterfly.

The children themselves can draw both the background and the moving 
insects (and you can transform them in finger puppets if you fix a paper 
ring underneath - and use the insects for other activities, too).
In a very easy version of this game, every group places only one insect 
on one flower (visible to the other players) and the leader of the game 
decides what to say, “The bee stops on the red rose!” Whatever group 

has placed the bee in the same position has won… a drop of honey (1 point). 
In another version (similar to real battleships)  every group, in secret, places all the insects on 
the flowers (the groups agree on rules beforehand, for example: only one insect on each flower 
or two or more… ). The first group (and then the others, in turns) starts asking to all the other 
groups: “Is the ladybug on the daisy?”  When the answer is “yes” they can get the insect (or the 
insects, if more than one group placed the bee on the same 
kind of flower), if it is “No” they have to leave the turn to the 
following group. The winner is the group who can “capture” 
more insects.

Another Variation - BREAKFAST Battleships  Every player 
- or every group of players - has got a picture of an empty 
table, with four (easy recognizable) people sitting around it 
(they are: Polly, Mummy, Daddy and Granddad) and some 



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational Field

Funded by the European Union
International Cooperation
and Aid in Educational Field

O8 Quality I-KIT3 /

The contents of this publication are the sole responsibility of EducAid

items (food and drink) for breakfast which can be fixed to the table with 
adhesive paste. 
Every player, in secret, chooses where to place the 5 or 6 items for 
breakfast - that’s to say: 1 or 2 items must be placed in front of each 
character. Then, in turns, every player start asking all the other players, 
for example: “Please Daddy, pass the milk”. 
All the players who placed the milk in front of Daddy, take it from their 
board and give it to the player who asked the question, saying, “Yes, 
sure!” (those who haven’t placed the milk in front of Daddy say, “No, 
sorry”) “Thank you” “You’re welcome” (If the thanks are not said the 
gained item is lost and it goes back to the original owner).

There are many other possible settings for battleships, as long as there is a common empty field, 
with some recognizable fixed spots (like the grid with letters and numbers) and changeable items 
to place on one spot or another (like the ships). 
***This game provides the possibility to repeat (and memorize) terms and simple key sentences 
(such as “Please, pass the...”) in a “controlled setting” which reassures children. The children’s 
attention is completely absorbed by the game, they are concentrate - so they don’t repeat items 
which were asked before - and at the same time they learn by repeating and practicing with the 
language. 
Collaboration, when playing in team, is a key strategy to memorize previous answers and 
remind everyone polite manners.

Much of the scholastic work can be transformed in a game, so that the children feel really involved 
in what they are doing and the teacher/educator can all the same check their understanding, 
their attention, their memory.

RELAY RACES In traditional Relay Races usually children are divided in two groups (but they 
could be more) and stand in two lines of an even number of players. 
Only the first child of each line starts running, reaches a given point, accomplishes a given task, 
then s/he runs back, claps the second child-in-line’s hand and in so doing s/he allows her/him 
to start running. 
The first line (group) whose children finish running (the fastest group, whose every child has got 
her/his chance to run) is the winner.

Any interrogation/test for the curriculum could have the aspect of a “Race”. 
The teacher/educator (or even a child, when s/he feels ready for this) can ask questions on any 
subject - math, science, geography... - and the children answer, but not individually, standing 
in front of the whole class and being humiliated if they don’t know the answer, but together, 
discussing in the group and then referring to a single runner (changing at every turn) what they 
think is the right answer.
After the leader of the group  asks a question, the group discusses on the right answer to give, 
the runner runs to reach a spot to give the answer (for example, two chairs with a label “Yes/
No, True/False, “Right/Wrong…” or two circles drawn on the ground with chalk, or a hanging 
frying pan to beat with a ladle…).

What is appealing to the children is the action and the movement that races imply, and what 
is worth considering by a teacher or an educator is that races foster team work. The child runs 
alone, but s/he can  also profit by suggestions from her/his group.

What happens in this situation is the children are never tired of running and trying to give the right 
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answer, so they ask for more questions: can you imagine any student, especially a student with 
difficulties, asking the teacher for more testing? But in this case team-work makes all the difference!
 
***This running and “conquering” the “right” to give the answer are also a good metaphor for 
the hard work that learning implies: knowledge is not a natural gift, it is something to build up, 
step by step, and this is better done through cooperative work.

GUESSING GAMES can be transformed in  Rely Races, too. 

KIM GAMES are played to make the children use their senses. 

“Kim Sight”  is based on visual memory: the teacher places selected objects on a table, the 
children look at the objects (more than ten, usually) for one minute, then the objects are covered 
by a cloth, and the children must remember as many objects as they can. 
Every group exchanges ideas (the children experience that more “heads” work better than one 
alone) and then, in turns, a runner runs to the “answering point” to tell (or write down on a piece 
of paper, or whisper in the teacher’s ear...) the name of one object (also with the number of the 
same objects, if there are more than one kind).

“Kim Sounds” is similar, but with different sounds produced beating different instruments (musical 
ones or not, but known to the children) or “Kim Smell” the same game but with “odours”: spices, 
juices and other smelly objects, closed in different little jars, to be recognized, or “Kim Taste” or 
“Kim Touch”, based on the other senses.

BOARD GAMES
Like other games, board games are a basic form of group game with 
endless variations. 
Thinking of games like Snakes & Ladders or Monopoly  the only 
essential features of board games are:
• a board to refer to 
• sign posts (one for each player/each group)
• dice (or some other means to move forward)
this fact makes variations quite feasible.

FLOOR STATION GAME
It is a game which can be played by single players or, better, with small 
groups, one against each other. From a place named “start”, the players 
- moving step by step - must reach the end to win. This game draws the 

essential features from games like Snakes & Ladders or Monopoly.  

We can create a “portable board” which is not in one piece, but many. 
Every piece (for example a sheet of paper) is one square of the game (“one station”), many 
pieces, set down one after another (on the floor, for everyone to see), form the pathway to get 
to the final square and win. 
The players (or the groups of players), in turns, throw the dice and go on the pathways for as 
many squares as the number drawn, so that they land on a square. In order to hold this position, 
and to avoid being sent back, the player (or the group, helping each other) must accomplish the 
task written on the square. 

***The interesting aspect, from the educational point of view, is that we can use the squares to 
set some tasks and graduate these tasks according to the children’s level. 
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For younger children, for example, we can write, as a task, “Name 3 animals with the tail” or 
“Find an object beginning with <A>”; for older children we can ask something more difficult, 
“Tell the times table of 5” and so on. 
Many squares can point to a physical task “Throw the ball in the basket”, “Jump on one foot to 
the wall and come back” “Sing a song about...” “Do this clapping song:...” so that all kind of 
abilities are tested.
A few squares can have the writing, “Choose a card from the pack” and we can prepare, or 
make the children themselves prepare, extra cards with other tasks, always changing (so to have 
some suspense). 
Of course, the arrangement of the squares can change at every game, and we can add new 
cards and withdraw others, we can play taking up a lot of room or confine many squares in 
smaller places.

***The educational value of this game lies, mostly, in the possibility of including many of the 
abilities the children may have. This is well explained by Howard Gardner1’s theory of multiple 
intelligences, which opposes the idea of a general intelligence we can measure with standard 
IQ tests.

GAMES WITH A TARGET

FISHING RACE is a great favorite with children. It is made of fishing rods with a magnet (as a 
hook) and cardboard fish with a thin layer of iron. 
Children can play in teams and catch fish, one at a time, bringing them back (the race) to their 
“basket”  (so the game lasts a little longer, and there is the chance the fish would fall out of the 
basket, requiring more skill to be re-captured). 
Also this game can be adapted to educational goals without losing any of the fun aspect of the 

game. 
Fish could have writings on them, for example “feelings” or 
abstract elements (for an object could be confusing, if a child 
reads “elephant” on a fish, what does  s/he can understand?), 
like, “angry, happy, suspicious, funny, jealous…” 
A collection of feelings could make the group think of a story, 
or the children could mime the feelings letting the other school 
mates guess what they are…

1 Howard Earl Gardner (1943 in Scranton, Pennsylvania, USA) is an American developmental psychologist and 
proposed the Theory of Multiple Intelligences in his “Frames of Mind” (1983). He is a professor of Cognition and 
Education at Harvard Graduate School of Education at Harvard University, Senior Director of Harvard Project Zero 
and author of over twenty books translated into thirty languages. Since 1995, he has been the co-director of the Good 
Work Project.
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“Every voice counts.”
Poster at F.C.S.- Friends Central School, Philadelphia, Pennsylvania, USA

I ndividualized work is meant to interiorize - making “your own” - the 
proposals addressed by the teacher to all the students. Not all the children 

react in the same way to the same proposal - this is why individualization is 
needed to reach every child, considering that  times and schedule can be 
different from one case to another.

“Respect means listening until everyone has been heard.”
Dave Chief (Native American)

Individualized work is what allows the teacher to address the individual child’s needs, but it does 
not mean a constant one-to-one work, rather: a variety of techniques which ask of every child 
her/his full involvement at the right level of the child’s possibilities.

***Personalizing is a way of individualizing work and, to the child, it is discovering personal  
links with what is taught, so that an abstract reasoning becomes quite understandable.

The creation of a glove puppets with the papier-mâché technique allows other forms of 
personalization, letting the child feel more comfortable in expressing her/himself. 

Individual Activity - “Responsibility” - Supporting the child’s self-
confidence cannot be an abstract, general trust in her/his abilities: it has to 
be proved first of all to the child her/himself and then in front of the class. 
Getting the responsibility for something - for example: watering the plants in 
a definite area, giving food to the fish in the aquarium, and any other chore, 
like delivering messages, changing the date on the calendar, rearranging 
the books in the class-library, sweeping the floor, going to the school council 
meeting... - and carrying out the task help to lay the foundations of the 
child’s self-confidence. 
If each child’s chore or duty appears on a poster/panel on a wall of the 
classroom, this helps with: visibility, public “investiture” (recognition), and 
with reassurance that everybody has to do something, in turns (so it is not eternal). Responsibility 
is checked on the basis of a previous agreement (the name on the panel) and not at the teacher’s 
arbitrary judgment (as often the children could think).

Individual Activity - “Self-Expression” - Imagination, creativity, speaking personally is a 
goal all the teachers practicing active education aim to for their students. There’s much debate 
going on about the origins of fantasy, but certainly also at school diversity of experiences, 
stimuli, varied opportunities can prompt self-expression.
Activities in a circle can spur individual initiative, for most of the children need to see examples 
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and try a little bit together, before feeling confident enough to produce something personal - and, 
it goes without saying - no child must be ridiculed or, worse, humiliated, for her/his ideas and 
efforts.

What if...? is a funny activity to suggest in a circle. 
“If child “X” was an animal, which animal would it be?” “A bird… a turtle… a lion…a sheep…a 
pigeon…” and what if she was a means of transport? A toy? A flower? A part of the landscape? 
A kind of weather? A carpenter’s tool? A piece of furniture? Something to eat?
As there is no debate on the given answers (all the children with ideas can speak), it is important 
that the teacher says to child “X” she can choose - among the things that are told - only the best, 
so she doesn’t feel compelled to accept every remark, included those which offend her.
What if...? activity can be the starting point for writing, but also for other kinds of productions 
like collages, drawings, paintings, modeling...

I am a ... Poems - The goal is writing a simple 
poem (but a real poem, not a description, so it is open 
to the reader’s interpretations) about the writer her/
himself, by using objective correlatives (objects, things, 
articles...)1. 
The teacher prepares (with or without help from the 
children) some <beginnings>, all very simple and 
similar: “I am a happy....”, “I am a scared...”, “I am 
a bright...”, “I am a surprising...”, “I am a tired...”, 
(only the adjective changes), except for one line, which begins with “Sometimes I am a ...., and 
sometimes I am a....”. 
Each child, thinking of her/himself, completes at least 5 lines with an object, for example, “I am 
an angry oven, I am a funny breeze, Sometimes I am a shy turtle and sometimes I am a bold 
hawk, I am a blank sheet of paper, I am 7:00 in the morning...”. 
If well thought, the poem is quite revealing - without too much “explaining” - of the writer’s  
personality.  Poems can be written about other people, both individually or in groups, too. If the 
poems are copied on a computer file, anonymously, a game could be played trying to guess 
who’s who, and, once the author is known, discover similarities among the people who have 
been indicated for the same poem.

Individual Activity - “Exercises” - Repetition is a key-strategy to put learning on a sound basis, 
and also in active education children need exercise. 
The difference is in the motivation for repeated practice: it is not a job done to please the teacher, 
it is discussed and settled between teacher and child and, whenever possible, the teacher can 
rely on the child to choose her/his own exercises to do. 

This is possible in those classes where exercises file boxes exist: every box contains cards with 
one different exercise on it (for example a mathematical problem), all the cards are arranged 
with “codes” which graduate them (for example: all the cards with code A are for addition 
problems, code B for subtraction ones, code C for addition and subtraction...). The child can 
select any of the cards with the code suggested by the teacher  (for example any of the code 

1 An objective correlative is a literary term referring to a symbolic article used to provide explicit, rather than implicit, 
access to such traditionally inexplicable concepts as emotion or colour. The English poet T.S.Eliot says, “The only way 
of expressing emotion in the form of art is by finding an “objective correlative”; in other words, a set of objects, a 
situation, a chain of events which shall be the formula of that particular emotion; such that when the external facts, 
which must terminate in sensory experience, are given, the emotion is immediately evoked.”, “The Sacred Wood: 
Essays on Poetry and Criticism, “Hamlet and His Problems”, 1922
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A problems is right for child “X”: A.1, A.2, A.3... for they are all variations, at the same level 
of difficulty, of the same exercise), s/he does the exercise on her/his exercise book, and then 
returns the card to the box, so that anyone else can use it. 

Exercises file boxes are an original Freinet’s idea, and they can solve many teaching 
difficulties:
✔ producing (or selecting/adapting) and collecting appropriate material for the students’
 difficulties of one own’s class;
✔ individualizing the task for each child, while teaching a whole class;
✔ making the children choose and participate, for, after they understand the organization, the
 children themselves can write the file cards (individually or as a group work) to be added to
 the box or to substitute old and out-of-date ones;
✔ getting enough materials to make all the children work, when only a few books are
 available.

Individual Activity - “Testing” Oral and written tests are the traditional way to “measure” 
the child’s learning in what is thought to be an objective, equal procedure: all the students 
receive the same test, answers will give the range of their skills and the teacher will establish the 
order from the best to the worst.
What if the reason for testing is the individual’s awareness on strengths and weaknesses?
In this case, revision would be even more important than the actual filling in of the test, and 
the possibility to keep track of one’s own mistakes, correct and change them without fearing 
immediate judgment, the best way to spend time testing. 

Some could argue that life itself doesn’t always give a second chance, but, at a closer view, in 
all important situations of our existence - learning life-skills - we have had plenty of opportunities 
of trying and trying again, and until we have mastered the ability (either walking or speaking, 
for example), we had to try, for nobody else could take our own place for us.

So, even at school it is vital that the child experiences what s/he can do by her/himself, and 
time has to be granted to do so, without too much meddling in her/his work, providing support 
and plenty of references, talking with the child to make awareness emerge and restraining from 
judging, for it is not the most important teacher’s task.

INDIVIDUAL GAMES FOR TEACHING

Reading Ropes - a “reading exercise” which uses ropes, sound 
and rhythm, and movement.
This game-exercise is particularly intended to address the specific 
learning difficulty connected to reading and writing (dyslexia). 
The interesting thing is that these materials do not look like 
exercises or traditional homework, even if they are useful to 
develop the same abilities children need to read well.

8 to 10 children, in pairs, hold some ropes at different heights, at some distance (1 meter ca.) 
one beside the other;  the ropes will be crossed passing over or under them, according to the 
sounds the player hears, for example: a drum beat to pass over and two beats to pass under. 
The teacher asks a child: first, to follow the sound instructions while crossing the ropes; second, 
to try to remember what s/he has just done (for example:  two over, under, over,  under); third, 
to write it down, using symbols, like a dot for one beat and a cross for two beats. Other children 
can help, or can try their turn, and later can compare the ways. Another child, after some time, 
can then “read” the movements of the first child and try to repeat the same way. 
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The game admits many variations, for example with objects, beside the ropes, to pass on the left 
or on the right, following other sounds.
***The educational value of this game is its core meaning: what are reading and writing? They 
are not natural abilities, like learning how to walk or speak! 

The child with learning difficulties has to perceive the value of reading and writing before 
devoting energies and efforts to the task. This game/activity establishes a direct link between 
action (the movement to the drumbeat) and the transcription (using symbols to fix what has 
been done). This game is also useful because it is a simplified form of reading and the child 
who normally cannot read well in this case experiences success; more, when the child “reads” 
the way followed by another child s/he understands another important value of writing: saving 
information (memory) that can be passed to others.

LOTO’ - A kind of Self-Correcting Puzzle
[see a detailed description of Lotò in the 31 Quality I - KIT INSTRUMENTS: Lotò]

Basic type Lotò focus on developing basic reading 
abilities: concentration, attention, spirit of  observation, 
discrimination of small details, exactly as we can find in 
writing - where small details, such as a trait going upwards 
or downwards, on the left or on the right of other signs, can 
establish the differences between one letter and another.

Every Lotò presents two parts: a board divided into squares 
and some cards (usually the same number of the squares, 
but there could be tricky extra cards, too) somehow linked 
to those on the board to be matched. 
When all cards have been placed on the board, the player starts the process of self-correction, 
turning the cards to see if they produce the right picture/puzzle which is on their back.

Lotò are thought for children with learning difficulties, but they appeal to the others, too, because 
even bright children like to complete a task and being able to prove it right (the self-correcting 
puzzle) - Lotò are a good example of what teaching aids for school inclusion should be: tools to 
help the children with learning difficulties as well as interesting materials for the others, they unite 
rather than create the usual differences between the  talented ones and the poor performers.
Lotò are also practical to let the children with learning difficulties make exercise while they are 
in class, the support teacher does not have to talk (except the first time s/he introduces the Lotò), 
and the lesson to the rest of the class can go on undisturbed.

THE SECRET BOX
[see a detailed description of the secret box in the 31 Quality I 
- KIT INSTRUMENTS: The Secret Box]

This guessing game is very important to make the children exercises 
their mental skills related to abstraction and symbolization. In a 
strong card box, file cards with a 3D relief are introduced for a 
child to touch. At the same time the child looks at cards which may 

picture the same drawing, a similar one or a completely different one.
The teacher asks the child to tell which card is exactly the same as the card inside the box.

Cards can be invented and made by the children themselves for their school-mates, adding fun 
and interest to the activity.
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Games are the natural way children get in touch with the world and its rules, and games are 
great teachers’ and educators’ allies.

By making use of common playground games that the children usually play by themselves, 
teachers and educators can introduce academic content while letting the children follow their 
natural way to learn: children are actively involved and result the protagonists of the learning 
process.

Children want to play games, they are willing and ready to do them, while they would not get 
so excited over an exercise or a test.

Teachers and educators have all the same the possibility to check on the children’s comprehension 
by asking non verbal response to their proposals (movement and gestures), and, on the other 
hand, children are in a collective situation which allows imitating, making changes, thinking 
inventions and solutions - all typical of a genuine learning situation. 

Using group games is not a device or a trick we use in order to make instruction agreeable, it is 
what children usually do to learn, it is their regular way to learn. 

Learning is social, as Vygotsky stated, and games are extraordinary tools to develop, in a 
controlled and “safe” situation, a number of social skills and those important abilities for the 
development of higher mental functions, like abstract meaning separate from the objects in the 
world (for example in all games of pretending).

Games provide the children with real – though “controlled” – situations. 
The situations are real because, like in real life, there are real 
information gaps, exchange, planning, acting… but everything is done 
within restricted limits, in patterns which are always the same, and 
therefore highly reassuring for children.

There are no games without educational goals, in each case many 
abilities are involved and often they are social/life skills: like learning 
how to follow directions, to respect turns and rules, to control body 
response (strength/violence), to accept the frustration of not being the 
winner...

Children with learning difficulties don’t learn more by repeating tasks in the traditional way 
of the traditional teaching, if this methodology really worked, they wouldn’t be children with 
difficulties or they would have significantly improved! 

The academic content of what we ask the children to do can be the same as in the grade 
curriculum, but, through games, the approach is  completely different. 
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Memory games, relay races to reach a definite point and give answers, group work… all 
serve the same purpose of traditional teaching: make the children find or recollect pieces of 
information, make them memorize, link, rearrange them in different situations and bring out 
answers, but – in a way that is unknown in traditional teaching – at the same time these activities 
convey the message that the children are the protagonists of the learning process, they are not 
writing an exercise on a worksheet to please the teacher, they are playing a game, and enjoying 
it for their own sake!

And when the children work together they learn more, not less. They copy the child who knows 
more, but copying is what we all did when learning how to speak or walk, so it must be an 
effective learning strategy!

If traditional teaching worked, and children – all children, not only the cleverest or the tamed 
ones – would learn their lessons, there would be little use for remedial classes. 
But the truth is that traditional teaching works with some children and fails with the rest. In any 
case, traditional teaching is too teacher- and subject-centered to offer true opportunities for 
children’s self-expression, children are not led to love studying or school, and with great difficulty 
can transfer into the real world what they have learnt at school.

Collective games could help even with academic work. For example, the day after playing a 
game, teachers or educators can ask the children to explain it to their school mates who had 
been absent (this gives a motivation to the exercise/effort). 

Trying to describe a game involves many abilities: clarity, propriety of language as well as the 
ability to follow a logical development, to establish priorities, not forgetting essential points (rules 
and penalties). Asking the children for an explanation of a game is a difficult task, so, in the 
beginning, it should be experienced in a small group, and, later, individually. 

Describing a game means to the child:
• talking or writing about something meaningful to her/him for it comes from her/his direct
 experience
• good memory skills (to recall in your mind all the parts is not always easy), 
• logical skills (you cannot forget a passage or one rule, or the game does not work, the same
 for the order of the different phases), 
• ability to connect the different phases, 
• ability to establish priorities 
• ...and so on.

PLAYGROUND GAMES DIRECTED BY ADULTS AND
GAMES WHERE THE CHILDREN TAKE THE LEAD

Not all games are the same, and not even all the playground games are the same.
Example of games directed by adults (even if children could take turns in directing them) are the 
games described in 7, 8, and 9 Quality I-KIT, which are often used for teaching too. 

Besides the games directed by an adult (where the adult is the leader in constant control), 
teachers sometimes offer the children the possibility to lead their own game, to decide the 
strategy, if not the rules themselves. 
These are the games which are most effective in dealing with aggressive or challenging behaviors, 
because they do not deny aggressiveness, they channel it into a clear pattern of rules.
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“SCALP”  requires a piece of cloth (the scalp) hanging from the back of the player (for example 
a ribbon strip fastened to the back with paper adhesive tape, which is easily removed without 
hurting anybody) and some identification item for the confronting groups (for example, if there 
are only two teams, one could wear a band around the right arm). 
The goal of the game is to scalp/take the strip of cloth from the opponents’ back without letting 
them get your own. 
Once the strip is taken, the player cannot go on scalping and returns to the base (one rule could 
be that s/he can use a scalp gained by someone else from her/his team). 
Scalping is admitted with both hands (if not otherwise agreed), and with two or more players 
against one. 
If a player falls down, scalping is not permitted while s/he is on the ground.

“NUMBERS”  Players are divided in teams (identified in some 
ways, as in Scalp) and prepare fastening a strong paper plate 
with a number written on it (the number is usually of three digits) 
on their heads. 
The plate must be on the right side of the head and must be 
visible (not covered by hair, cap or hand). 
The goal of the game is reading the opponents numbers without 
mistakes (a wrong reading means the teller is eliminated from 
the game) and in so doing eliminating the rivals.

Both games arouse great passions, so it is very important to fix clear rules of conduct.
Maybe some time is required for the children to learn how to fair play, but teaching an 
appropriate behavior, dealing with strong passions and disappointment, accepting discussion 
(but with limitations!) and suggesting to start again for another go is very important to teach high 
values. 
And, when the children start developing their own strategies, and play by themselves, our work 
is really done.

ROOSTERS  is a game that could be proposed to let the 
excitement out when children are becoming restless.  Two or 
more players crouch down and start jumping, lightly banging 
one against each other. 

The winner is the one who makes the other/s touch the ground 
with some part of their body except their feet. 
To get this goal, the jumping and the banging must be highly 
controlled and not violent at all, as too much energy would lead all players to fall. 

Such kind of games are really important to give vent to many forms of hyperactivity or anger and 
rage, without leading to real conflict or without hurting anybody.
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Multi-Level or Multi-Entrance Activities are those activities 
which are introduced to the class as common project 

works, and they are carried out through different contributions:  
big group’s, small groups’ and individual’s, allowing each 
child to participate in her/his own way (according to her/his 
possibilities).

All the children share the same goal, but not all of them have 
the same capacity or role.

Such activities are truly inclusive activities, involving the whole group but respecting individual 
differences: through these activities the teacher (or the educator) can ask each student to give 
her/his maximum contribution, the best each one can do.

Multi-Level or Multi-Entrance Activities are, for example: 
✔ editing a school magazine, 
✔ organizing a sports event, 
✔ carrying out a stage play, 
✔ but also more academic tasks like studying and reporting on a particular school subject, or
✔ a project work like “the Personal History”.

In editing the school magazine, for example, editorials and articles are required, but also 
crosswords, photos or pictures with captions (much shorter and easier to write than an article), 
letters, poems, ads, different style contributions. 
A “stage production” needs even more differentiated tasks, from script writing to stage 
backgrounds, costume designer, soundtrack music and so on. 

An Example: The Personal History Project
In second grade in primary school, studying History means 
an introduction to History and basic concepts such as: 
temporal development, going back to the sources, interpreting 
documents, making hypothesis and verifying them etc.
In order to make the children understand and work on 
historical concepts, the task is “personalized”, that is to say 
each child reconstructs her/his own personal history starting 
from the present and going back up to her/his birth. 

It is a long project - lasting the whole school year - which leads to the making of a thick album, 
full with texts (recollections, explanations, interviews to parents and relatives...), documents 
(photos, tickets, souvenir), drawings, but also grids with figures and statistics. 
Not only history, but also other school subjects and study skills are involved: language, maths, 
geography, art, rhythm and movement...
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Children start from present: with the help from a friend they realize 
their own outline in paper, and start asking themselves the first 
questions: 
• have I always been like this (same size, weigh, height)?
• if not, what was I like?
• who can I ask to?

In agreement with parents, children 
bring to school “documents” of their 
infancy: small clothes, toys, photos... 
and with these materials they start 
comparing and discussing, making 

suppositions and testing their theories. 

All their reasoning will leave a trace in the album (texts, pictures, 
grids...) and the materials will form a sort of a “museum” for 
everyone to see. 

Reconstructing The Personal History is a typical multi-level activity: all 
the children share the same activity, yet the tasks are carefully adapted to every child’s abilities 
and possibility, so that not one album results the same.

To every child the teacher can ask for the maximum effort; a bright child who knows how to write 
long passages will describe accurately a great experience of the past, the child with difficulties 
will simply write a caption underneath a photo, but the meaning of their work is the same and 
both are learning historical key-concepts.

With the traditional teaching there is no possibility for real inclusion in mainstream classes: the 
bright children get bored with too easy tasks or the children with 
difficulties perceive that what is asked from them is beyond their 
reach, and give up.

With multi-level activities the challenge is set individually, and 
no comparisons are made among children; if ever, a child is in 
competition only with herself or himself, as it should be, because 
everyone is different.
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A background topic is a general theme which underlies all or most of the activities planned for 
teaching and it is not a story which develops in fixed patterns. 

Both in a teaching context and in recreational activities, it provides with a motivating link for the 
work we ask the children to do and it is open to unforeseen developments which draw both from 
the educators’ and the children’s suggestions. 

The children’s involvement is the reason why we better choose a topic the children imagine 
something about (for they read books or comics or they watched films and programmes on the 
subject). 

At Primary school age we can agree the children do not really believe in the reality of the 
background we propose, yet they enjoy being part of the pretending, they play with us out 
of curiosity and because being part of the fictional situation strengthens a reassuring sense of 
belonging to the group.

In all cases, children trust us to lead them, through enjoyment, to a common goal: learning.

A background topic is a background presence which adds “colour” to all the activities: creating 
surprise, raising expectations, stirring up emotions and often providing reasons and explanations 
for the teaching proposals.

In the beginning of a project with a background, teachers can feel it is like a “burden”, a difficult 
instruments which creates complications. In the long run the opposite is true: what comes from the 
chosen topic is an help, an instrument to involve every child in her/his own way. 
The background inspires, sometimes not only the grown-ups, but the children themselves, often 
with unexpected, successful results.

BACKGROUND TOPICS
can refer to a particular setting:

• The Wild West
• Native Tribes
• Pirates
• Middle Ages
• Future (science-fiction)
• The Circus
• The Jungle
• The Cinema 
• The Sea (underworld)
• ...

or to a particular character:

• An Alien (could be a puppet)
• A Robot
• An old Aunt/Uncle  
• A Traveller/Explorer
• A Scientist
• A Street Artist/Busker
• A Reporter,  a Photographer...
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An example: TWO ALIEN PUPPETS Logo Geo and Geo Logo
With globalization, many subjects related to an active and 
conscious citizenship in the last years shifted from a national 
level to a worldwide one. 
In the project “Playing a leading role: promoting common 
good through peace, human rights and sustainable 
development” 1 two classes - a 4th grade class in Italy (Rimini, 
the Ceis School) and another one in Chile (Santiago, La 
Pintana, Freinet School) – formed a distant friendship using 
the Internet as direct connection. 
Teachers in both schools agreed they needed a common 
“link” to start the activities and decided for two alien puppets 
- Logo Geo and Geo Logo -  whose spaceships had  crashed 
on the Earth surface, but so wide apart: one in Italy and the 
other in Chile. Both aliens did not know anything about our 
planet, so the children had to explain them everything.

The two puppets kept sending one another  information: “Here it is daytime” “Here it is night!” 
“Here it is Spring” “Not here!” “Why?”  
Their questions started discussions and research on the children’s part, not only about scientific 
data in the academic curriculum but they raised fundamental issues such as pollution, climate 
change, human choices, too.
The methodology was working with cooperative groups.  
Each group  of four children cooperated to complete a common tasks. Each child within the 
group had a definite role so that s/he took responsibility for  her/his part:
• writer (taking notes of the most important /useful pieces of information)
• speaker (relating to the others)
• explorer (finding resources and materials)
• pacifier (checking on the respect of rules and timing, caring for positive interdependence...)

The most exciting part was the exchange of info through the Internet, when the two classes met 
“virtually” on the screen of their respective computers, talked about their findings and even saw 
the other puppet in his spaceship!
The work lasted for more than two months, and it developed to include other school subjects 
and activities. The puppets were the “mediators” to convey a different “point of view” from the 
“normal, accepted (Western)”  view of nature and of our planet.
The puppets said on their planet they could talk to nature and hear the voices of trees, flowers, 
rivers and mountains, or understand the cries of animals. Why couldn’t the children on Earth do 
the same? Aren’t here some signs which tell us what natural elements feels?
The children appreciated the idea: what could the tree near the traffic lights think? “I’m getting 
sick of all this exhaust gas from cars” , but also “I like the children from the nearby school, one 
of them hugs my trunk every morning” They could shoot a film showing, through their voices, 
what the natural elements thought of us, of pollution, of the sun and so on. Again, with the help 
of puppets, the teacher could work on a variety of issues and school subjects: geography and 
science, but also poetry and literature, with creativity.

1 The project  was written by EducAid, co-funded by the European Commission, Rimini Province, various Municipalities, 
and involved 37 schools in Italy, Rumenia and Chile.
2 Robot Fankash was the character created by the Naba’a (Palestinian Organization) teachers and educators in June 
2010 during a training session organized by EducAid for Terre des Hommes - Italia  in the Palestinian Refugee Camp 
of Ain El Helweh in Saida, Lebanon. 
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Another example:  the BROKEN ROBOT2

Robot Fankash was a character created for 250 Palestinian children 
(7 or 8 years old)  who attended a Summer camp for both recreational 
activities and remedial school work (150 were children with 
recognized learning difficulties).

The Palestinian teachers and educators thought of the character, 
outlined the basics of the story and made the big Robot themselves, 
with strong card board boxes (filled with rocks at the base), covered 
with papier-mâché and painted with silver spray. 

In the beginning, a brainstorm of ideas brought out impossible projects - like one of the first 
ideas of sending the Robot into space3 that, though spectacular, immediately appeared to be of 
difficult realization - but the discussion was quite profitable to involve all of them and get more 
material to work with. 
Finally all agreed on this story: 

<A mad scientist and his assistant have come to present the most extraordinary robot ever 
invented: a Robot which can fly, swim, drive as fast as a powerful sports car, do all kinds of 
jobs and answer all the questions, but, as they are about to demonstrate the Robot’s exceptional 
features, something goes wrong, the Robot goes haywire and starts producing all sorts of wrong, 
funny, silly pieces of information: “The deserts are full with snowmen, 3 x 7 (three times seven) 
Earth and Heaven, 4 x 6 (four times six) pick up sticks…<Monkeys> in English are <Apples> 
and so on…” 
Due to this failure the mad scientist feels helpless. 
The mad scientist’s assistant asks the children for help: “Who is going 
to help us, changing all wrong pieces of information of the Robot? 
Who will help us to present – next 7th of August [final day of the 
summer camp, the day for the final festival] – a good, fitted Robot to 
the great technological exhibition which will be held in Ain El Helweh 
camp?”>

In the middle of his “chest” the Robot has got an opening, where a spit with a handle is fixed so 
that a roll of paper can be drawn from it (a roll on which the wrong pieces of information will 
be written).

While working hard on details and practical solutions to construction challenges, teachers and 
educators discussed among themselves and realized that it is a big effort to cooperate for a 
common goal. Even if not made clear in useless speeches, children will perceive what is behind 
this fantastic work.

This story is apt to answer different purposes:

✔ the robot is an easily recognizable character which can have both technological and human 
characteristics. These features are not fixed once and for all, so we can endow our Robot with 
those we like and need,

3 The first idea was about packing pieces of information into the Robot and send it into space. Besides the technical 
difficulties, we couldn’t figure how to pack the Robot: had all the children’s creations to be actually put into the Robot?  
Weren’t we suggesting this way that the Robot was a sort of garbage bin? How could we give value to the children’s 
products and then throw them/make them disappear into the Robot?
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✔ for any communication between the Robot and the children we have human mediators (the 
mad scientist and his assistant) who can provide the children with interpretations, answers, 
suggestions, so that we do not really need to endow the robot with complicated mechanisms,

✔ children love correcting grown-ups or more powerful being than their own: by correcting the 
wrong robot, we offer children with difficulties the possibility to play the teacher’s part and feel 
better (and not, as usual, worse) than somebody else, without resorting to humiliating competition 
among children themselves,
✔ children know the Robot is only a bunch of tied card boxes, yet they enjoy being part of the 
fictional pretending that links together children and grown-ups. The sense of belonging to a wider 
group and the reassuring message the Robot conveys to the children is: “there were grown-ups 
who thought about you children much in advance, who cared for you, who were waiting for 
you”.

✔ Via the robot we can care for children individually: for example, if we want them to have a 
school-kit we let the robot bring them as presents.

✔ the Robot’s mistakes can easily be turned into prompts for the activity of the day, either for 
academic work or recreational activities,

✔ during the summer camp novelties or unforeseen events can be introduced as the Robot’s 
ideas, presents, needs, choices,

✔ the Robot itself is a man’s creation, which needs work in the making and in the maintenance: 
it is a good metaphor for the learning process and the acquisition of knowledge…
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“Ideas spring from places”
Motto of Art.tù Expò 03

The Active Education Park Exhibition, Ceis

Since childhood, the imprint of places makes up our interior landscape.
The physical environment is the expressive and conditioning element of a person’s individual 

and social life.
Environment can be organized in many different ways that include the promotion or prevention 
of freedom of movement, the encouragement of social life or promotion of individual attitudes or 
behavior, in active or passive ways, and the encouragement of aggression or collaboration.
The organization of the physical environment reflects the educational principles as non-discursive 
practices, and it transfers news, information and skills that cannot be expressed in a lesson or a 
conversation1.

If we teachers and educators aim at an education which is for democracy and responsibility, 
critical thinking and creative expression, solidarity and cooperation, the organization of the 
educational experience must be consistent with this.

Democracy is seen in the fair disposition of furniture and materials, 
responsibility in the personal, organized care of the common 
goods - as decided through posters indicating chores and tasks 
[see 14 Quality I-KIT Difficult or Aggressive Behavior] -: 
• Working tables and desks can be moved and arranged with 
 varied dispositions so that group work is possible as well as 
 individual exercise
• There’s the possibility to sit in a circle to meet and discuss
• There are open shelves for the books of the class library, books 
 that can substitute the school books and give the children the idea there is not a “fixed, unique” 
 truth (the one in the school book), but knowledge comes from a variety of instruments, included 
 the Internet, videos and so on
• There are open shelves to look for and store common instruments (stationery, teaching aids, 
 toys, reusable materials…) which do not belong to a particular individual, but that are ours and 
 are not well kept if not by taking care of them
• There can be original “spots” created to answer specific needs, such as a soft corner if a child 
 needs rest or calm activities or a reserved place to stay by her/himself
• There’s the possibility to transform the whole classroom space, when needed, for workshops 
 and labs (multi-purpose space)

1 These notes on the educational environment  are taken from  the book 80 Click per art.tù  (2004) with photos by 
Laura Arlotti and Adrien Buchet and contributions by Ivo Giuseppe Pazzagli President of Ceis and of EducAid, 
Giovanni Sapucci, Director of Ceis, Andrea Canevaro, Dipartimento di Scienze dell’Educazione, University of 
Bologna, Andrea Succi, the exhibition director.
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• There are “exhibitions” (posters, dedicated shelves…) of the children’s works – every child’s 
 products are shown, there is no selection of the best ones, for everyone has the right to get 
 recognition for her/his own efforts
• There are panels hanging on the walls to remind everyone of common decisions (rules), tasks 
 and commitments (chores)
• There is a clock, for everyone to see, so that timetables are checked by everyone (and there is 
 shared commitment to respect the times)
• There are cupboards where the archives are kept, to share the good practices with colleagues 
 and keep memory of the work done.

Our classrooms, centers, workshops, labs can become welcoming places where the results of our 
group efforts and work are made visible. Educational spaces are not anonymous, impersonal 
classrooms if we leave marks and show the ideas of the people who spend time there. 
People – teachers, educators, students, cleaners, gardeners and all the people who get in touch 
with the educational experience – are not only made visible by showing their work – products, 
artefacts, handiwork – but their identity, too, with the possibility to be recognized for personal 
feelings, needs and desires.
This is why at the Ceis school the “first names” of everyone 
are hanging on the walls from the very first day of first grade 
and are the starting point to learn how to read (finding 
similarities, “Whose names begin with the very same letter 
as mine?” discovering differences and novelties “double 
letters, and –in Italian – usually male names end with an “o” 
and female ones with an “a”…). Not only every single child 
(and teachers, too) gets recognition, but everyone knows s/
he was waited for in advance and welcomed when arrived.

Also birthdays are recognized as important, it is a personal feature who belongs to everybody and 
it can be used to mark the passing of the time, to group them in sets according to the season or 
the month, but, above all, to give the child a day to be celebrated as important, unique, deserving 
attentions from the whole group2. It can be the occasion to make the birthday child an immaterial 
gift, such as singing a song s/he likes, playing a favorite game or a handmade present which 
tells her/him our feelings, such as a child’s portrait, a personal message, a poem. These presents 
contrast with the overall imposing consumerism and thus they have positive educative implications.

Well being is closely related to the possibility to express 
oneself and in so doing to get recognition and acceptance. 
When the child comes to school or at a recreational center, 
s/he comes “as a whole”, curiosity, needs, desires and 
feelings included. Yet most of the educational places do 
not seem to recognize this complexity, and ask from a child 
an impossible self-denial, focusing on tasks and rational 
undertakings. Most of the children adjust to this, but a 
whole “world” of feelings and emotions, a potential for 
creativity and original outcomes is lost. The children who 

do not adjust either provoke us with their challenging behavior or – this second option can be 
worse for them – withdraw and suffer from lack of communication and possibility to get help.

2 The attention everyone deserves makes us find strategies to find a day for each child to be celebrated. Those children 
whose birthday is during the school holidays can choose an alternative day, for example exactly six months later. 
Twins or children celebrating their birthday on the very same day deserve moments when they are in the spotlight 
alone and choose the game to play together, for example.
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One possibility is dedicating a corner 
to the opportunity to express oneself, for 
example with the feeling faces, magnetic 
little faces with ten different expressions for 
the same number of feelings, 5 “positive” 
– excited, interested, confident, helpful 
and curious – 5 “problematic” – bored, 
annoyed, puzzled, angry and miserable – which the children can choose. Every morning each 
child goes to the ten pockets with the faces, chooses the most appropriate one and fixes it on the 
magnetic board. If the child wants, s/he can explain the group why s/he is feeling that way, but 
we respect child’s silence, too. 

The possibility to tell everybody negative moods helps to face the bad situations usually without 
resorting to bad words, shouting, fighting, and so on. Attention from the group, empathy and 
understanding words can be healing, at a very deep level, and help the other children, too.

The ten faces – and not only two, positive and negative - help avoiding “black and white” 
alternatives:  children who make an effort to understand their feelings are to be helped to “read” 
their situation, not immediately to “judge” it.

Another good idea - which could become a class project work in itself - is the Emotion Map3.
It helps to learn to deal with emotions, an effective way to promote self-awareness and improve 
communication. It is a step in building emotional literacy.4

It is a varied landscape which represents 
emotions through points of interest or places 
with fanciful names on an imaginary map 
(an inner cartography): “Slump Swamps, 
Boring Boulevard, Revenge Rapids, The 
Pinnacles of Achievement, the Amphitheater 

of Angst, the Geyser of Goofiness, Guilt Garage, the Park Bench of contentment planted in 
Pleasure Park, The Airplane of Anxiety, the Thicket of Complications, the Bridge of Elation, The 
Car Wash of Confusion, The Rotary of Annoyance, City of Laughs…”.

In this project,  each teen-ager designed a personal symbol (unknown to others) which s/he 
placed on a place on the map. The other students’ markers would join in and the teen-agers did 
find they were not the only ones to feel that emotion. The action of moving the markers to reflect 
their emotional states provided the teen-agers with a physical demonstration that feelings change 
and that emotional highs as well as lows are temporary. This greatly helps to develop greater 
assurance we can survive hard times, to be honest (rather than pretend not to be experiencing 
a powerful feeling) and feel free to ask for help and move on.

With younger students the landscape could be simpler, for example, a tree and a swing, a 
building (school? Home?...) and a spaceship so to offer some options and help us teachers and 
educators to get to know the child deeper: if the child wants to tell us why s/he chooses the 

3 The Emotion Map project is described in the magazine Teaching Tolerance of Spring 2000 by the teacher Karen 
Bovard from the Watkinson Upper School in Hartford, Connecticut, U.S.A.
4 The reasons to take so much interest in the students’ “emotional intelligence” is well expressed by Daniel Goleman, 
“It is a master aptitude, a meta-ability determining how well or how poorly people are able to use their other mental 
capacities” Emotional Intelligence: Why It Can Matter More Than IQ (1996)
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spaceship or the swing, we can help her/him to express the underlying mood, “Would you really 
fly away in this moment?” “Do you feel swinging up and down?” Maybe we misunderstand, so 
we must listen carefully and be open to change our impression of the child’s choice, when the 
child explains it differently.
It is not a psychological test – it is a way to find a common language to talk about personal 
matters.

Something similar - to let the children express their (difficult) feelings and emotions - is the activity 
developed by the Swiss therapist Dora M. Kalff (1904-1990) and Margaret Lowenfeld5: The 
Sandbox Therapy.

It is an individual activity (the child’s and the educator’s), an experiential workshop which allows 
greater exploration of deep emotional issues such as: deep anger, depression, abuse or grief. It 
usually allows the child to reach a deeper insight into her/his emotions and in some cases it let 
them find a resolution of a range of issues in their lives.
The educator allows the child to play independently – for some time and without interfering - with 
a box filled with sand and some action figures (miniatures) of various kind: positive ones (small 
plastic teddy bears, nice little girls, nice pets…) as well as “disturbing/ terrible” ones (skeletons 
and skulls, pirates, warriors with swords…). The child can choose the figures and arrange them 
as s/he wants. Then the educator “reads” the box together with the child, “Well, everything is 
buried under the sand… it appears everything has vanished… it is like a desert… do you feel 
alone in the desert?” “No, it is all gone” “Do you mean you want everything disappear?”... And 
so on.
No judgment, no forced interpretation: it is simply listening to the child trying to find the words to 
express what s/he feels. Usually children have no words for their turmoil or trouble, and usually 
we have no ears for it.

The Educational Environment Outside the Classroom
The space outside the classroom is equally important.
“The garden is an open air classroom” used to 
say Margherita Zoebeli, the founder of Ceis.  
The environment can become a mediator agent of 

socialization when it 
allows children and adults 
to meet, generating a 
sense of belonging to 
the community,  to move, 
experiencing personal 
limits and possibilities, to 
play, respecting rules and 
turns, to make discoveries, pretend, imagining stories.

It does not happen by chance, it is part of the educational 
project: the quality of the care of the outside space - of its natural 
aspect and of the structures - reflects the grade of well-being of its 
inhabitants.

5 Margaret Frances Jane Lowenfeld (1890 - 1973) was a British-born pioneer of child psychology and psychotherapy, 
and a medical researcher in paediatric medicine. It was during 1929 that she used a sand tray, toys and models and, 
later, her technique was analyzed by Carl Gustav Jung, too. The development of the sandplay therapy is due to Dora 
M. Kalff (1904-1990) the Swiss therapist who studied with Dr Lowenfeld.



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational Field

Funded by the European Union
International Cooperation
and Aid in Educational Field

13 Quality I-KIT

The contents of this publication are the sole responsibility of EducAid

5 / 

Every group living in a place shares the benefits 
(sometimes the joy) and the responsibility of that place. 
So, like for the classrooms, garden tools are provided 
and turns with tasks are organized and fairly shared.

Children are invited to care for a particular flower bed, 
to repair a common structure for play, to embellish a 
forlon corner with paintings, plants or other creative 
items, such as, at Ceis,  the giant colored warden, 
which is set facing the road to scare the heavy traffic 
away.

There are several occasions to “study” the outside 
environment: the weather conditions and the passing 
of seasons, all sorts of elements can be registered, 
measured, counted, compared to get science notions, 
math, statistics. Plants can be recognized and cared 
for, animals - such as the apparently insignificant little 
insects kept in a terrarium for some time and then set 

free - can be observed and studied; or the birds and the cat on the roof can offer the starting 
point for imagining tales and adventures. 

As it is in the classroom, also the outside space is organized in a respectful,  plural way: there 
are common meeting places, but also corners and private spots where a few friends can talk 
undisturbed or can hide for some time.

Only a child whose deep needs for independence and  freedom have been respected  will be 
able to grant the same kind of respectful freedom to others.

And we just need these sorts of respectful future citizens.
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A provocative teacher at Ceis used to say, “Spoiled children don’t exist” and with this 
statement she meant there’s always a reason - and always a message for us, teachers and 

educators - behind every “unfitted” behavior.

We are not sure this statement is right,  but all the same, it makes us think.  It is what we could 
call “a working statement”, that is to say an idea which inspires reflections and a plurality of 
possibilities, so that we work at them and are not satisfied with a ready-made, standard and 
stereotyped answer such as, “The child is spoiled” which ends all discussions.

Every child has a right to be what s/he is.
Maybe her/his family situation is so difficult or disrupted that the child’s poor efforts are the 
maximum we can ask from her/him – all the same, we do not  send anyone away, we work with 
the children we have.

When confronted with a challenging behavior, or other “disturbing” ways to take part in the 
lesson, we start our search: what’s disturbing the child right now? What happened immediately 
before of the outburst?
Maybe we cannot solve everything promptly, sometimes the roots of uneasiness are so deep we 
have to gain the child’s trust first; maybe we make a mistake or we do something  wrong - we 
are humans, after all.

The good news is education is a process, not an event, so we can always let the child find a 
remedy or a way of making amends for what was wrong, and if we are wrong, we, too, can 
make up for our mistakes, right the wrongs, apologize.

In so doing we are giving some valuable teachings:
✔ when in a relationship, there are not hopeless situations that cannot be changed or put right
✔ we can always find ways of making things up (maybe not immediately, we should respect the 
 need for some time for our own or other’s uneasiness, anger and even rage cooling down )
✔ also grown-ups can be wrong
✔ mistakes and misunderstandings only happen within a relationship, so we are not indifferent 
 to each other

Of course we can try to prevent some outbursts or challenges by creating positive conditions.
Here are some hints from our experience at the Ceis school:

Giving the Children some Points of Reference in Time and Space

Some children get nervous and angry if they do not know what is it going to happen next. 
Routines are reassuring, posters with timetables and info help them organize the day schedule, 
as well as verbal explanation of changes and variations.
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The poster with timetables helps with personal organization of 
emotions and attitudes: as a child, I may have a very uncertain 
idea of the passing of time, but I know that an activity will not 
last forever and if I don’t like it, I am informed by the poster that 
another activity will follow. Anticipation and expectation may 
help internal organization.

The poster with chores  such as the 
cleaning after lunch, is one of the most difficult for the children to accept, 
for there is no child who loves the duty more than the play outside. 
Yet it has a great value in creating a real community and a sense of 
belonging: the group has necessities which are dealt with by everybody 
in turns. The poster remembers the child of her/his responsibilities on one 
particular day, but also informs the child is not the only one – a principle 
of equality.

The poster with other tasks such as 
arranging the books of the library, 
writing the class log-book (diary) or 
taking and bringing messages is seen 

as more rewarding, for it gets recognition in front of the class 
and it is more pleasant than cleaning. 
Also this kind of poster reassures the child s/he is not alone in 
dealing with tasks and engagements, it prompts the child’s self-
confidence for it gives value to the child’s contribution.

In dealing with everyday activities not directly linked to school subjects, these posters with chores 
or tasks suggest that lessons and school are not something outside the everyday life experience, 
important life-skills such as the taking on of responsibilities, the respect of turns and the actual 
carrying out of the job are enhanced as key aspects of the learning process.

These posters, and the actual performances they propose, model the child’s behavior by giving 
positive suggestions about what to do and what is expected. 
Usually the children’s desire to be part of our adult world is so great, that they really want to 
please us, but sometimes they are confused about what we grown-ups want, and defy us so that 
we deal with them.

Also, we can discuss and write together a set of rules. 
Not many rules, key ones, perceived by the group as the most important ones.
Writing the rules with the participation of the children help them to understand the reasons 
behind every rule and help every child to develop a sense of belonging to the community. 
The psychological meaning of shared rules is reassurance: like habits and rituals they give 
regularity to the class life. 
Rules are better expressed in a positive way, with the suggestion of the right behavior (it suggests 
a way of behaving) rather than the sanction for the bad ones: it is better to write “Eating is 
allowed during breaks - in the garden” rather than “No food allowed”, for in the first case there 
are suggestions on what to do.
Sanctions can be discussed too, and have the aspect of atonement for a wrong made to the 
community. So, by way of amends something for the whole group is done: an extra task, a 
creative remedy which does not belittle or mortify the wrong doer.
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Giving the Children some Feasible Alternatives

If we perceive the child, for some reasons, is going to misbehave, we can offer her/him an 
alternative, “Maybe you could go out for a moment and run all around the school twice?” - it 
is completely different from sending somebody out, after s/he misbehaved. It shows the child 
we understand her/his feelings, and we do not overlook or, worse, slight and belittle her/his 
situation.

Never, never should we yield to the temptation to humiliate the child either in private nor, worse, 
in front of the others - we are grown-ups, if we want, our power is so much wider than the child’s 
that we can always give a scolding or find a fault in her/him. The problem is we are setting an 
example, in every moment, and in this case we are “teaching” humiliation - and who has been 
humiliated sooner or later will humiliate somebody else.
On the contrary, we learn to respect if we have been respected, to give comfort if we were 
comforted, o forgive, if we have been forgiven.

Our reproach can be short, right to the point (dealing with that particular instance, not with all 
the previous occasions when the child misbehaved), and offer some forms of repairs, so that as 
Baden-Powell, the founder of the Boy Scout Movement, used to say, the sanction makes amends 
for the fault.

Providing Creative Alternatives
GAMES ON THE CARPET is one possibility. With 
some regularity (once a week when the children are 
young) we organize collective games on a carpet we 
unroll in the middle of the circle. 
When we are dealing with emotions, we set some 
rules:
• when on the carpet we can shout,
• say bad words
• pretend we are fighting - in slow motion
 but when we are out of the carpet, we come back
 to normal rules.

This activity teaches the children we can express bad mood or feelings - we recognize they 
exists, but, at the same time we learn to deal with them, to control their expression (on the carpet 
and only there/ with physical movement / with the voice...).

THE CAVE GAME
This is a game to deal with fear. Being afraid of something and being alone is one of the scariest 
experiences of childhood. But if we can experience this feeling together we learn that fear is 

part of life, it is positive, too because it can teach us 
caution, care and self-protection, and we can ask for 
help and being helped. 
With a group of young children we prepare a “cave” 
- several tables covered by cloth, for example – where 
all the group hides. The teacher/educator is the ogre 
or the monster come to catch a child and take her/him 
away from the others. The monster will come close and 
will grasp a child’s arm or leg, while the rest of the 
children will pull the child on the opposite direction: 
very funny and creating a positive atmosphere!
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Giving the Children Opportunities for Success

Children learn from success.
We are often told we learn from our mistakes, and this is certainly true for mature grown-ups who 
do not doubt of their whole self when faced with the necessity of correcting something wrong. 
All children, but particularly those with learning difficulties are in a completely different situation: 
their mistakes are more than the average, they have endured much scolding and reproach, 
when not also punishments. Children with learning difficulties do not see mistakes as occasions 
to clarify or revise what they did not understood before, they see them as failure and their self-
confidence sinks.

On the contrary, success is unexpected, it is “an event” and that’s why it is so important:  it gives 
the child the idea s/he is able and can do what is asked from her/him.

When we teachers plan an intervention, when we call a child in front of others, we can offer 
this child the opportunity to feel right, to feel confident enough to try, and try again. Of course 
errors should be corrected, but not immediately, not sanctioning and exposing their author. We 
explore with the child the possibility s/he believes in. 

Why should we, teachers and educators, take so much “pain” in creating a variety of teaching 
aids, instruments, activities and rewards?
Because school is the children’s school and children deserve all possible efforts to succeed. 

Traditionally, we plan activities as if the curriculum was the goal, as if every student should 
become the same, but future needs innovation and citizens able to think by themselves. So, 
children do not study to please the teacher, they study for themselves.
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Materials are not optional items in the educational intervention - some of them are, in the 
sense we can do without a particular item, replace it with something else, and still being 

able to carry out an activity, but completely without materials we cannot work with the approach 
of active education.

Here is a list of the materials required for a training session (but, quite appropriately, they were 
not all available and we still were able to do the training):

• blocks of blank paper
• blocks of strong blank paper
• blank poster-size paper
• colored poster-size strong paper
• old newspapers and magazines
• pencils, erasers, sharpeners
• glue (in stick, liquid glue, strong glue)
• rulers, set of drawing instruments
• colors: colored pencils, crayons, felt tip pens
• paint brushes, paints, watercolors
• chalk
• markers, correction fluid
• adhesive tape (paper tape, sticky tape)
• small paste adhesive pieces (blutack)
• cutters, scissors
• stapler with metal staples
• pin fasteners
• elastic bands and elastic strips
• punch holes
• ropes
• thick and thin strings
• nylon thread, ribbons
• thin metal wire
• magnets
• stencils
• dice
• ink pad and rubber stamps
• rubber sheets with carving tools (to make rubber stamps)
• pieces of spare cloth and sewing kit
• modeling clay, play dough
• garbage plastic bags
• sponges
• empty plastic bottles (small ones)
• transparent self-adhesive plastic rolls
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• colored self-adhesive plastic rolls
• card board boxes (of various sizes)
• photo camera
• video camera
• CD player
• DVD player
• video projector
• computer with the Internet connection
• scanner and printer
• photocopy  machine
• school books (normally used in the state schools)

As a brainstorm poster summarizes: materials are not simply things, but, rather, “tools for 
motivating children”, “to entertain”, “to get the children actively involved” “learning aids” “a 
way of making abstract values or ideas practical”, “to make difficult concepts clearer”, “to 
answer students’ needs”, “to give value to the children’s efforts and manufactures”, “a way to 
relate to children which is different from traditional methodology”  “to activate other intelligences 
(according to the theory of multiple intelligences [see 05 Quality I-KIT Footnote nr.1 about 
Gardner’s theory]) “ .

Appropriate Teaching Material?

These 6 flat pebbles are only colored in red on one side. The child 
throws them in the air and then takes notes of what s/he sees. 
The child can throw the pebbles as many times as s/he wishes, at 
least as many times as the different possibilities to get the number 
6 are (0+6, 1+5, 2+4, 3+3, 4+2, 5+1, 6+0). The child can take 
notes in different ways: by tracing the outline of the actual pebble 
or inventing a symbol which stands for each pebble or getting to 
use the shared symbol which is the number we all use.

If the child has got learning difficulties, s/he will take more time to get to symbolization, but still 
s/he has the possibility to get plenty of exercise, practicing with the pebbles.
If the child has no difficulties, still, practice makes her/him understand and remember better the 
math concept.

In any case the child is working on the important 
math concept of quantity: is it equally important 
that s/he is using common, free pebbles? No, it 
is irrelevant.

Carl Gustav Jung noticed1 that the old Chinese 
wisdom assigns great importance to the fact that 
we think our thoughts and not, like the Western 
mind, to the origin or the manner we get to these 
very thoughts. So, great wisdom can appear 
from where we would not expect it.

1 Carl Gustav Jung  (1875-1961) was a Swiss psychiatrist and the founder of the analytical psychology. He made 
researches in the field of dream analysis and symbolization and explored Eastern and Western philosophy, alchemy, 
astrology, sociology, literature and the arts. He wrote these notes in the preface to the English edition of the I KING, 
Zurich, 1948.
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The ICT are a versatile whole of instruments with features which can turn quite useful both for 
teaching and other educational activities and for teachers’ training1.

UNESCO issued a document2 where ICT is considered  “One of the basic building blocks of 
modern society. Many countries now regard understanding ICT and mastering the basic skills and 
concepts of ICT as part of the core of education, alongside reading, writing and numeracy.”

Enthusiasts over emphasize the benefits of the equipment, and it appears that without computers, 
the Internet, the IWB (Interactive WhiteBoard) it is impossible to teach. 

Of course this is not true, in active education nothing can replace physical participation and 
practical problem-solving, yet these are the innovative features ICT undoubtedly possess:
✔ An extreme simplification  of the process of transmission of information so that communicating 
 via a network is quick and fast - in real time
✔ The possibility of multimedia hypertexts - that to say the possibility to get a variety of access 
 points to the same data and to follow the links according to personal needs (relevance, 
 individual point of view). Varied links promote a greater number of accesses and the 
 personalization of the learning process, helping the student to manage the growing complexity 
 of knowledge
✔ the hypermedia communication, the possibility that  a single aspect is introduced, shown and 
 explained through a variety of techniques:  written documents, musical files, graphics, audio 
 visual, often correlated
✔ the reproducibility of the content: editing and publishing materials has greatly increased also 
 in comparison with the already wide possibilities of reproduction in the past century
✔ the possibility of democracy - this is a delicate aspect, for manipulating attempts, censorship 
 and fake files can always corrupt the communication. It is unquestionably true that more 
 people can express their points of view, and can tell facts and events that would remain 
 unknown to the majority
✔ the possibility of virtual reality,  the simulation of actions, ideas, processes and perspectives 
 which remain at the potential stage. It allows to get ready before actually acting.

All the features of ICT mentioned above can find applications in the social-educational field, 
especially for:
✔  remedial work and support for students with specific learning difficulties (such as dyslexia)
✔ group or class project works (the class newspaper, for example or an hypertext on a particular 
topic)

1 These notes on ICT are based on the concept note draft A Working Hypothesis on ICT for International Cooperation 
and Training in the Social-Educational Field written by Daniele Bianchi for EducAid in 2009
2 The document is: Information and Communication Technology in Education: A Curriculum for Schools and 
Programme of Teacher Development, Co-ordinator Evgueni Khvilon, editors and contributors Jonathan Anderson, 
Flinders University (Australia) and Tom van Weert, Chair of IFIP Working Party (The Netherlands), Division of Higher 
Education, UNESCO 2002, printed in France
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✔ e-twinning, among classes or also individuals
✔ e-learning
✔ the creation of social networks for discussion and exchange
✔ monitoring at a distance

ICT are instruments, this implies we are interested in their use for our goals, as tools for something 
else and not simply in the means themselves.
Our aim, in using ICT with students, is they learn to make critical and conscious choices for 
the information they want to gain, so that misuses and abuses as well as unethical behavior  is 
known, possibly prevented or corrected.

Relating ICT to the teachers’ training, we could start using the internet to share materials as 
Celestine Freinet proposed to do, more than half a century ago, with “cyclostyle” machines.
It will be a way of organizing collective project works.

If the teachers agree on a “model form” to fill in - for example a Freinet card file with the 
description of a game - then, with the teachers’ contributions, it will be easy to get a collection 
of games, all described according to the same model and easily shared by the participants to 
the same mailing list.

An example: GAMES - FILE  CARDS

Title:

Number of players:

Materials:

Setting & Roles:

Time (the duration of the game):

Educational Aims:

❏ Observation  ❏ Discrimination  ❏ Attention

❏ Concentration  ❏ Memory  ❏ Logic      

❏ Establishing Links   ❏ Associations  ❏ Vocabulary

Specific Aim ...........................................................................

DESCRIPTION (How to play and how to win)

Follow Ups:

VARIATIONS:
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Observation
Teachers and educators, professionals of education, usually have a scholarly preparation which 
enables them to set specific goals to their work, yet these goals are reached when they meet the 
children’s specific situations and needs.
This is why “observation” is a key instrument for planning, monitoring and evaluating not only 
the children’s learning, but the efficacy of our teaching, too.

Observation is not only what we (teachers, educators) normally do with a class or a group, 
taking mental notes about what happens: this is certainly useful, but presents some risks:
✔  we tend to note only the most “striking” behaviors, usually the challenging ones, and to 
 overlook the small signs of progress or reasoning, or change
✔  we tend to focus on instruction, and on the test results of the school subject syllabus, thus 
 forgetting other important aspects of learning: the children’s feelings and their well-being, the 
 different levels of participation, diversity of motivation and so on 
✔  we tend to confirm our ideas on every child, and we are rarely roused by novelty or different 
 attitudes
✔  we tend to forget important details or the sequence of facts

Observation is a starting point activity which is made by single observers (it is useful they are 
not only the teachers or the educators themselves, but also: teachers-in-training, supervisors, field 
officers, and so on and, in some cases, experts1 who can make specific evaluations), but it is 
then shared with the team:
✔ to understand what’s going on in class: strength and weak points
✔ to focus on the children’s needs
✔ to observe ourselves: our actions and reactions
✔ to revise some judgments or prejudices
✔ to check for overlooked resources and possibilities
✔ to plan intervention

It is clear that observation is an activity which is made intentionally, regularly, using instruments 
which can be compared with other observations and shared with other observers.
 The “registration” of several observations is part of the educative documentation of the work.

An example of an instrument for the observation is The Observation Grid, introduced during a 
training on remedial classes for children with learning difficulties. It focus on the three school 
subjects – Arabic (A), English (E) and Math (M) - taught during the remedial work in class and 
reinforced also during extra school activities. It is for a single child, and in two parts:

1 By no means the “expert” is meant to substitute the teacher or the educator: the expert knows how to recognize 
specific difficulties, for example: dyslexia or speech problems and s/he passes these pieces of information to the 
teacher or the educator who is the one to implement an educational process and the actual practice to address the 
difficulty.
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NOTES on the OBSERVATION of

Name                                                                              Date 

ATTENDANCE

PARTECIPATION

                 ✚ (Strengths)                                                        - (Weaknesses)

Action

WORK

                 ✚ (Strengths)                                                        - (Weaknesses)

Action

ACQUISITION

                 ✚ (Strengths)                                                        - (Weaknesses)

Action

Signature
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All the Observation Grids about a single child are collected in her/his folder by date, so that the 
Grids are stored for future reference and documentation.
The Observation Grid is never directly shown to the child, it is a teacher’s/educator’s/team’s 
instrument, and to be used for the child’s benefit it must be “translated” into practical actions.

The first part  of the grid is filled in during (or immediately after) class by the observer, with quick 
notes (a tick or a letter for the school subject on the line, for example), the second part is based 
on the first, but needs the teacher’s/educator’s or the team’s processing, because it requires the 
planning of educative actions.
Of course the filling in of the Observation Grid is not completely “objective” – different observers 
will show different sensitiveness – yet: which process in the educational field is completely 
objective? We must accept the fact we constantly interpret other people’s motives, reasons and 
attitudes: let’s do it with a common instrument, an Observation Grid with the same items, and 
discussion will start from the same basis.

Attendance registration is an objective data, though (it is at the beginning of the second part), 
and it is overall important: it is an essential sign of the child’s well-being at school or at the extra 
school activities: scarce attendance means we have to reason, discuss and revise our behavior: 
our methodologies and attitudes in class and our efforts with the social environment around the 
child in our community work.

We need to evaluate the quality of this attendance, and we cannot do so simply thinking about 
our day of work, the whole group, the school subjects. 
As we know, our general impressions often spring out from the most striking event of the day, a 
sensational burst of rage, an occasional revealing behavior, but most of the child’s attitudes and 
manners go unnoticed or are easily forgotten. 
That’s why we work with written Observation Grids, one for each child, over a regular span of 
time, decided with our colleagues. 
The way we fill in the observation is easy: we use  ticks/letters, so that the observation can 
be almost registered at the same time the child is performing a task (actually it will be filled in 
immediately after the lesson).
In the given examples, the marks are an “A” for Arabic, “E” for English and “M” for Math. 
The range always follows the pattern “Bottom – Up” where the first indicate: a low, poor, scarce 
performance and the second: a high, good, effective one.   

The Observation Grid is divided in three main parts:
PARTICIPATION, WORK and ACQUISITION.

Participation is better observed during the activities with the whole group and it refers to the 
relationship with the teacher, the schoolmates, and the answer when the child is the protagonist 
of the action. This observation helps us to understand how much the interaction with others can 
work for the child, which are her/his preferences and what, at the moment, is beyond her/his 
reach.

Work is the actual process of learning how to draw up strategies and elaborate solutions to 
school tasks. It is observed in small group activities for the child is, at the same time, able and 
still unable to do everything alone.

Acquisition refers to our observation of the individual learning process: it is not a judgment on 
the child’s academic knowledge yet, it is  a rather “objective” look (as far as this is possible!) at 
the child’s ways when facing a school task alone.



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational Field

Funded by the European Union
International Cooperation
and Aid in Educational Field

17 Quality I-KIT

The contents of this publication are the sole responsibility of EducAid

5 / 

These three sections are divided in different “topics” to observe, so that we can have a more 
complete “picture“ of the child, not a black and white view which confirms what we already 
knew or thought about her/him, but new hints on which type of proposals could work for the 
child. For example, if we find in “Acquisition” that the child is very slow, but s/he tries everything 
without asking for help, maybe we should allow her/him more time to complete the tasks, but, 
also, congratulate the child on her/his efforts.

The different “topics” to observe also form a sort of guidance for our teaching practice: if we 
have to observe the child’s participation “when a game is organized”, we necessarily remember 
to organize educational games in the big group, when we think of the child’s work “when the 
group meets (or faces) other groups” we organize activities where the groups interact (either 
with an open challenge or to relate each other what they have learnt), if we observe the child’s 
acquisition “when a task is well known” or “when a task is presented in a new context” we know 
we cannot introduce a completely new task when a child is alone, with no support from the 
school-mates, but we have to observe only tasks we know are in the child’s range of abilities.

The second part of the Observation – Notes on the Observation - is directly linked to the first, and 
it is written out after the observation, devoting time to interpret the first grid, better if we discuss 
it with colleagues. 
The division into: Participation – Work - Acquisition is still present, but we have to “summarize” 
the observation in Strengths and Weaknesses: where and when does the child shows abilities? 
What is still a problem for her/him?
The most important result of all this teacher’s and educator’s work is the settlement of a course 
of action. In this section – “Action” -  we write something practical we want to do for or with the 
child, based on her/his strengths. We don’t know at this stage if the action will result effective, 
but we have set a resolution, so we have something to evaluate in a future observation.
The regularity of the observation is very important: there should be a child’s observation - of every 
school subject - every two weeks, if it is not possible, it will be not less than once a month. 

Monitoring
Filling in and storing regular observations is not enough, it doesn’t affect our educational practice 
if it doesn’t  produce actual changes in our proposals.
When we decide on a course of action, we do not know the outcome of our decision: it could be 
right for the child, neutral or even wrong, with no efficacy whatsoever:  there is no guarantee in 
advance. This is why we need monitoring, regularly re-considering our choices and actions.
It would be very interesting to discuss – with an in-depth study - the most difficult cases together, 
during the teachers’ meetings, so that ideas can be exchanged, anxiety calmed down and good 
practices shared.
This is the methodology of Action-Research [see 03 Quality I-KIT].
There is no monitoring without stored materials to be used as starting point: the collection of all 
the Observation Grids included in the child’s folder form the documentation of the work done 
and the basis for discussion when “authorities” - headmasters, experts (in education, specific 
learning difficulties, therapists, trainers …), field officers, project managers, donors… - come to 
meetings.

Evaluation
Possibly, not two people exactly agree on what evaluation is or should be, yet we feel the need 
for instruments and procedures which give us the possibility to judge our work, efficacy and 
results, in order to guide and improve our future action.
Evaluation cannot be conducted in abstract terms, it must be referred to planning (the expected 
results) in reference to the children’s starting point and the resources employed. The comparison 
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with standards gives some points of reference, too, but in the educational field we cannot hold 
the illusion we will be able to determine every aspect in the process.

Among the different types of evaluation, three are very important in the educational 
intervention:
1. the performance-based evaluation
2. the quality of the children’s experience evaluation
3. the educators’ self-analysis

Performance-based evaluation is made with tests and exams, and even if we do not consider it 
final or particularly revealing, the children we deal with will be subjected to it, if not during our 
activities in school or outside school, in public school.

The quality of the children’s experience evaluation is perhaps the most important indicator in our 
work. The subtle difference between looking after the children and taking care and educating 
them does not escape the children’s notice, they perceive our feelings towards them and come 
up to us with the liveliest answers, if only we are curious and let them do it. 
Evaluating the children’s opinion on their school or extra school experience is not easy, we need 
a versatile instrument to let their thoughts come out.
We can design a “test” for the children that they can enjoy; it can contain drawings to express 
feelings, boxes to check, lists to choose from, grids to color to rate personal satisfaction and so 
on.

The educators’ self-analysis is a decision-oriented evaluation. Based on the assumption that 
normally we try to do our best, it investigates how much our actions are consistent with our 
values, goals, expectations. What comes out from this checking is used to take decisions for 
future intervention. Education is a process, not an isolated event, so, in most cases, we can make 
up for our mistakes by changing what did not work properly.
We survey our educational goals and priorities, check on the chosen practical means we used, 
observe the intermediate results, and decide on changes. 
Self-analysis is carried out better in group, where one teacher or educator can see what another 
misses. An external observer’s remarks and suggestions are  useful, too, but the teachers’ 
/educators’ group must discuss and decide by themselves. After all, the teachers and the 
educators are the ones who directly deal with the children and nobody can tell them what to do 
if they themselves are not convinced of the good reasons for it.

Evaluation of the Organization: the Quality of School Inclusion

Not only the individual actors of the teaching-learning process need evaluating their work, 
projects and the organization itself need surveying. The “system”/organization is what allows 
functioning independently from “goodwill” or personal striking qualities and skills. 
Great pedagogists  have always been great organizers, so that when they left, their “creations” 
went on developing, as it is the case with the Baden-Powell’s Scout Movement or Margherita 
Zoebeli’s  Ceis in Rimini, Italy.

See an example of Standards to evaluate the Quality of School Inclusion here: 36 Quality I-KIT 
INSTRUMENTS: Standards for Effective School Inclusion.
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Teachers’ training works in many directions.
It is a training for the participants to the course, the seminar, the workshop, but it is also a 

training for the trainer, who learns about her/himself as much (possibly more) as the participants 
themselves.

Everybody in the social-educational field needs training, before, during (in-service) and after the 
educational experience (or project, work, voluntary service...) and nobody should be excluded 
from it.

Participants to a training session sometimes do not know each other, or very little or do not 
practice teamwork, this means some attention is to be paid to:

✔ creating a welcoming atmosphere
✔ providing useful materials and enough room for everyone
✔ devote some time to get to know each other: names, activities, hobbies, personal goals
✔ explain the schedule, the topics and the goals of the training session
✔ discuss a code of conduct
✔ allow questions and, whenever possible, answer them
✔ be ready to discuss and accept some changes either in the schedule or in the content of the 
 training session
✔ prepare and manage project works to realize in groups
✔ discuss about the group work in all its aspects: start, process, relationships within and outside 
 the group, challenges, shortcomings, achievements
✔ share impressions, feelings, achievements and conclusions
✔ leave useful materials for the follow up
✔ keep in contact afterwards (whenever possible!)

Focusing on Ourselves

A way to get in contact quickly, yet deeply, can be to start focusing on the participants and the 
trainer: naming, discussing and clarifying  the emotions and the situations all educators can, 
sooner or later, find themselves in. 
Teachers and educators are invited to consider a very personal issue: how do I feel now,  at this 
training and thinking of my job? 

All of us may go through different states of mind and moods: it is important to realize these 
feelings are not permanent, though they influence our work, and  in many cases they are shared 
by our colleagues, those we could turn to for help or exchange. 
 
The Waving Teacher’s Feeling Panel  -  working on our personal feelings
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Feelings and states are represented by a waving line traced at the centre and going both 
directions: upward to “Frenzy of Omnipotence” (half jokingly definition) and downward to 
“Feeling of Inadequacy”; all over are spread some labels with in-between other feelings. 
At the centre we a have the most balanced feelings: “Care and attention, Personal involvement 
and Flexibility” while the two states at both ends are those ones which create great trouble: 
“Frenzy of Omnipotence” (meant as the idea we can solve every problem, through hyper decision 
making, intolerance, exaggeration...) and “Feeling of Inadequacy” (feeling discouraged, static, 
hyper critical and with an overall idea of giving up). In between there are: “Energy, creativity, 
realism, the ability of making changes, a playful spirit, constant revision, expectations, interest, 
waiting for magic solutions...” 

All participants draw their expression on a small round paper face and place it where they feel 
they are. Knowing the state we are in can help us to “read” situations for what they are: if a 
child with learning difficulties is not making any significant progress, maybe it is not our fault - as 
we cannot solve everything at once (“Frenzy of Omnipotence”) - yet,  we cannot stand still and 
do nothing (“Feeling of Inadequacy”): 
maybe we, and the child, need more 
time, new approaches and aids,  new 
ideas and support to proceed. The centre 
is our goal, it gives us a direction; our real 
position makes us human, ready to share 
our troubles and successes.

FRENZY of
OMNIPOTENCE
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Flexibility

 Indifference

(Hyper) decision making Energy

Personal Involvement
(commitment)

Perfectionism Isolation

Intolerance Creativity Realism Hyper-criticism

Exaggeration Contacts
Comparisons

Exchange

Care and
Attention
“I care”
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R esource Centers are meant specifically for teachers and educators, focusing on teaching 
methodologies and instruments and promoting innovation, discussion, and exchange.

Resource centers are equipped places where it is possible to meet, study, prepare teaching aids, 
store and exchange materials.
Resource Centers are not only libraries, even if they collect various library materials: books 
and magazines on pedagogical issues, ICT (Information and Communication Technologies): the 
appropriate equipment to show and produce DVDs and CDs: video camera, computer, video 
projector, CD player, the Internet connection… 
Resource Centers are, first of all, workshops where the teachers and the educators can all be, in 
turns, tutors and learners or participants to a group project work.

Access should be encouraged by the informal atmosphere as well as by the relevance of the 
proposals – meetings could be organized as “tea-time conversations” (maybe with refreshments?), 
seminars as work-in-progress, where a small cultural contribution is asked from every participant 
(everyone has to introduce a short abstract from a passage/essay/report prepared in advance, 
for example).

Meetings with experts could play an important part in attracting new participants, but it is clear 
to us that “Know-It-All/Solve-Every-Problem Experts” do not exist. Simply, those who have studied 
a specific issue in depth are certainly quite welcomed to share ideas and new points of view on 
the subject, but then every teacher and educator is the best expert about her/his own situation. 
We all need sometimes to be shaken from our reassuring routines, but we are the ones who have 
the task to translate into practice new suggestions.

Parallel to the Vygotsky’s zone of proximal development [see 21 Quality I-KIT AUTHORS: 
Vygotsky, but also some references in 07 Quality I-KIT Collective Activities and Games] on 
the front of teachers research Ron Tinsley and Kimberly Lebak1 put forward the necessity for 
“expanding the zone for reflective capacity”, the ability to practice reflective group dialogue. At 
the most basic level, teachers are as graduate students, and research equates to learning. But 
when teachers are actively engaged in teaching they need to expand the potential for powerful 
reflection and become “classroom researchers who improve their teaching practices and increase 
their students’ learning outcomes “. Like the zone of proximal development, the zone of reflective 
capacity is constructed through the interaction between participants engaged in a common 
activity and expands when it is mediated by positive interactions with other participants. This 
could be the role of regular meetings in the Resource Centers.

In the Resource Centers, care should be paid to the archives – storing the data so that they are 
easily found and used: for example organizing the collection in Freinet File Boxes.
The File Card content can be extremely varied. 

1 Their article is in Networks - An On-line Journal for Teacher Research, Vol.11, Issue 2, Fall 2009
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A File Card Box can contain all the File Cards on materials: one particular material (for example: 
flat pebbles [see 15 Quality I-KIT The Materials]) is chosen and described on each card - what 
can it be used for, variations, educational goals, age range, school subject, with example of 
activities and/or games and with references to documentation of experiences, when possible.

Other Boxes can collect File Cards on: 
•  teaching aids, 
• instruments (musical instruments, ICT, other specific instruments, such as the Braille tactile 
 reading/printing systems...)
•  educational places with particular equipment : the Soft Corner, the Carpet, the Ball Pool, the 
 Basic Sensory Stimulation room, the Door Puppet Theater, the Little House corner, the Art 
 room, the Music room, the Children’s Kitchen, the vegetable garden, the flower bed, the 
 greenhouse...
•  Activities: singing, dancing, theater (with actors, puppets, shadow figures, masks...), market, 
 cooking, photography, interviews, visits to local point of interests...
•  Games
•  Diaries/Real Experience/Episodes which are useful to get examples of real life problems and 
 solutions with information on: the situation (protagonist/s, place, date), the problematic 
 episode, possible interpretations, all the attempts to address the problem (the failed attempts, 
 too), the effective solution (with description of the aids that helped), the educational values, 
 possible follow ups and developments.

Together with Resource Centres, we dream of Community Education Focus Points,  places 
where people from the local community give and get information, help and support on social-
educational matters.

The community education focus points are meant to be multi-purpose places in which educational 
and social issues are addressed through a variety of activities, often backing one another. 
Compared to places such as specialized libraries, centers, documentation/archives which 
often start with a good public attendance, but easily become, after a short time, empty places, 
frequented only by specialists, community education focus points are places of everyday life, 
with everyday scheduled activities, with strong relationships with Institutions, professionals, local 
communities. Their name wants to stress “putting community education at the center of attention, 
concentrating on it” and it recalls “using this as a starting point” to address the rest of the 
community.

In the community education focus point there is a playroom open to all children, but especially 
fitted to welcome vulnerable children with special needs. During the school year, the playroom 
is open for some hours weekly (at least 15 hours) and, in order to accommodate children from 
the different school shifts, the timetables vary: some days in the mornings, same days in the 
afternoons. In the playroom different activities are scheduled: some organized by the playroom 
educators, some by the teachers of the special and of the regular schools.  In fact, on a regular 
basis, two teachers schedule joint activities between a special class and a regular class: all 
the students meet in the playroom and experience some inclusive activities. The playroom is 
equipped for other activities, too: with toys for independent play, with stationery for artworks of 
self-expression, with a computer with the Internet connection for research and communication, 
with other materials for the organized workshops. 
Every week, at scheduled times, children can find help for their school difficulties: a teacher 
organizes remedial work (with a play&learn style of a workshop) for small groups with similar 
specific learning difficulties.
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The playroom educators are two at the same time, both for better managing of the activities 
directly aimed to children and to supply information and to fix appointments for counseling. 

Each child entering the playroom finds his/her own box/folder where to collect some favorite 
items, such as his/her identity card with the personal pieces of information the child wants to 
provide (amusing ones, too), productions from the workshops and personal artworks and a file 
to register attendance (with a stamp or a sticker). This sort of “portfolio” is useful to make the 
child feel welcome, to establish links with him/her as well as a simple documentation at his/her 
own reach. 

During the summer activities the playroom is used as the basis for the various mixed groups of 
children with and without special needs. Every child, if needed, receives breakfast and a small 
snack and joins in the games, workshops, various recreational activities all linked by a sort of 
background/frame topic which lead to a final party. All the materials needed for the summer 
activities are supplied by the community education focus point stores.

A minibus can occasionally provide with the opportunity to reach other schools or places and 
organize play&learn activities outside the playroom or, especially during the summer activities, 
the minibus can, on request and limited to availability, go and fetch vulnerable children who 
could not join in otherwise.

Before the opening of the community education focus points some time is devoted to mapping 
and monitoring activities of the territory, so to provide with essential information on vulnerable 
children completely out of the school and/or the social care provision, local resources, 
unexpected changes, emergencies and opportunities. 
Answering simple questions may lead to find solutions to big problems: where do the children 
of the neighborhood usually play? Is it a safe place? Are there children with special needs 
living close to those places? Are there educational activities to implement to involve those 
children? Is there an adult, such as a retired teacher, living close to those places? Would s/he 
be available to do voluntary work, feeling useful to the local community while organizing some 
inclusive activities? Does s/he need support? Can anyone from the community education focus 
point offer this support?  These ones and other questions can help to finalize the monitoring to 
collect information on unpredictable resources; the sharing of these pieces of information with 
the collaborators of the community education focus points can bring a renewed interest in the 
general well-being of the territorial community, making innovative solutions come out.

In each community education focus point, there are people in charge of the mapping and 
monitoring who work as counselors as well. Working as counselors, they are able to correctly 
address the people to the services they may need most, but also to involve them in solving their 
own problems, taking the ownership of their everyday life in a community.

When the playroom is closed for the children, other initiatives are scheduled on the same 
premises: it is used for the private counseling, and in the evenings it hosts various meetings and 
events.

The multi-purpose vocation of the community education focus point is evident especially for the 
parents and the foster families; in fact, besides profiting by the day care of the children, they can 
turn to the community education focus point to get information and orientation about the available 
social service provision and the procedures to get access to it. At the community education focus 
point, parents can ask for private counseling; the counselor acts as a guide through the different 
approaches: medical, educational and social in order to find what is suitable for the individual 
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needs. Vulnerable children’s families are helped, through counseling and case-management, 
to take responsibility for the child’s growth and progresses and to agree on practical steps to 
enhance the child’s potentialities at home, too. Parents are also invited to take part in meetings, 
lectures and debates on inclusive education issues, as well as to promote self-help initiatives with 
the professionals’ help (self-help discussion groups with tutoring).
Where needed, prospective foster families are contacted and followed all through the procedures, 
foster families  with children in care are trained in relation to the specialized care based on the 
needs of the child and supported to face the challenges of short or long term placements.

The community education focus point is the most suitable place to host the professionals’ training 
for it is the place where interesting inclusive experiences are activated and the materials used 
and stored.

The community education focus point is also open to study-visits from other towns, other NGOs, 
other professionals, and this is one of the best opportunities to give and receive suggestions, to 
get to know other people and realities, to compare and exchange solutions, the core of good 
networking.

Community education focus points are the tangible expression of community-based care. In fact, 
if community care is to be intended as “meeting the people’s needs within the local community 
through the provision of different kinds of service”, community education focus point provide: 
inclusive day care for children, resources and documentation, counseling, support, self-help, 
informal way of addressing or containing problematic issues and to look for help.



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational Field

Funded by the European Union
International Cooperation
and Aid in Educational Field

20 authors:

Célestine Freinet
French Primary School Teacher and Pedagogue, 

Educational Reformer1896-1966

20 Quality I-KIT1 /

The contents of this publication are the sole responsibility of EducAid

R eferences to Célestine Freinet or to “freinetian-like” practices  are made, and used in their 
daily work, by thousands of teachers across Europe, and by thousands more throughout 

Latin America, with some very interesting experiences in the African continent especially in 
Senegal, but Célestin Freinet is virtually unknown in the U.S.A. 1   
Freinet is the pedagogue who more deeply influenced the pedagogical project of the Primary 
school at Ceis (in Rimini, Italy2). 
In 1924 Freinet had created in France the teachers’ association C.E.L. (Coopérative de 
l’Enseignement Laïc), from which arose the French teacher movement Mouvement de l’École 
Moderne (Modern School Movement). The goal of the C.E.L was to change public education 
from the inside with the co-operation of teachers.

Freinet was invited at Ceis, in 1952, for the first meeting of the Italian CTS (Cooperativa della 
Tipografia a Scuola, later MCE, a National Teachers’ Association for Active Education) with 

all the most important and 
committed Italian scholars and 
pedagogues of the time.

Célestin Freinet’s radical 
critique of the traditional public 
education system was not only 
theoretical and political, but also 
very practical since he integrated 
his ideas into his daily work in 
the classroom.

He felt that traditional teaching 
did not allow him to individualize 
teaching according to his 
students’ needs: he had various 

age groups in his class, for there was only that school in his small village of Le Bar-sur-Loup (in 
Southeastern France), and his students came from a poverty stricken rural milieu. 

Freinet had had a tragic experience of war (World War I), he was a convinced 
pacifist, and advocated democracy. He was convinced that without an explicit 
commitment to building democracy through education, the future of democracy 
itself might be threatened.

1 The scholars from the United States associate the approach called “The Global Method” and the practices of 
language experience, writing process approach, and whole language to experts such as Sylvia Ashton-Warner, 
Russell Stauffer, Donald Graves, or Lucy Calkins who, similarly, are largely unknown to the European counterparts.
2 Some information on Ceis School are here: 22 Quality I-KIT AUTHORS: Margherita Zoebeli and on Ceis website 
www.ceis.rn.it 
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School practices had to be consistent with the goal of building democracy.
Freinet started criticizing well established, traditional practices, such learning from a school-
book. One single text  can reinforce the prejudice there is one truth, one point of view and open 
the way to dictatorship. On the contrary, a plurality of texts and the possibility to compare and 
discuss among them, strengthen critical thinking.

In 1923 Freinet purchased a printing press. It was with this press he organized the production 
of texts written by his students: free texts based on experiences (“Texte libre”), researches 
drawn from a variety of sources that formed a collection of booklets called the Working Library 
(“Bibliothèque de Travail”) and were added to the Class Library (“Bibliothèque de classe”) 
and other productions, such as the class newspapers (“Journal scolaire”). The children would 
compose their own works on the press, and would discuss and edit them as a group before 
presenting them as a team effort. 
It was not only an alternative to the traditional school-book, and a way of understanding how 
books are made (growing respect for such a complex efforts), it was a child-centered, active 
approach aiming to develop the spirit of mutual help and solidarity, to stimulate initiatives 
towards collective efforts, to  give a feeling for and commitment to taking responsibility and 
thereby enable learning freedom, democracy and human rights.

The class is a community of citizens each with equal rights and responsibilities each contributing 
to the learning community which is a community for living. The child in Freinet’s view is not only 
an individual learner, but part of a group, the class. Children’s freedom of action and expression 
are exercised within the limits necessary to protect the freedoms of the others3.

Freinet established a class co-operative, a way of organizing school life for its members, 
collectively raising funds and administrating them. It was an enterprise aiming at creating joint 
projects, setting up a program of work, a contract, producing accounts and it was dependent 
on the sound management of its material and financial resources. It helped all children, even the 
poorest ones, to have the basic learning materials, to participate in visits and outings, to feel part 
of the group. The co-operative required officers and funds. In Freinet’s view the teacher could 
help, suggest and observe, but in principle s/he was not in control. The designation of officers, 
the debates and the decision-taking process all served as an introduction to democracy. Typically 
of the global approach, a class co-operative was also an opportunity for integrating other areas 
of the curriculum, such as math. 

Freinet regularly involved his older students in teaching, he would teach them the lesson and 
then let them become tutors of the younger ones: he  verified that the older students felt greatly 
responsible for their teaching role and they carried it out with the utmost seriousness (originally 
Freinet involved them to assist with his teaching since his lung injury - from the gas in the WWI 
trenches - made it difficult for him to talk for long periods; it is an interesting example of a limit 
which becomes an opportunity!). Today in the Freinet Movements peer tutoring is widely used as 
a technique to foster responsibility, empathy, and various social-educational abilities.

Freinet’s class would regularly leave the school building to study and observe animal and plant 
life in the locality, the children themselves being encouraged to be inquisitive and discuss about 
their local community. These outings, field investigations (“sortie-enquête”) and research, this 
direct contact with the local environment, whether natural or social, brings life to the school (real, 
meaningful experience), and it is still very much a feature of the Freinet tradition.

3 In this Freinet pedagogy differs radically from individualist child-centered traditions. Freedom, in the Freinet tradition, 
is not the starting point, but the result of the co-operative organization of the work of the class.
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Freinet realized the necessity for exercise and practice at school, too, and he thought of a way 
of transforming the process from a teacher-directed activity to a child’s responsibility with  Self-
Correcting Files (“Fichier autocorrectif”), a collection of worksheets for such fundamental skills as 
grammar, spelling, math, geography, history, etc.  Each student set out her/his plan of work for 
a certain period - the Work Schedule (“Plan de travail”) - discussing and evaluating together with 
the teacher personal needs (strengths and weaknesses). Then students used these files individually 
according to their schedule and whenever they wanted to improve their performance. 

From 1926 on, the productions of Freinet’s class, particularly the School Newspapers, were 
regularly exchanged with other elementary school classes in France, whose teachers were also 
involved in innovative teaching.  Freinet called this the technique of School Correspondence 
(“Correspondance scolaire”) still practiced world-wide in active education. 

The overall co-ordination of class activities, and any problems affecting individual children or 
groups of children were regularly discussed and resolved in the Classroom Assembly (“Réunion 
coopérative”, “Conseil”) which consisted of all the children in the class and the teacher; a Class 
Journal (“Livre de vie”) collected all sorts of contributions and helped to keep track of decisions, 
activities, events, discoveries and outcomes.

Concepts of Freinet’s pedagogy are central to active education, and in particular:

•  Centres of interest (complexe d’intérêt): the children’s interests and natural curiosity are 
 starting points for a learning process
•  The natural method (méthode naturelle): authentic learning by using real experiences of 
 children.
•  Enquiry-based learning (tâtonnement expérimental): group-based trial and error work.
•  Cooperative learning (travail coopératif): children co-operate in the production process
•  Pedagogy of work (pédagogie du travail): pupils were encouraged to learn by making  
 products or providing services.
•  Democracy: children learn to take responsibility for their own work and for the whole 
 community by using democratic self-government.

Célestine Freinet developed many ideas and instruments to help to solve teaching problems, but 
he did not develop a method on his own for he was persuaded that pedagogy is a process, and 
teachers and educators must be open to a variety of approaches and methodologies, they have 
to read and experiment, meet, discuss, exchange and constantly be ready to change out-of-date 
beliefs.
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Vygotsky  investigated child development and how this was guided by the role of culture 
and interpersonal communication. 

The higher psychological processes develop in children through enculturation into the practices 
of society; through the acquisition of society’s technology, its sign and tools; through education 
in all its forms.
Vygotsky observed how higher mental functions developed historically within particular cultural 
groups, as well as individually through social interactions with significant people in a child’s 
life. 
Today, Vygotsky’s studies provide with the reasons for the very same existence of schools: 
acquisition and learning are socially determined processes.

But, how do social interactions promote the child’s learning?
Vygotsky introduced the notion of zone of proximal development, that is to say the difference 
between what a learner can do without help and what s/he can do with help.  
Let’s consider the situation of a group of children in a circle - as many collective activities start 
- all the children master some abilities, but not all the abilities: in a discussion in a circle there 
is the potential of human cognitive development. This potential can become actual knowledge 
by the way the teacher (or the educator) guides the child’s learning via focused questions and 
positive interactions (the possibility of exchanging ideas, solving problems, imagining solutions 
and learn from more competent peers).

Vygotsky developed the concept of the zone, in part as a critique and as an alternative to static, 
individual testing, namely IQ testing. He claimed that static measures assess mental functioning 
that has already matured, “fossilized” (Vygotsky’s term). Maturing or developing mental functions 
must be fostered and assessed through collaborative, not independent or isolated activities.  He 
emphasized that,

“What lies in the zone of proximal development at one stage is realized
and moves to the level of actual development at a second. In other words,

what the child is able to do in collaboration today he will be able to do
independently tomorrow.”

Thinking and Speech, 1934

Vygotsky focused on meaning and motivation as central to human activity. 
“Every advance from one developmental stage to the next is connected with a marked change 
in motives, inclinations, and incentives.”
Even written language develops, as speech does, in the context of its use.
He wrote,
 “The best method [for teaching reading and writing] is one in which children do not learn to 

read and write but in which both these skills are found in play situations.”

Play and its role in the Mental Development of the Child, 1933
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Nowadays educators supporting a “whole-language” approach - focusing on authentic learning 
experiences - refer to Vygotsky’s holistic and dynamic view of education.

This dynamic view influences the issues of assessment in the educational context; today’s 
professionals in education are discussing the use of assessment models that are centered more 
on process than on product, more on qualitative than quantitative aspects.

Vygotsky, like Dewey and Piaget, wrote extensively about the power of play in the learning of 
children. In play children exercise their imaginations, but they also explore the adults’ roles in 
common daily experiences. For the children, play is a “safe” situation so they are free to risk 
doing things they are not yet confident they can do well. Vygotsky considered play to be the 
principal activity for the interiorization and appropriation of reality during the first years.

Activities and instruments are important to support real learning. 

“Neither the unarmed hand nor the intellect left to itself is much value:
things are carried out with instruments and means”

[<Instruments> alludes to the mediation of the higher mental processes]  

Tool and Symbol in Child Development, 1934

Vygotsky was quite suspicious of those teachers who force superficial behavior - formal 
discipline, a display of abilities or acting acceptable ways - which satisfy school requirements 
without any real learning. School is a social system, created by teacher and students, and there 
is interdependence of adult and child.

There is nothing “natural” about educational settings. These settings are social creations. And 
Vygotsky agreed with Marx that,

“The objective of knowledge should be not to understand the world 
but to transform it.” 

[Marx, Thesis on Feuerbach, 1888]



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational Field

Funded by the European Union
International Cooperation
and Aid in Educational Field

22 authors:

Margherita Zoebeli
Founder of Ceis1, Pedagogist, Switzerland 1912 – Italy 1996

22 Quality I-KIT1 /

The contents of this publication are the sole responsibility of EducAid

A hundred years ago, when Margherita was born in Zurich, 
Switzerland was going to become a special place, a neutral 

country which, potentially, could host the opponents of the newly 
born dictatorships in Europe. Actually, for some decades, till 
December 1942, Switzerland gave shelter to victims of political 
and racial persecution and intellectuals. 

Margherita’s younger years were spent in the Socialist Young 
Movement, drama activities (a group with Bertold Brecht as a 
supervisor!), and, through her father example, practical help to 
children of unemployed parents. 
This was the origin of her interest for education, a commitment 
that lasted her whole life and was always engaged in feasible 
proposals, concrete projects, and consistent action,

“There are many people who speak and write nicely, 
but in real terms they don’t know what to do.

On my part, I’ve always been thinking that ideas, great words such as solidarity, tolerance are 
to be studied from the operational point of view: 

what can I do with students at school so that they live these words.”
Paesaggio con figura, 1993

 (transcript of Radio 3 Interview, translated by Lucia Biondelli)

Margherita joined the Socialist Party in the 30ies and from 1933 she had the opportunity, with 
the Schweizerisches Arbeiter-Hilfswerk (S.A.H. - Swiss workers’ help organization), to take part 
in seminars about psychology and pedagogy in order to organize children’s activities and 
centers. The focus was on creating a community with a place for every child and the possibility 
to bring every child’s personal resources out.
Her first experience was a visit in an Austrian prison and the organization of the hospitality of 
the prisoners’ children in Switzerland, a secret and reserved operation, for the S.A.H., Socialist 
Organization, was not allowed in Austria. 

1 Ceis is a recognized private school (Nursery to Primary school, 2 to 11 year old students), and a social center for 
educational groups of teen agers and young adults, with various labs open to the public both for handicraft workshops, 
the treatment of specific learning difficulties and for pedagogical documentation. Ceis is run in collaboration with the 
Municipality of Rimini, and with close links with the University of Bologna, Scienze dell’Educazione Department. 
Since 1946, year of its foundation, Ceis has established international contacts and exchange programs with scholars, 
teachers in training, schools and institutions in more than 20 countries worldwide, especially in the United States, with 
the Friends’ Central School of Philadelphia, in Nicaragua, with La Amistad special school of Matagalpa, in Bosnia 
Hercegovina, with the University of Defectology of Tuzla and various schools. Ceis is among the founders of EducAid 
NGO (2000) whose offices are on the premises.
Ceis is one of the national heritages and a living example of active education, a centre which contributed to the 
innovation of the school system in Italy (Ceis experience is considered as a national example in the preamble of the 
Italian Law which set up the inclusive school system, throughout Italy, in 1977).
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“It was not a brave deed. It was simply my duty.
When you have got an idea, then you have to work for this idea.”

Paesaggio con figura

At the end of 1938, Margherita was in the North of Spain, during the civil war, to run a house 
for 100 children of Republican refugee families. The heavy bombing led to the decision to take 
these children – across the Pyrenees - to France and settle in precarious conditions on a Summer 
beach facility in Séte. 
An attempt to community life – some schooling, an infirmary, services and, above all, the 
children’s collaboration to the structure maintenance – was established there, until a Winter 
flood forced them to leave. This was the occasion when Margherita first met Celestin Freinet [see 
20 Quality I-KIT].

In the period 1940-44, in Switzerland, Margherita got her University degree as a teacher, studied 
special pedagogy, and taught for some time in the compulsory education State schools.
In 1944 the Swiss government established the “Swiss Gift for the War Victims” a federation of 
organizations to coordinate the Swiss help.

The Mayor of Milan, Antonio Greppi (once protected by S.A.H. from the fascist persecution) 
applied to the “Swiss Gift” for help in favor of the city of Rimini (the petition came from the 
Mayor of Rimini, Arturo Clari, and his Deputy mayor, Gomberto Bordoni, later a great friend 
of Margherita’s): Rimini had been a key location on the Gothic Line and had been hit by 396 
Allies air raid bombings and countless land attacks. Rimini was a town in ruins (over the 95% 
of buildings had been completely or partially destroyed). Nothing worked, not the public means 
of transportation, not the telephone or the telegraph, not the water system or the drains, not 

the electricity, and not one street was free from rubble and 
waste. There were big holes in the ground (caused by the 
bombs) filled with stale, putrid water; when the sun shone, 
there was no shade to find relief in – neither under the 
broken trees nor behind the walls of the houses..

Margherita was sent to Rimini by the S.A.H., in December 
1945 to get a first contact with the authorities to organize a 
temporary social center for the population.
She started a collaboration which can still be considered an 
example of international cooperation: the practice to give 
effective answers to the receivers’ needs, constantly involving 
them in the planning and in the realization of the center.
Of course Margherita and the friends in Switzerland who 
worked with her, especially Felice Schwartz, a Jewish 
Austrian architect, had developed their own ideas on the 
features the center would have, but they constantly worked 
together with the civic authorities, railway workers, volunteers 
from various political unions and civil institutions.

One example is the extraordinary idea to reject the common used arrangement of the military 
barracks - previously used by the Swiss army and donated to build the centre - all in rows (as in 
a concentration camp) and to plan a “Village” instead, thought for the community, to live a full 
social experience: a small square to meet, small gravel lanes which kept the barracks separate 
yet interdependent, and trees and plants of as many kinds as it was possible, so to get a sort of 
botanical garden where the sight could be different from each point of view.
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The barrack number 10 on the Felice Schwarz’s first plan 
project of the 1946 – the Kulturbaracke (the Culture barrack) 
library and meeting room – bears witness to the great attention 
and care for a reconstruction which would aim at “identity” as 
well as at material needs.
Looking for collaboration with local institutions (parish 
churches, U.D.I. - women’s organization, the anti- tuberculosis 
consortium, the Railway Workers’ Association…), Margherita 
planned a careful distribution of the goods to the needy 

population. 
Provisions and supplies were not given as charity (which 
would have provoked humiliation and dependence in the 
receivers), but in exchange for work and collaboration. 
For the first few years there were workshops where the 
locals realized shoes, dresses,  carpentry works etc. and 
could take  home part of the products or parts of the 
Furniture pack , a “house in a box” (2 beds, a cupboard, 
a table, 4 stools, pots and pans), designed by Felice 
Schwarz for those who had lost everything.       

The Ceis School
The 1st of May 1946, for the opening ceremony of Ceis, four classrooms of the Nursery school 
were already working and there was a barrack reserved for the orphans, children heavily struck 
and traumatized by the war. Margherita insisted that the “orphanage” was home for the children, 
providing affective and emotional security as well as material one. During these first years the 
educators lived constantly with the children, night and day, during Sundays and holidays, too.

The idea to open a primary school the following year,  in 1947, came when the orphan children 
were sent to public schools. The Italian educative system was then heavily influenced by the 
authoritarian fascist ideology and the two decades of dictatorship, and these “wild” children 
(as they were considered then) awakened the teachers’ suspicions and they were constantly 
scolded, excluded or humiliated in class.

Margherita’s intention was educating all children, no matter if with disabilities, social and 
family problems. So Ceis was, since its very beginning, utterly committed to inclusive education 
(intended as a key factor in renovating educating practices), with the firm belief that a school 
which is able to deal effectively with children with difficulties is a better school for every child.

The trouble was: who would be able to reach this ambitious goal? Could a new kind of school be 
realized by local teachers? Or would have been better to call teachers from Switzerland, where 
the pedagogical studies and practices were much advanced?

Margherita decided that Italian teachers were the right choice, for any people has a right to 
educate their own children, though these Italian teachers needed some training and support. 
Only for the teaching of music and for rhythmical activities (today’s psychomotricity) during 
the first years teachers and experts from Switzerland came: Italian teachers had no idea of the 
potentialities of music and rhythm for education, nor were prepared to accept to “lose time” in 
not scholastic engagements.
The training for the Italian teachers had to be “on the job” to let the teachers personally 
experiment the principles of a new kind of education, unknown to them. Margherita would meet 
the teachers after school almost daily, and each teacher would tell what had happened in class. 
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A similar amount of time was devoted to reason and discuss 
about troubles and successful activities, for it was important 
both to understand what and why had gone wrong, but also 
to learn from the best practices. When there were difficulties, 
all colleagues were invited to offer suggestions. 
Margherita never told a teacher what s/he was supposed or 
had to do; in fact, if a teacher or an educator is not convinced 
of an approach, an activity or a technique, s/he will carry it 
out with no enthusiasm, and will let it fail. Margherita always 
placed various instruments and pedagogical texts (articles and 
books sometimes she herself translated from German, French 
and English) at the teachers’ disposal, so that discussion was 
soundly grounded, and teachers met, under her supervision, to 
prepare (to make themselves) new teaching aids, such as Lotò [see 30 Quality I-KIT], or exercise 
cards [see Freinet File Cards in 34 Quality I-KIT Flash Cards].

The Ceis project was, for Margherita, 
“…a dream-like-project, always in search of improvement.

A center and a meeting point for children, young people and grown-ups of various ages and 
social classes, where to find respect and co-operation.

A place for cultural discussion and exchange and, most of all, a school promoting a positive 
integration between individuality and sociality, through practical experiences.”

Honorary Degree in Pedagogy Margherita Zoebeli’s First Speech 
At the University of Bologna, 23rd January 1989

Not only the teachers, able to talk and relate to children in 
a new way, but also the environment has always played 
an important part in the educational experience at Ceis. 
The outside environment was planned to make the child 
feel safe and confident, a friendly space to play, meet the 
others or stay by her/himself, calm, or with a few friends 
to enjoy (also aesthetically) the natural elements. Also the 
inside space of the classrooms was similarly planned, 
with room for whole group activities, small group ones, 
and individual corners. The materials have always been 
on open shelves for the children to take, use, get curious 

and emotionally involved, for the school is for the child and not vice versa.

Margherita devoted many efforts to the organization of residential teachers’ trainings (ten days 
to two weeks long!) with the best experts of the time. Among many others, at Ceis came Pierre 
Bovet – then the most famous Swiss psychologist 
and the director, with Jean Piaget, of the Jean 
Jacques Rousseau Institute of Geneve – to teach 
in a training course for nursery school teachers 
in 1948, the group from Florence who founded 
CEMEA (Centri di Esercitazione ai Metodi 
dell’Educazione Attiva) established regular 
courses, Therese Keller and Ornella Baragiola, 
famous Swiss Puppeteers, came to share their 
expertise, and so did Ruth Schmit and Annamaria 
Wild with music and movement.
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Margherita joined the FICE (Federation Internationale Communautés Educatives) which had been 
founded in 1948 in Trogen in the Pestalozzi village (Switzerland) and travelled a lot – widely in 
Europe, but also to the United States, at the Quaker school of Philadelphia, the Friends’ Central 
School, to Nicaragua to train directors of Special schools, to Sri Lanka - to keep contacts, get 
direct experience2, invite scholars and students at Ceis.

Margherita sent some teachers and educators abroad: for example Lidia Biagini, primary school 
teacher, who spent one year (1952-53) in Geneve at the Jean Jacques Rousseau Institute, and 
came back with such an amount of materials and reflections on Specific Learning Difficulties that 
she was able to start at Ceis the first Lab in Italy for the treatment of difficulties in reading and 
writing (Dyslexia and Dysgraphia), or Elizabeth Dubach, director of the Home for Children in 
Care at Ceis, who went to Denmark to study and research about autism, when it was still virtually 
unknown in Italy, and much later, in 1989, Margherita sent me, Lucia Biondelli, English teacher, 
to Paris, to the “Etates Generaux des Langues” A Convention of 1200 participants among which 
the most important experts of Language Teaching like Henry Widdowson.

Margherita worked to make Ceis host important meetings: two SEPEG (Semaine international 
pour l’enfance d’après-guerre) Conventions in 1947 and in 1948 - where she and the teachers 
at Ceis met internationally famous personalities in the pedagogical and psychoanalytical fields 
such as Carleton Washburne, Pierre Naville, Lucien Bovet, Cesare Musatti, Virgilio Porta, Maria 
Calogero, Lamberto Borghi, Aldo Visalberghi – and the first Convention of the Freinet Movement, 
at Célestine Freinet’s presence in 1952 [see 20 Quality I-KIT AUTHORS].

Margherita did not invent her own methodology, and was always convinced that in the social-
educational field the best was teachers and educators free to discuss and choose among those 
techniques, materials, aids they find useful for their work.
Promoting cultural exchanges (through contacts and collaboration with different Universities, 
teachers’ meetings, training, study-visits, hospitality of foreign students and scholars), and 
constantly trying and devising new methods and materials for didactic effectiveness was always 
Margherita’ s commitment and concern, for,

“I believe that 
only education 

can change the world”
Margherita Zoebeli, dedication on a book, 2nd May 1995

2 Margherita refers for example, to the “Colored Number Rods” - created in 1952 by Georgies Cuisenaire from 
Belgium - she first saw them in Bruxelles at the Decroly school, and later, in 1954, made them the object of Sunday 
seminars at Ceis with the math professor Angelo Pescarini, and the “Logic Blocks” of Zoltan Dienes proposed to her 
when she was at F.C.S. in Philadelphia, PA., USA
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Born in Florence to a middle-class family (his mother, Alice Weiss, was Jewish, but, as his 
father Albano, she was not religious), Lorenzo Milani converted to the Roman Catholic faith 

only in 1943, and he was ordained a priest in 1947. While assisting an older priest in a small 
parish church in San Donato in Calenzano, Lorenzo Milani  set up his first “Scuola popolare” 
(school of the people), open to children from both believing and non-believing families. This 
scandalized conservative Catholic circles. 
After the old priest ‘s death in 1954, Milani was sent “into exile” at Barbiana, a small, remote 
village in the Mugello region of Tuscany.
Here, Milani started a full time school for the drop-out children from regular school. His motto 
was “I care” [in English] 1, his goal, to grow “free men, who understand the world, who know 
how to defend themselves, who can participate, think, choose”2.

Lorenzo Milani’s  commitment to the poor people took him to radical educational activities, and to 
suffer  both clerical and lay opposition: in 1965 Milani was put on trial for advocating conscientious 
objection in his Lettera ai cappellani militari (Letter to Military Chaplains).

His most famous work is a book, Lettera a una professoressa (Letter to a Teacher), published in 
may 1967, which Milani wrote with his children of the school of the people of Barbiana, in a 
year-long project. It is  a deep, reasoned accusation against the injustice of the Italian school 
system, which was planned to make the rich students’ path easy and the poor ones’ full with 
difficulties.
Lettera a una profesoressa is a “cry” against all those class-based inequalities which are passed 
as “natural” and on the contrary are forced upon the lower classes by those who know “the 
language” and can turn everything to their own advantage. It was translated into about forty 
languages, and it has now become a pedagogical classic that continues to shock and inspire.

This text, not written by a single author, but by a group, was prepared according to the collective 
writing method, an interesting technique utterly consistent with the active education approach.
The idea to write collective texts came to don Milani when his class established a penfriendship 
with Mario Lodi3’s class. Don Milani noticed that the final result – after different texts from 
different children had been discussed and linked together - was much richer and deeper than 
any single writing. 

We are all better judges than writers and we can recognize a good expression, a well-chosen word 
when we read it, even if we would not have thought of it when we were writing down our ideas.

1 This motto was meant to be the exact opposite of the fascist motto, I don’t give a damn!
2 Don Milani nella scrittura collettiva, by Francesco Gesualdi and padre José Luis Corzo Toral,  Edizioni Gruppo Abele 
1992
3 Mario Lodi (born in 1922) is an Italian teacher and pedagogist of the Freinet Italian Movement M.C.E. (Movimento di 
Cooperazione Educativa). He received his Honorary Degree in Pedagogy from the University of Bologna together with 
Margherita Zoebeli [see 22 Quality I-KIT AUTHORS] and Paulo Freire, from Brazil, on the 23rd of January 1989.
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Collective writing is an active, relational process that helps the shy ones to express themselves, 
the arrogant ones to be scaled down and teaches generosity, for when an idea is subjected to 
discussion, it does not belong anymore to the person who expressed it, but it belongs to the 
group, who can change and make additions to it.

Collective writing is based on three assumptions or “rules” as the students at Barbiana had 
worked out4:

1st – Having something important to say, something useful for everyone or most of people, 
something true (better if from personal experience), which had been thought over, discussed and 
confirmed by reality. This first rule came as a sharp criticism to the bourgeois habit of writing for 
self-satisfaction or to show off one’s own knowledge.

2nd – Knowing who is the text for, paying attention, care and respect especially to the “bottom 
of the class”, those who suffer poverty and have scarce intellectual resources, “What’s the use of 
a newspaper for the poor ones if they do not understand it?”

3rd – Producing a clear, meaningful text, respectful of the readers, constantly putting oneself in 
the reader’s place and considering if the text is understandable or confused, essential or in a 
pompous style, without getting too fond of one’s own text or feeling limited by short time.
 

The process to write a Collective Text is described in Lettera a una profesoressa:

 “As a first thing, each of us keeps a block-note in his pocket. Every time he gets an idea, 
he takes notes. Each idea goes on one leaflet, on one side only.
One day all these leaflets are placed on a table, they are read one by one to discard the double 
ones. Then the ideas which are related are grouped, and these groups are chapters. Every group 
is divided into paragraphs. At this point, we try to give a name to each paragraph. If we cannot 
name a paragraph it is either too “empty” or too full of ideas, so we eliminate some paragraphs 
or split a paragraph in two.
When we have named the paragraphs, we discuss their logical order until we get a scheme.
With the scheme, we put the paragraphs in a sequence.
We take the first paragraph and read all the leaflets to find an order. 
We start writing a draft of the text without caring too much for the style.
Then we write it with the cyclostyle so that each has a copy to read.
Then we use scissors, glue, and colored pencils. Everything is scattered around. We add new 
leaflets.
We copy the text again for everyone.
There’s a challenge to find all the words we can take out, redundant adjectives, repetitions, lies, 
difficult words, sentences that are too long, two different concepts in one sentence.
We call an outsider after another to read what we have written. We choose the ones who have 
not been to school for too long, and we ask them to read our text aloud. 
We see if they understand what we meant. We accept every suggestion if it is for clarity. We 
reject every advice for caution or prudence.”

4 These rules are quoted in Don Milani nella scrittura collettiva. Father José Luis Corzo Toral proposed and developed 
this method in the Home-School “Santiago 1” in Salamanca, Spain.
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Lotò is one of the teaching aids that need careful planning in their realization (a model and its 
graduated range), but later it can be used quite independently by the children.

Every Lotò presents two parts: a board divided into 
squares and some cards (usually the same number of 
the squares, but there could be tricky extra cards, too) 
somehow linked to those on the board to be matched. 

Photo 1-  A Lotò with A Table and A Cat 
The 12 pictures on the board are exactly the same of 
those on the 12 cards. The child has to match each pair 
considering the position of the cat (on/under the table, 
on the right/left of the table) and the direction of the tail 
of the cat.

Photo 2 - A Lotò with 
A House with Windows, Doors, Chimneys

Identical 20  squares and cards, the difficulty lies in 
paying attention to many details: the number and the 
position of the windows, the position of the door and 

the presence and the position of the chimney

Photo 3 - A Lotò with 
Times Tables (Multiplication table of 7)
The 20 squares on the board can contain the 
multiplication or the result of the operation, the cards 
contain the matching opposite. 
Only one table - for example 7 - is used in one Lotò.

Basic type Lotò focus on developing basic reading abilities: CONCENTRATION, ATTENTION, 
SPIRIT of  OBSERVATION, DISCRIMINATION of small details, exactly as we can find in writing 
- where small details, such as a trait going upwards or downwards, on the left or on the right of 
other signs, can establish the differences between one letter and another.

During  training sessions for support teachers I often hear the objection that some squares 
presents hard-to-spot differences and would therefore be “too difficult for 6 year old children”.
I usually make the participants note that writing, especially in Arabic, is not much easier than the 
pictures drawn on Lotò, differences between letters are really small and 6 year old students are 
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expected to learn how to read in two weeks! [This is the period the curriculum in most of the Middle 
East schools establishes, for children are meant to learn reading from the Nursery school classes]

Other types of Lotò are quite useful to let the children practice and reinforce mathematical skills 
as it is the case of multiplication tables (Photo 3) or problem solving, logic or sequences.
Lotò can be used for other school subjects, too.
 

Photo 4 - A Lotò in English (2nd grade) 
The verb to HAVE GOT 
The 12 squares on the board contains very simple 
sentences (“Old Mac Donald has got a chick and a 
duck”) the cards have the matching picture.
The image of the puzzle on the back of cards has been 
drawn by the child her/himself.

Photo 5 - A Lotò in English (5th grade) 
At the Chemist’s - Illnesses

The 12 squares of the board are the patients’ (each 
square contains a patient’s problem, for example, 

“I’ve got a stomachache”), the cards are the doctor’s 
answers (the matching solutions to the patient’s 

problems, e.g., “Try this painkiller for stomachache”)

***The difficulty of a Lotò depends on a number of factors: number of squares (more than 9 is 
considered  not easy, more than 16 quite difficult), connections between cards and board (identical 
cards and squares are usually easier than relations of different type like an operation and its result, 
an action and its consequences), the actual content of the cards (a scientific explanation of the 
digestive system is certainly more challenging than varied pictures of a ball).

When all cards have been placed on the board, the player starts the process of self-correction, 
turning the cards to see if they produce the right picture/puzzle which is on their back.

Photo 6 - A Lotò with
A Triangle and a Red Dot
12 square identical to 12 cards. The series of graduated 
lotò could easily be made by making other lotò, each 
with an added difficulty: other dots and/or triangles.
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Photo 7
The process of self-correction with a Lotò with
An apple in the Tree
The student has not paid attention to the position of the 
leaf of the apple, but only to the place  of the apple 
itself and, clearly, she has made a lot of mistakes.

Photo 8
The process of self-correction goes on.

With the help from the picture of the dog, 
the girl realizes what is wrong and corrects it without 

any extra suggestion from outside. 

***With the Lotò, correcting is an independent process, quite easily made by the student her/himself: 
the child sees from the puzzle picture which card does not match the square and changes it. 
There are not permanent marks on the exercise book, nor the teacher’s judgment on the student’s 
work: the child with learning difficulties’ self-esteem is safe!

Photo 9 - A very difficult Lotò with 20 squares
A Geometrical Lotò with Squares and Dots
Children and the teacher collaborate to solve this Lotò.
(In this type of Lotò, where orientation is crucial to 
the recognition of the matching card, each card must 
contain a small sign, for example a small dot in the 
bottom right corner, to mark the appropriate way each 
card must be handled)

***Lotò are thought for children with learning difficulties, but they appeal to the others, too, 
because even bright children like to complete a task and being able to prove it right (the self-
correcting puzzle).

***Lotò are a good example of what teaching aids for school inclusion should be: tools to help 
the children with learning difficulties as well as interesting materials for the others, they unite 
rather than create the usual differences between the  talented ones and the poor performers.

Lotò are also practical to let the children with learning difficulties make exercise while they are 
in class, the support teacher does not have to talk (except the first time s/he introduces the Lotò), 
and the lesson to the rest of the class can go on undisturbed.
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Photo 10 - A double choice Lotò, quite difficult! [The 
example is in the Bosnian language]
Nine common words, usually mis-spelt by children, are 
represented with pictures on the board. 
For each word there are two written forms: one is right 
and the other is wrong. 
The back of both cards has a part of the puzzle (the 
puzzles must be similar), but of course the wrong cards 
do not form any consistent pictures when turned for self-
correction.

A Range of Lotò: Step 1, Step 2, Step 3...
Lotò are teaching aids which don’t look like traditional exercises, but share with exercises the 
necessity for graduation and reinforcement.
The training for attention and concentration is better done if we can provide the children with a 
range of Lotò from step 1, the easiest, to step 3 the most difficult, with little variations. 
The challenge, for the child, is represented by a slightly more difficult task every time, but any 
child with learning difficulties is reassured by starting a new task on a “familiar” board, with 
pictures s/he has already seen.

This graduation allows also to try a combination of difficulties - that’s to say, if step 1 engage the 
child’s ability to get oriented (left and right, over and under), step 2 can add changing shapes 
or color so stimulating other abilities, such as observation and discrimination.

How to Make Lotò
Though Lotò require some time to be realized, they are also “economical” teaching aids in the 
sense that, once made (and protected by the self-adhesive transparent plastic), they can be used 
over and over again, by small groups of children as well as by individuals, once or many times, 
for the children easily take a liking to the final turning of the cards: they like to see the completed 
puzzle.

Photo 11 - The Egg has Hatched
step 1, 9 squares, the dot marks
the orientation of the card                   

Photo 12 - The Egg and the Chick       
step 2, 12 squares, the dot marks        
the orientation of the card but it is 
not necessary

Photo 13 - Two Eggs have Hatched 
step 3, 16 squares, the dot marks 
the orientation of the card
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Handmade Lotò
Lotò can be drawn with:
✔ coloured pencils
✔ crayons
✔ felt tip pens
✔ paint...

or arranged from: 
• collage,
• rubber stamping
• stencil 
• ...

Two boards of identical dimensions (also identical measures for the squares) must be realized 
for each Lotò, cards are cut from one of the two boards only after the picture of the puzzle has 
been pasted onto the back.

The two boards are made to match when they are placed 
one upon the other: one face up and the other face down 
(on the back of this board face down - the one to be cut 
into cards - there is the picture of the puzzle which results 
face up).

One board does not reproduce the other mirror-like, 
because a mirror reverses the left and right side, but  it 
reproduces the other board column by column similar to 
the way our two hands clap (left thumb with right thumb, 
left forefinger with right forefinger and so on).

Lotò made with the Computer
It is possible to make Lotò with simple programs like 
“word”. Use the forms or the pictures.
A series of graduated Lotò, as well as the two 
boards are quite easily made once you have 
realized the prototype. 
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The Secret Box is an instrument to play a sort of guessing game, 
where the guessing is the result of the ability to form abstract 

concepts from perceptions. 
The secret box is very important to make the children exercises 
their mental skills related to abstraction and symbolization.

It is a box made out of a normal strong card box, with three 
openings on the sides.

The child sits at the closed side of the box and puts her/his hands in the two smaller openings 
(the child cannot see her/his hands - the focus is on touch).

The teacher/educator (or even a school mate) introduces a 
card with a relief (a sort of 3D card - the relief can be done 
with strings, cardboard, sponge, sandpaper... and it can 
reproduce a traditional form like a triangle, a circle, a letter 
of the alphabet or a casual motif...) so that the child can touch 
it and start forming a mental image of what s/he can touch, 
but cannot see.

On the top of the box the teacher places cards with drawings 
(2D) which could be like the 3D card in the box. The child 
looks at these similar cards and chooses the one s/he thinks reproduces in 2 dimensions what 
s/he touching. 

With younger children or disabled ones, not a card but a real, well known object could be 
introduced in the box, for example an apple, and then only two photos (easier to recognize 
than pictures, which are an abstraction in themselves) shown to the child, thus reducing the 
alternatives and the difficulty.

Of course cards can be invented and made by the children 
themselves for their school mates, adding fun and interest to 
the activity.

Strings, cork, tinfoil, sand paper, thin plastic, rubber, 
sponges, wood are among the materials that can be used to 
make the 3D effect on the cards to be touched.
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P uppets are one of the most varied category among the toys 
and the teaching aids we can think of.

There are GLOVE PUPPETS and MARIONETTES (with strings), 
FINGER PUPPETS with or without legs, with magnets, with sounds, 
PUPPETS on a STICK, SHADOW PUPPETS, BIG or GIANT PUPPETS, 
PUPPETS made of WOOD, PAPIER-MÂCHÉ, SPONGE, SOCKS, 
NUTS, PING-PONG BALLS, BRUSHES, ORANGES and APPLES...

They belong to every culture, and they were found in tombs in 
India more than 4,000 years old...

Puppets are characters. Just for this they are potentially interesting: you can 
give them a personality, feelings, strengths and weaknesses, but you can 
establish an interaction with them, too.

Puppets are mediators. If the children with learning difficulties need a sort of 
de-conditioning from traditional school, puppets provide with stimuli which are 
original in comparison with the teacher’s. Children can teach them or learn 
from them, they can also correct them, without actually offending anybody.

Puppets can become transitional objects. Children with difficulties who would 
never feel free to express their motives and emotions, moving a puppet can make it speak for 
themselves, without guilt feelings. 
When children use the puppets, these “instruments”  become transitional objects: on them 
children transfer feelings and emotions, or assign roles. If the child lives emotionally strong 
conflicts or problematic situations and experiences, it is much easier s/he can let the puppet 
express her/his feelings rather than telling them clearly and openly. If a bad character expresses 
violence, abuse and offence, we have an important clue to the child’s hidden world. 
Thus, it is important to create a band of puppets, representing both good and bad characters. 
Happy and sad characters, as well as angry and scared ones, show the child that all the 
emotions are possible, and have a right to be what they are; what is questionable is the way to 
express some feelings (through violence, for example), not the fact we feel them.

Puppets can easily become “a center of interest”. Puppets prompt children’s motivation and 
provide a link among different needs: the curriculum and the child’s affective world, or among 
practice, exercise, revision and fun, imagination, creativity.
The puppet’s presence creates a shared reference background, both for children and grown-ups, 
which fosters everyone’s sense of belonging to the community.
There is not always a theatre ready for the puppets, often there is not even a “band” of puppets, 
so an only puppet can be moved in front of the children (openly, showing that the puppeteer’s 
hand is inserted into the puppet’s head and body) and yet keep its enchanting qualities to attract 
children’s attention completely.
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Glove Puppets made of Papier-Mâché

Everyone is invited to create her/his own puppet, the technique is easy and it can be carried 
out with the children. 
A papier-mâché puppet is not a “perfect” thing, but, being handmade, it is unique and its 
bumps, wrinkles, uneven parts add reality to its being. 
Papier-mâché puppets result, once they have dried, both light weighed and strong, so that they 
are apt to be handled by little children besides adults without too many worries. 

They are made recycling a lot of materials, and for every puppet you need:
• a plastic bottle neck
• scrap newspaper strips
• strong paper to model some protruding features
• liquid glue
• paper adhesive tape
• colors to paint the face
• wool or fur for the hair
• cloth for the dress

1st: make the base of the puppet’s head: with the first part of the plastic 
bottle, cut 9/10 cm. from the opening (the puppet’s neck)

2nd: add the protruding elements such as big noses, horns or big ears 
creating a strong paper “skeleton” to fix to the bottle with the paper 

adhesive tape.

3rd: start fixing the paper strips, wet with liquid glue, onto the 
puppet’s head in every direction. Fix them smoothly, with gentle strokes 
which don’t leave air-bubbles.

4th: leave the puppet’s head dry for two or three days on a 
stick, so it doesn’t touch any other surface and is modified by it 

(being very soft for the first hours). 
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One Example: An Alien Puppet

An alien can result quite a convenient character to let the children teach 
him many terrestrial (and curricular) subjects: language and writing, for 
example, or math.
 Maybe the alien puppet  doesn’t know the language of the place where 
he landed and  he only speaks English.
 The alien puppet could have strange ideas about our planet (and this 
could be real fun!).

The alien can be particularly interested in diversity in our world, so 
everyone could be involved  in “telling” him (through actual speaking, 
but also drawing, puppet-making, landscape making, handicraft...) what 
our world is like (multi-cultural activities).

Something Else With The Papier-Mâché Tecnique

The papier-mâché technique can be used to realize other objects, 
both puppet-size or bigger, every “structure” depending on the frame 
underneath.
For example we can make with papier-mâché some puppet’s properties, 
such as suitcases, bags, but also pieces of furniture, such as tables.
Particularly sensational are the landscapes, varying from a single item, 
such as a big oak tree to big settings for action figures.

But, of course there are no limitations! 
For example, with the spare parts of 
the plastic bottles we can improvise 
sort of maracas and rain-sticks 
(simple musical instruments) and 
covering a plastic box we get an 
original pencil case mug.    
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Paper dolls are sort of bi-dimensional puppets [see 32 Quality I-KIT], so they share with them 
some characteristics such as the possibility to be endowed with a “personality” and to become 
“centers of interest”. In comparison with puppets, though, children usually do not pretend they 
are animated, neither identify with them, so it is more difficult the paper dolls become mediators 
and “speak for” the child. 

Paper dolls are easier to make than puppets, the only care being, to make them last longer, to 
cover them with self adhesive transparent plastic.

Paper dolls are really useful in the teaching of languages: with the little children to teach them 
about daily life and common terms, about seasons, about sequences and so on, with older 
students to teach them a foreign language.

The basic model can be the same for all the children, with a few elements to personalize 
the character, for example the hair can be short or long, curly, wavy or straight, of different 
colors…

Then every child chooses a first name and a surname,
and s/he writes the character’s features

and preferences on an identity card.

 

Other pieces of information can be added  about an imaginary family of the paper doll, the 
student can decide where the character lives (the town, the address, also the type of the house: 
detached, semi-detached, terraced, a cottage, a flat…), which are its hobbies, if it has got 
friends, pets, a computer, if it travels or reads a lot and so on.
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Every student is invited to take care of her/his character, providing it with an appropriate 
wardrobe, according to the season  or the occasion. The wardrobe is chosen from a “catalogue”, 
so the students write down the info in an order form.

Other types of paper dolls include:

✔ the figures with movable parts (with 
pin fasteners) which can be moved and 
“dressed” as the other paper dolls, and, if 
useful, can get a “personality” and 

✔ the multicultural dolls which show 
ethnic features and provide info on the 
country of origin, thus introducing notions 
of geography, but also widening the 
children’s outlook about the world.

The scarecrow with 5 pin fasteners The scarecrow dressed with a hat, a scarf, a t-
shirt, trousers, shoes and a broom

a doll from Nigeria a doll from Messico
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F lash Cards are all the cards which are not belonging to the traditional decks (The best-known 
deck internationally is the Anglo-American poker pack, with 52 cards and 4 suits: spades, 

hearts, diamonds and clubs). 

Flash Cards are an extremely various and adaptable material.
Each pack can vary and change for: 

                   
                             Flash Cards  can be used with other teaching aids:

                                                                                       

Flash Cards have an immediate visual impact
(they offer clear, understandable, visual reference, nearly as a 3D object can do)

Any subject can be dealt with on Flash Cards
(for example: animals, places, home/school objects, wardrobe, items belonging to a particular 
shop, feelings, characters from tales or literary genres... but also: grammar, geography, history, 
science, math)

Flash Cards can be used by the whole group, in pairs and individually. 
Every pack of Flash Cards can be reduced or enlarged
and single cards can easily be replaced or moved to another deck

size and shape
big/little, square, 

rectangular other...     
content

color, number,
image and/or  

written text    

position

face up or  
face down

in sequence

grouped in sets

hidden
realization 

inexpensive basic material
used several times

in different situations and games   

classroom items and spaces 
furniture, floor,

blackboard, desks

 posters
maps, hanging 

pockets                   

books and exercise books
often to allow practice

and  exercise  

   objects
boxes

(Freinet File Boxes)dice
(traditional and 
invented ones)

ropes, adhesive tape
(made of paper and colored ones) 
to define/ mark off  “fields” and 
parts, or associations and links
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less varied than the “face”, the “back” of Flash Cards can be used to tell:

✔ groups two or more packs of cards

✔ categories, classes males and females, singular and plurals, the tree and its fruit...

✔ an image (puzzle like) for self-correction (see The Quality I-KIT 30 INSTRUMENTS Lotò)

Flash Cards are flexible and easily handled
they can be held in your hands, around your neck (if provided with a string), in your pocket... 
(in the game Malì Malò the Flash Cards are held between two named body parts: hand & knee, 
finger & neck, shoulder & ear... until one is - unfortunately - dropped)

Flash Cards can be exchanged, traded, stored, given away...
(when the market is played for example)

Flash Cards can make a puzzle, a sequence, a story.

Flash Cards can be easily transported
and  can be used in very different places: in the classroom and also outside; they can be 
borrowed and lended.

Flash Cards are easily reproduced 
(for example in photocopy, also reduced in size, or scanned on the computer, printed and then 
independently colored by the students)

Flash Cards can be used with various goals

✔ reassemble a pair or a group (for example: memory, lotò, sets, books/families)

✔ adjust a sequence (for example: parts of a song or of a story)

✔ find/recognize (for example: Bingo)

✔ tasks/instruction to follow (for example, on a streetplan: “Turn on the right...Take the second 
 on the left...”)

✔ roles  or situations to interpret/act (for example, in a role-play or mime: “You are the teacher”  
 “You are at the greengrocer’s” “You have lost your luggage”...)

✔ guessing games (for example: cards hidden somewhere, Kim sight…)

By using the Flash Cards we can establish a common/shared reference set of notions
(once the pack has been shown and used, all children recognize the symbols on the cards/ or 
the sterotypes used, or the drawings/ the pieces of information/ the terms... this is reassuring!)
 
When using the Flash Cards the teacher can:

✔  determine/control the elements to introduce (which elements, terms, images, difficulties,
 references to use)
✔  introducing a new topic or subject (proposal)
✔  make the students practice elements already introduced (exsercises, repetition, 
 involvement...) 
✔  check/test  (evaluation of what the students understood, memorized, also expecting non 
 verbal answers)
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Games with the Flash Cards

Teachers and educators can easily adapt traditional games: 

• Memory [see 07 Quality I-KIT Collective Activities and Games] 

• Domino

• Bingo  [see 07 Quality I-KIT Collective Activities and Games]

• Puss in the Corner [see 07 Quality I-KIT Collective Activities and Games] 

• Snap - Every player has the same number of cards, but does not look at them. Every player 
places her/his covered cards in front of her/him. In turn, every player uncovers the first card, 
on top of her/his pack and puts it face up in the middle. When two cards which are the same 
(exactly the same, usually, but it could be two cards that match, too) come out in sequence (one 
after the other) the first player who realize this, shouts “Snap!” and puts her/his hand on the two 
cards. The last player to put her/his hand looses in that turn and s/he is forced to take all the 
cards in the middle. The first player to finish her/his cards is the winner. 

• Books - The pack of cards contains books, that is to say groups of 4 cards (all the same ones 
or related). The winner is the player who, by asking the others, in turns, her/his missing cards, 
makes more complete “books” than the others.  

• Kim Sight -Cards - The cards are spread on the ground for everyone to see. One player (or 
more) goes out of the room and then comes back. In the meantime another player has changed 
the arrangement, or has taken some cards out or has added some cards. The first player wins if 
s/he can recognize and name the changes made while s/he was not watching

• Catch the Flag - Two teams face each other in line, each player wears round her/his neck one 
of the cards fixed to a string. Each card has a corresponding one in the opponents’ line. The 
leader of the game is in the middle and calls one card (two players) to try and catch the flag 
s/he holds. 

• Ching Chang Cholly - Normally it is played by two players with their hands, but it can be 
played with only three cards for each player: one card beats another one and it is beaten by the 
remaining one  (for example, at Halloween, a card with a witch beats a skeleton, for she can 
reduce the skeleton a heap of bones, the vampire beats the witch, for he can suck her blood, 
even if it is greenish, and the skeleton beats the vampire for he has no blood to be sucked) At 
one common sign, both player uncover one of their three cards. The winner is the player who 
beats the other more times.

• Napoleon - It is a patience (for one player) the pack is formed by cards which are in groups 
and with a sequence. All cards are placed at random, face down, arranged in rows. One card 
is turned face up and placed in its “right” place, instead of another card which is picked up 
and set in its place... and so on until the first hole (from where the first card was picked up) is 
covered, and there are no more cards to move. If the cards are all in place, the patience was 
successful.

• Malì-Malò - A funny, party game that can be used to learn the various parts of the body in a 
foreign language. One part of the body is written or drawn on each card, all cards are placed 
face down on the floor. The teams are made of couples, playing in turns. Two players start 
picking one card each, they read it, for example: “HAND” and “SHOULDER”. They must place 
the cards between the first player’s hand and the second player’s shoulder. When they pick up 
the following two cards, they still have to keep in place the first cards. The couple who can hold 
in place more cards is the winner.



The Quality  I-KiT
Ideas & Instruments for Intervention in the Social-Educational Field

Funded by the European Union
International Cooperation
and Aid in Educational Field

34 Quality I-KIT / 4

The contents of this publication are the sole responsibility of EducAid

Children’s File Card Boxes (Freinet File Cards)
[see 09 Quality I-KIT Individual Activities and Games]

Individually children work well when they feel confident they can face the task we give them. We 
(teachers) start with a well-known task, an exercise or a game they have experienced with the 
big group, and, possibly, with their small group. 
We can later try to introduce a little variation in the task, so that the very same task is presented 
in a new context. We reassure the child, showing him/her what is similar to the old well-known 
task and what is new.
We want them to try and not to give up (so the challenge must be settled just a little above, and 
the well-known part must be recognizable at first sight).
We want them to think they can do it.
We want them to succeed.
But we cannot be constantly on their side, they have to try by themselves or they will always feel 
dependent on us.
At the same time we must save some time to devote to one-to-one interactions with children who 
need it. While we are engaged with one child (on an “one to one” basis), we must have the 
others working as well, and we can do that by letting them proceed independently.

Independence in the learning process can be made possible through aids prepared in advance 
by the teachers, one of this is a File Card Box.
A File Card Box is a collection of cards (size: 1/4 of an A4 paper) containing a collection of 
exercises, or a collection of pieces of information.
Let’s consider A File Card Box of EXERCISES1

We can have a box for Arabic, one for English and one for Math.
Each box can start with a minimum of 20 cards, but there are no limits to additions.
Each card must have (on top left I suggest) a CODE that is useful for grading the difficulty of the 
exercises:
ARABIC - A.1,  ARABIC - A.2,  ARABIC - A.3... and also  ARABIC - B.1, ARABIC - B.2... ARABIC 
- C.1...
and, of course, for the other subjects:
ENGLISH - A.1, ENGLISH - A.2.... ENGLISH - B.1.... ENGLISH - C.1...
MATHS - A.1. MATHS - A.2... MATHS - B.1... MATHS - C.1

One exercise with the code ARABIC - B3, for example, is always more difficult than any of the 
exercises with the ARABIC - A code, and it is easier than an exercise of the ARABIC - C code.
But all the cards belonging to the B code (ARABIC - B.1, ARABIC - B.2, ARABIC - B.3, ARABIC 
B.4, ARABIC - B.5...) have similar difficulties and they are variations of a similar type.

The advantages of this FILE CARD BOX teaching aid:
• no need to have an exercise book for every child
• the possibility to write and adapt the exercises to the children we have
• the possibility to add or take out the exercises according to their being suitable or not
• the child’s opportunity to choose his/her own learning materials
• the child’s opportunity to write himself/herself some cards for the school mates
• ready material for all occasions (especially when we need time to explain/ follow /supervise/ 
 monitor... another child with learning difficulties).

1 By “EXERCISES” I mean a great variety of tasks: classic exercises such as mathematical problems, but also games, 
such as “Spot the Difference”, “Find the couples” “Find the odd out” “Link 2 objects” “Order the things according to 
their...(length, number, weigh...)”
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Introduction
Our common interest in the school inclusion projects has pointed out a necessity for  sharing 
views on what is considered to be “effective school inclusion” and to work on the task of listing 
and grouping standards to measure and compare this effectiveness.

The reflection is intended to give voice to discussion, differences, and critical views, as we 
believe that nobody can express a final word on the way things have to be done, not even 
us, with the support of our long Italian experience: a common goal can be reached following 
different paths, and diversity can be seen as the only respectful way of dealing with care for the 
existing different conditions in practical situations throughout the various countries.

Methodology
Reflection should start from the basic concern for the language(s) we use: that’s to say the 
meaning we attribute to the terms which constituted our topic, “standards” “effective” “inclusive” 
and “school”: not so much to find a ‘required’ agreement on them, but to be aware of the subtle 
differences and references which inspire or repulse us when these terms are used. 

Definitions are thus a good tool to work with, above all in their making, when all the resources 
they ‘hide’ emerge and mark a direction. 

Outcome 
The “Standards” we propose, and list below, are followed by some “Recommendations”, 
something we supportively point out  and we consider essential for the drafting of any further 
document on the standards for school inclusion in mainstream classes.
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STANDARDS FOR SCHOOL INCLUSION IN MAINSTREAM CLASSES

Areas for standardization: (to be used with indicators to measure and compare each standard)

1. SOCIALIZATION

 1.1 Access to the school building of SEN (special educational needs) students:
  - means of transport  (high standard: public service - basic standard: to rely on the 
   family or the voluntary work)
 - mobility inside the building (high standard: removal of the architectural features that hinder
 access to the handicapped - basic standard: duty assigned within the school staff)
 - mobility outside the building, in the school yard

1.2 Time SEN students spend with schoolmates
 (apart from the necessary activities in specialist labs with professionals, high standard:
 all the time is spent with schoolmates, either in mainstream classroom or at other places
 – basic standard: there is an arranged schedule for the time spent with mates)

1.3 Welcoming place and atmosphere

2. LEARNING  and  STUDY AND LIFE SKILLS

2.1 Presence of teachers with specific inclusion project training (high standard: academic
 training and training in service - basic standard: training while working on the school
 inclusion project)

2.2 Flexible use of the curricula 
 (the possibility of changing and choosing from the programs, establishing priorities for the
 SEN students)

2.3 Introduction of extra-curricular topics:
 - intercultural education
 - environmental protection
 - non-violent  education
 - education to life skills rules

2.4 Active education methodologies

3. PLANNING

3.1 Presence of the school inclusion team, with the following tasks:
      (team composition to be decided)
      - to write the functional diagnosis
 - to establish long term goals
 - to assess  the process
 - to assess the results for future planning
 - to do research and experimentation in teaching methodology
 - to maintain regular contacts and collaboration with other actors to the project
 (see: Relational Resources 5.1)
 - to secure continuity to the student’s inclusion experience and to the school inclusion project

3.2 Activity planning for interaction among SEN students and the other students
 - to bring out the best of students’ abilities and possibilities through child to child
 interaction and peer tutoring
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4. INDIVIDUALIZATION

4.1 Ratio of SEN and non-SEN students to each teacher 

4.2 Realization of the Educative Individualized Plan for each SEN student
 (on the base of first-hand knowledge of the student with special educational needs and 
his/her care)

4.3 Specialized individual lab activities for SEN students
 (high standard: specific rehabilitation activities with professionals – basic standard:
 specific work with teachers with in-field experience)

4.4 Awareness activities with mainstream group
 to share and appreciate the individual work by the SEN students

4.5 Regular employment of instruments in order to:
 - record the experiences (using diaries, observation grids or charts…)
 - check the experiences
 - evaluate the experiences

5. RESOURCES

5.1 Relational Resources
 5.1.1 partnerships with the SEN students’ families
 5.1.2 partnerships with the social, health care, and specialist services
 5.1.3 partnerships with the administrative institutions
 5.1.4 collaboration with the local community (with particular attention in addressing the
 families with non-SEN students)
 5.1.5 working as a network
 indicators for these standards could be: the frequency of meetings, the variety in the
 representatives and the number of shared skills, professionalism, and tasks)

5.2 Practical Resources
 5.2.1 Activating Resource Centers for information, exchange, documentation
 5.2.2 Listing the existing technical resources and aids in the environment and their
 diffusion
 
5.3 Legislation as a Resource

The existence of laws and provisions which legitimate and encourage the research and practice 
in the school inclusion project

RECOMMENDATIONS 

Standards, most of which without indicators to measure and compare, could seem to be poor 
tools to an appropriate evaluation of each particular case, yet, as they functions as guidelines, 
they represent a great step forward in understanding what can really be considered “school 
inclusion” in mainstream classes and what is only named after this beautiful expression.
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What we have called “High Standard” refers to the best possible experience or condition there 
could be, a sort of ideal (to be hoped for, if not attainable from the beginning or in certain 
conditions), the maximum target of the efforts for inclusion, while “Basic Standard” is for what is 
absolutely needed to begin with this adventurous experience.

“Welcoming place and atmosphere”  [see: Socialization, standard 1.3] seems to be an ‘un-
measurable’ condition, as it was underlined by most of the participants, yet everyone agreed 
that the ‘welcoming approach’ is exactly what makes the process actual and significant.
“Welcoming place” refers to the care to be devoted to the physical conditions of the school 
building, classrooms, and school yard: order, cleanliness, but also aesthetically pleasant items 
and equipment, furniture adapted to be multi-purpose, and easily moved or used by the students, 
free - though regulated - access to the materials, a ‘workshop-style’ (work-in-progress), meaning 
that everyone has the possibility ‘to leave his/her mark’. 
In the arrangement of the available space at school many principles and values of the school 
inclusion for all can be made evident. Each student (SEN and non-SEN) deserves “recognition” 
to develop self-confidence and self-esteem: a beautiful presentation of the students’ products, for 
example, could be both a sort of documentation of the work done and a way to “recognize” 
individual contributions to the common effort. It is very important that all students have a part in 
the “show”, each one in the best form and ways s/he can contribute (teachers should not select 
the items in reference to an abstract criteria of ‘beauty’, but taking into accounts the individual 
starting point and the progress made).
“Welcoming atmosphere” recall the child-friendly style which characterizes an open teacher-
child relationship. Without changing the rigid, impersonal, objective style of the traditional 
didactic approach, the individualized way cannot be developed. 
‘Feeling welcome’ refers to everyone in the ‘school-system’: SEN students, non-SEN students, but 
also the teachers, the cleaners, the cooks, the headmaster, the professionals... Everyone should 
be accepted for what s/he is, the only way to guarantee respect for the individual differences.

“Presence of teachers with specific inclusion project training” [see: Learning and Study and 
Life Skills, standard 2.1]. Apart from the academic training, we want to point the necessity for 
constant training in service for each member of the school inclusion team. Training-in-service is 
another way of saying doing research and working on the ability to ‘learn from what is actually 
experienced’.
If academic training should not be possible for all in every situation, we still think it possible 
to start with the school inclusion project in mainstream classes, provided that there is a real, 
practical, basic training-in-service support. This training could include: seminars, workshops 
and conferences as well as regular meetings with consultants from the Resource Centre from 
Skopje.

“Active Education Methodologies” [see: Learning and Study and Life Skills, standard: 2.4] This 
approach is student-centered with focus on: cooperative learning, learning by doing, feeling 
responsible for one’s own learning process. 
The skills the students are asked to develop are sustained by the motivation to cope with real 
issues and definite problems, the teachers are with them to help: they are the ‘experts’, the 
coordinators, and the promoters, but by no means those all-knowing, all-responsible, all-directing 
figures which the traditional approach claims them to be.
“School Inclusion Team” [see: Planning, Presence of the school inclusion team, standard: 3.1]: 
the number and role of its members has not been specified as the relevant points are: group 
work, mutual support, and responsibility sharing. 
The basic standard includes: headmaster, pedagogist, teachers involved with the SEN students, 
but of course, where it is possible, the team should include a defectologist, and a psychologist. 
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“The expert” is certainly a key-figure in the process, but not in the sense that s/he can provide 
the team with ready-made solutions for each particular case, but as the person who can offer a 
different perspective or view on the troublesome issue, and suggest a variety of resources which 
come from her/his experience.

“Functional diagnosis” [see: Planning, School inclusion team’s tasks, standard: 3.1] is a report 
which focuses on the possibilities of the SEN student, it can be based on the medical report, 
but it is not limited to describe the physical conditions of the SEN student, it explores wider 
possibilities: the functions s/he can actually perform in a supportive environment. 
It proposes hypothesis to be verified, so it is important that this diagnosis is drafted by more than 
one expert (by the whole school inclusion team would be the best choice)
 
“Individualization” [see: Individualization, standard: 4] for school inclusion means that each 
student’s right to be different is recognized and the didactic adapts to the learners and not 
vice-versa. This cannot happen if the program is fixed, its presentation is unchangeable, no 
adaptation is possible, and, for the student, the only way to deal with it is: the ‘faithful restitution’ 
of the program contents. SEN students will always fall short of this canon, for they have troubles 
with the program. Their ‘difference’ puts the task out of their reach, and if the teachers insist on 
their shortcomings, this difference increases.
The practice to regularly consider each student’s situation in the group - that is to say his/her 
understanding, needs, and desires about the program, the school mates, the teacher - keeps the 
teacher’s sensitivity alive, and it is a constant training in meeting with the unpredictable requests 
coming from SEN students.

“Awareness activities with mainstream group” [see: Individualization, standard: 4.4] SEN 
students’ learning is often supported by some activities in “specialized individual labs” [see: 
standard: 4.3], possibly with professionals at scheduled timetables. This doesn’t represent an 
obstacle to school inclusion if extra care is paid to include in some ways this ‘side-work’ into 
mainstream activities. All students should be aware of the kind of  work and progress their 
school-mate is doing, if not in details, following its meaningful aspects. For instance, it could 
arise curiosity to know how ‘Braille’ works (the writing for the blind), or to see the improvements 
in art and craft activities or even in the practice of exercises. The specialized lab could be a 
place regularly visited or used by small groups of non-SEN students with their friend, who would 
act as a ‘guide’. But “awareness” also refers to the understanding of the differences of the SEN 
students: we think it is really important not to deny a disability, or the contradictory feelings it 
sometimes arises. The possibility, for the other students, to express their feelings on the subject 
is recognizing that a complex issue is to be dealt with. Pity or compassions may not be the right 
tools. 
Learning about disabilities (from a variety of points of view: historical, scientific, literary...) could 
be the key, at school, to reach deeper understanding and sensitiveness, while respecting the 
specific task of the school: to teach in order to have the students learn. So it could mean: what 
is Down syndrome? Which are its physiological aspects? Which are the impairments it leads to? 
Who was Dr. Down? When did he live?

“Record, check, and evaluate the experiences” [see: Individualization, standard: 4.5] If we get 
workable instruments to trace the work done (documentation),  and to discuss it (evaluation), we 
can monitor the school inclusion project and improve it. As we are dealing with a ‘project’, we 
should be aware of its weakness and failures, as well as of its strengths, while they occur, and 
readjust the direction.
Comparing and contrasting experiences, checked with similar methodologies, could broaden 
views and provide useful hints.
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