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Introduction

Who designed this tool?
The department of Education Studies of the Bologna University, in collaboration with Ed-
ucaid NGO, developed this Index for Inclusion and Empowerment (IIE) for the Palestinian 
school context. 

Why use this tool?
This guide is designed to help teachers and school’s principals to use the IIE. Using this tool 
serves two main purposes: first is helping the users to better analyse their own contexts (the 
community, the school, the class, etc.); second, better identify the needs of the subjects 
involved.

Identification of the 
needs

Implementation

Setting goas

Use of the Index 
for inclusion and 
Empowerment

Context analysis

Planning of 
intervertionEvaluation
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Concepts and philosophy

Inclusion
In accordance with the Ministry of Education and Higher Education’s (MoEHE) Palestine 
Inclusive Education Policy, for inclusion in education, we intend the fully and equitably par-
ticipation of all students in the process of learning in regular schools: it does not regard a 
specific group of students (e.g. disabled students) but it concerns all learners that in their 
lives might encounter obstacles and barriers. An inclusive school is a school for all, and it 
has to do with the right to education. It is a matter of approaching the educational rela-
tionship from a complete different perspective. It is not the student who shall adapt to the 
context, but the opposite: adapting context to all learners’ needs.

Empowerment
For empowerment we mean a process of growth of the individual and the group that can 
increase self-esteem, self-efficacy and self-determination. This process brings out latent 
resources and gets the individual/group to consciously appropriate his/her/their potential. 
The key point of this concept is that the subjects engaged in an empowerment process will 
overcome their initial situations by themselves by discovering their inner resources, or by 
discovering a new and more convenient use of contextual situations.

The philosophy
The challenge mounted by Bologna University, together with EducAid is, - moving towards 
the idea that inclusion and empowerment can together constitute a new, stronger and wider 
approach to the school organization enhancement - the improvement in the way students 
develop their personal and social skills, for the benefit of themselves and of the entire com-
munity. Gathering competences and experiences in building social and individual aware-
ness has been considered a key issue in developing inclusive strategies and policies. 
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Palestinian Ministry of Education and Higher Education’s Inclusive Educa-
tion Policy
In 2015, the MoEHE published a document called “Inclusive Education Policy” whose in-
tention is to outline the Ministry’s commitment regarding inclusive education in Palestinian 
schools.
That document endorses a series of actions that the formal education system in Palestine 
should keep as direction to achieve a more inclusive society:

The current Index for Inclusion and Empowerment has been developed in accordance with 
these principles and by considering the observations and the proposals from MoEHE’s in-
clusion specialists.
More specifically, the different parts of the current Index focus on the following policies:
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Index for Inclusion and Empowerment’s part 1: 
This goal is in line with the following MoEHE’s Palestine Inclusive Education Policy princi-
ples:
(4), increase active participation of all students in the learning process, and improve their 
social and academic learning outcomes, through the use of child-centred approaches, and 
by developing flexible curricula, teaching and learning materials and assessment mecha-
nisms that can be adapted to the individual needs of learners, 
(5), uphold equal rights to education through the development of a ‘twin-track’ approach, 
through which both systemic changes are made and individualised support is provided to 
those most at risk of exclusion from/within the education system.
(7), promote sustainability and equality in the wider society, by ensuring the active par-
ticipation of local communities, parents/caregivers and children in the development of 
child-friendly, inclusive education settings.
(8), ensure that efforts to advocate for and implement inclusive education cover the full 
range of education from early childhood to vocational, non-formal and adult education.

Index for Inclusion and Empowerment’s part 2:
This goal is in line with the following MoEHE’s Palestine Inclusive Education Policy princi-
ples:
(2), raise awareness of the importance of (and change attitudes towards) child friendly in-
clusive education and non-discrimination and diversity in education.
(3), increase access to education for all, by making systemic changes that eliminate the en-
vironmental, attitudinal, policy, practice and resource barriers that prevent some students 
from attending their local school with their peers.
(6), develop a cadre of teachers, support staff and school leadership who have the practical 
skills, as well as theoretical knowledge, to implement quality, child friendly, inclusive educa-
tion within the regular education system. 

Index for Inclusion and Empowerment’s part 3: 
This goal is in line with the following MoEHE’s Palestine Inclusive Education Policy princi-
ples:
(1), work collaboratively to achieve Palestine’s commitments to international obligations 
(Education for All, the Post-2015 Sustainable Development Goals, the Convention on the 
Rights of the Child, the Convention on the Rights of Persons with Disabilities, and others), 
and achieve our national education policies/commitments.
(8), ensure that efforts to advocate for and implement inclusive education cover the full 
range of education from early childhood to vocational, non-formal and adult education.
(9), ensure that all education provision is free from violence and provides a protective envi-
ronment for all students.

Index for Inclusion and Empowerment’s part 4: 
This goal is in line with the following MoEHE’s Palestine Inclusive Education Policy princi-
ples:
(6), develop a cadre of teachers, support staff and school leadership who have the practical 
skills, as well as theoretical knowledge, to implement quality, child friendly, inclusive educa-
tion within the regular education system.
(7), promote sustainability and equality in the wider society, by ensuring the active par-
ticipation of local communities, parents/caregivers and children in the development of 
child-friendly, inclusive education settings.
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How to use the Index for Inclusion and Empowerment

The aim of this tool is not to collect data or to evaluate schools but to support a reflection 
and discussion to self-review the level of inclusion and empowerment in a specific context 
and its didactical and educational activities. It’s also intended to help in the development of 
local policies, in order to improve the school planning, the student’s performance and the 
community quality of life. 

• the tool is designed for collective use: teachers and principals should meet together to 
discuss and fill in the form, reflecting about answers and adding comments, questions, 
doubts, and anything useful to better understand the context;

• take your time to fill the checklist: it is important to examine all questions and indicators 
and compare the different answers in order to understand how your school is working in 
terms of inclusion and empowerment;

• for different reasons some data could be not available at your school (e.g.: number of 
working students). It is important to question why this information is not available and if 
it could be important to gather it;

• the process is more important than the product. The act of meeting as school team 
and reflect on inclusion and empowerment in your school is more significant than the 
number of answers you will complete. It’s meant to facilitate an open process that gives 
you inputs and ideas about how to create a culture of inclusion in the school and in the 
community and how to empower students, teachers and families;

• In order to keep the process alive, after having taken actions according to the evidence 
given by the checklist, use it again to see how your school inclusive policy has improved 
and how it can be furthermore developed.

• Please remember that there are not right or wrong answers. Just be honest in your as-
sessment and try to picture the present situation of the school.

The current document is composed by two main parts: 

The checklist 
The checklist is a data collection tool to monitor changes thorough time in your school. It 
allows to keep track of the organization of didactical and educational activities. You are 
asked to answer about the way teachers and students work and plan as individuals and as a 
group. It is not just a matter of implementation of National rules or policies, but it refers also 
to how each school can find autonomously its ways of functioning, according to the specif-
ic local needs, resources and situations. For these reasons there is also a specific section 
dedicated to space arrangement and use, where you should report on how the spaces and 
equipment are organized and used in your school during school time and after.

The Index for Inclusion and Empowerment 
The Index of inclusion and Empowerment is the place where you have a list of macro areas 
and their specific indicators. 
For each indicator you have to reflect about your context and choose to answer “Yes”, pos-
sibly by providing also a practical example that could help to understand the reasons of the 
choice, or “No”, by explicating what could be the actions to be practically done to improve 
that particular situation. According to your experience and knowledge you can also add the 
indicators you consider significant in you school context. 
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The index is organized in four areas and each of them is subdivided into two main classes of 
indicators. In this way you can focus on the different aspects of inclusion and empowerment 
considered and plan specific activities according to the evidence gathered by analyzing the 
collected data. 
a) Guaranteeing personal and group empowerment 
• Supporting students’ personal empowerment
• Supporting social empowerment 
b) Creating inclusive cultures
• Building community
• Enhancing inclusive values
c) Producing empowerment and inclusive policies
• Developing the school for all and each
• Organizing support for diversity
d) Evolving empowerment and inclusive practices
• Orchestrating learning
• Mobilizing resources

We hope you find this tool useful to improve your planning and teaching so that you can 
give your students a better learning experience. Thank you for your work and collaboration!

UniBO and Educaid’s Team, with the recognition of MoEHE
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CHECKLIST

PART 1 – SCHOOL’S DATA

1) Name of the school: ……………………………………………
2) National ID: …………………….…………………………………
3) Grade: from ……………………….  to ……………………….

Number of… Total Males Females
4) students
5) students not attending school 
6) students who do lots of absences
7) teachers
8) administrative staff
9) other staff members 
  specify roles: 

  specify roles: 

  specify roles: 

  specify roles: 

10) For each class specify:
Class Total n° 

of stu-
dents

Total n° 
of males

Total n° 
of fe-
males

Total n° 
of re-
peating 
students

Total n° 
of SEN 
students 
(a)

Total 
n° of 
worker 
students 
(b)

Total n° 
of stu-
dents 
dropped 
school 
(c)

Total n° 
of ov-
eraged 
students 

(a) Specify the kind of disability, of illness, of learning difficulty or any other specificities… 
.....................................................................................................................................................
.....................................................................................................................................................
.....................................................................................................................................................

(b) Specify the kind of job...........................................................................................................
......................................................................................................................................................
......................................................................................................................................................
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(c) Specify the reason ................................................................................................................
.....................................................................................................................................................
.....................................................................................................................................................

11) Normally, do students arrive at school in time or late? Do you know the reasons why?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

12) The school timetable is from …….. to …….. for a total of …….. days per year.

PART 2 – ORGANISATION OF DIDACTICAL AND EDUCATIONAL ACTIVITIES

1) Are there any Teacher’s meetings? YES / NO

2) If NO: are there any other kind of meetings or gathering activities? (Such as: School 
Board / Local Area Council / PTA, Parents Teachers Association…) 
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

3) If YES: how many times per school year do they meet?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

4) Which are the topics discussed?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

5) In these meeting, do they take decisions? YES / NO
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

6) How is realized and verified the implementation of the decisions taken?
……………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………
……………………………………………………………………………
7) Are there any other people but teachers participating to these meetings? (local commu-
nity stakeholders, parents, etc.) If yes, please specify who and how often.
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

8) Apart from the National Curriculum, is there any other kind of school activity planned at 
institute or class level?  YES / NO

9) Do these activities relate to: 
YES NO

the implementation of the National Curriculum?
educational or didactic areas?
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vocational training?
entertainment?
evaluation or certification of the student’s achievements?

10) Which tools do you use to measure and evaluate the level of knowledge / competence 
reached by your students? (closed/open tests, oral exams, posters, project works, etc.)
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

During the semesters: 
......................................................................................................................................................

At the end of the semesters:
......................................................................................................................................................

11) Are there any specific projects planned by the school (teachers/principal)?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

12) On which subject / area are they?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

13) How do you document the school projects, initiatives and educational activities ...to 
ensure the achievement of their objectives?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

14) What are the methodologies that you follow (not mentioned in the Ministry instructions) 
to measure and evaluate your students?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

15) How students participate to the school educational organization? (Do they have a com-
mittee / Do they participate to formal or informal meetings / Can they suggest or decide 
part of the curriculum of studies or improvements to it?)
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

16) How many hours of lessons per week (are they supposed to attend?) do they attend?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

17) Which is the average number of teachers that works with a class / group?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................
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18) Are there different teachers or experts (e.g. in inclusion) attending classes at the same 
time during lessons?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

19) Are there any workshops/labs for students at school? Who facilitates them?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

20) Is the lessons timetable directly managed by the teachers?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

21) What is the mechanism used to make up the missed classes if the students miss any?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

22) Is there a specific timetable for each school subject? Who decides it?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

23) Is the lessons timetable flexible? (e.g.: when students are late or when lessons are in-
terrupted due to reasons of force majeure).
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

24) Which is the minimum number of school days per year?
......................................................................................................................................................
......................................................................................................................................................
......................................................................................................................................................

PART 3 – IN THE SCHOOL: SPACE ARRANGEMENTS AND USES

YES NO
Teachers’ desk
Arrangement In front of the desks

In the middle of the classroom
In a corner of the classroom
In front of the board
(Other, specify)

Use Only as teacher’s desk 
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As a table for workgroups
As a support base for school materials, 
tools or subject contents
(Other, specify)

Student’s desks
Arrangement In rows / lines

In semi-circle
As horseshoe
In islands (groups of desks)
(Other, specify)

Use Assigned places
Free sitting
Daily place assignment
Weekly place assignment
Monthly place assignment
(Other, specify)

Conversation area
Is there a conversation area in the school?
Arrangement In a dedicated place of the school

In the classroom
Structured
Non-structured
(Other, specify)

Use At a scheduled time
At a non-scheduled time
(Other, specify)

Library
Is there a library in the school?
Arrangement In a dedicated place of the school

In the classroom
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(Other, specify)

Use In programmed time slots
In non-programmed time slots
(Other, specify)

Contents How many books are there? (approx.)
Are there any school related books?
Are there any narrative books? (approx.)
Are the books for all ages of students? 
(approx.)
Are the books up to date?
Are there any other media? (Audio / Video 
/ CD,s DVD’s…)

Canteen/Bar
Is there a canteen/bar in the school?

Arrangement In a specifically dedicated place of the 
school
Outside of the school
In an adapted place
(Other, specify)

Use In a unique time slot
In alternate time slots
(Other, specify)

Gymn
Is there a gym in the school?

Arrangement In a specifically dedicated place of the 
school 
In an adapted place
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(Other, specify)

Use In scheduled time slots
In non-scheduled time slots
(Other, specify)

School yard
Is there a school yard?

Arrangement

With cement 
With grass and trees
With base course
Covered (sun/rain)
With games
(Other, specify)

Use

In scheduled time slots
In non-scheduled time slots 
(Other, specify)

Science lab
Are there any science labs in the school?

Arrangement

In specifically dedicated rooms 
In a classroom
(Other, specify)

Use

In scheduled time slots
In non-scheduled time slots 
(Other, specify)
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IT lab
Are there any IT labs in the school?

Arrangement

In specifically dedicated rooms 
In a classroom
(Other, specify)

Use

In scheduled time slots
In non-scheduled time slots 
(Other, specify)

Art/Music lab
Are there any art/music labs in the school?

Arrangement

In specifically dedicated rooms 
In a classroom
(Other, specify)

Use
In scheduled time slots
In non-scheduled time slots 
(Other, specify)

SPECIALIZED ROOMS

(Science labs, Art, ICT…)
Are there any labs in the school?

Arrangement

In specifically dedicated rooms 

In a classroom

(Other, specify)

Number of labs 
and specific uses

……………………………………………………………………………………………………
……………………………………………………………………………………………………
……………………………………………………………………………………………………
……………………………………………………………………………………………………
………………………………………………………………………………
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Use

In scheduled time slots
In non-scheduled time slots
Average use during the week (hours / 
days) ……

Resource room
Is there a resources’ room in the school?
Is there a specialized teacher for the resources’ room in the 
school?

These teachers 
are employed by… 

MoEHE
Local community
(Other, specify)

Indicate their specific use
•....................................................................

•....................................................................

Typology of resources and their specific 
use (furniture, materials, devices…)

•....................................................................

•....................................................................
Arrangement In specifically dedicated rooms 

In a classroom
(Other, specify)

Use In scheduled time slots
In non-scheduled time slots
Average use during the week (hours / 
days)

Teachers’ room
Is there a teacher’s room in the school?

Arrangement

In a specifically dedicated room
(Other, specify)

Use
In scheduled time slots
In non-scheduled time slots

Nursery/medical room
Is there a nursery/medical room in the school?
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Arrangement

In a specifically dedicated room
(Other, specify)

Use
In scheduled time slots
In non-scheduled time slots
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INDEX FOR INCLUSION AND EMPOWERMENT

PART 1 - GUARANTEEING PERSONAL AND GROUP EMPOWERMENT
Guaranteeing student’s personal and group empowerment means that the school system, 
as a whole, needs to provide them with the means, especially cultural means, useful to be 
more and more aware, and independent in their choices, both in learning and in social con-
texts. 

SUPPORTING STUDENTS’ PERSONAL EMPOWERMENT
Teachers

YES (provide exam-
ples) *

NO (what should I do 
to improve it?) *

1. Teachers en-
courage each 
child in suc-
ceeding

1.1 Learning success 
is highlighted for each 
child
1.2 Teachers give 
each student the 
chance to succeed
1.3 Teachers promote 
activities to nurture 
the different talents/
skills
1.4 Teachers accept 
activities proposed by 
the students
1.5 Other (Specify)

2. Teachers give 
voice to each 
child

2.1 Teachers give 
each student the 
possibility to express 
him/herself
2.2 When a teacher 
asks a question, he/
she waits for students 
and give time to an-
swer
2.3 Teachers let all 
the students intervene 
during discussions
2.4 Teachers involve 
each student, not only 
the best ones
2.5 Other (Specify)
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3. Teachers 
respect each 
child’s develop-
ment

3.1 Teachers give 
each student the time 
to finish activities
3.2 Teachers know 
students’ timing
3.3 Teachers person-
alize didactic activi-
ties for each child
3.4 When a student 
does not understand, 
teachers change 
methodologies or pro-
pose new materials 
and strategies
3.5 Other (Specify)

4. Teachers pro-
mote life skills 
in students

4.1 Students are en-
couraged to shape 
their own opinion re-
garding controversial 
issues
4.2 Teachers encour-
age question making
4.3 Teachers promote 
problem solving ac-
tivities
4.4 Teachers promote 
metacognitive com-
petences (focusing on 
the learning process-
es, reflecting on stu-
dents’ learning, etc.)
4.5 Teachers promote 
auto assessment’s 
skills in pupils
4.6 Teachers encour-
age students’ cre-
ativity in the learning 
activities 
4.7 Other (Specify)
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SUPPORTING SOCIAL EMPOWERMENT
Teachers

5. Teachers 
facilitate stu-
dent’s relation-
ships

5.1 Teachers encour-
age interpersonal re-
lationships
5.2 Teachers promote 
communication skills 
5.3 Teachers use 
recreation time to 
foster students’ rela-
tionships (organizing 
games or sports activ-
ities)
5.4 Teachers monitor 
and discuss with the 
class about potential 
conflict situations
5.5 Other (Specify)

6. Teachers 
promote social 
and emotional 
learning

6.1 Teachers organize 
cooperative learning 
activities 
6.2 Teachers help 
students in creating 
balanced groups 
6.3 Teachers facilitate 
students’ active par-
ticipation during les-
sons and activities 
6.4 Teachers facilitate 
students’ participation 
in the decision mak-
ing
6.5 Other (Specify)
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PART 2 - CREATING INCLUSIVE CULTURES
Creating at school and in the community a culture which promotes inclusive values is an-
other priority: inclusion is not something that one can teach through text books or with 
lectures, but rather a value which needs to drive the behaviors, the attitudes and everyday’s 
practices.

BUILDING COMMUNITY
School / Teachers / Staff

YES  (provide exam-
ples) *

NO (what should I do 
to improve it?) *

7. Everyone 
feels welcomed 

7.1 There is a “wel-
come time” every day 
at the beginning of 
the school day
7.2 The teacher wel-
comes each child de-
spite his/her disability 
or difference
7.3 The staff wel-
comes each child de-
spite his/her disability 
or difference
7.4 There are no resis-
tances to new pupils, 
even if they have a 
disability
7.5 Information about 
the school is available 
in different formats 
(eg. in braille, or with 
specific font for learn-
ing difficulties)
7.6 Other (Specify)
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8. Teachers/
staff feel they 
are respected

8.1 Teachers feel 
respected by other 
teachers
8.2 Teachers feel re-
spected by students
8.3 Teachers feel re-
spected by parents
8.4 Teachers feel re-
spected by staff
8.5 Staff feels re-
spected by teachers
8.6 Staff feels re-
spected by students
8.7 Staff feels re-
spected by parents
8.9 Other (Specify) 
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9 There is col-
laboration

9.1 Teachers collabo-
rate with each other
9.2 There is no com-
petition between 
teachers
9.3 Teachers share 
spaces
9.4 Teachers share 
materials
9.5 Teachers share 
didactical tools
9.6 Teachers share 
criteria and evaluation 
tools
9.7 Teachers collab-
orate with other staff 
members
9.8 Teachers col-
laborate with other 
schools
9.9 Teachers collabo-
rate with the commu-
nity
9.10 School collabo-
rates with institutes 
for disabled children 
(day-care; “special” 
schools, …)
9.11 Teachers collabo-
rate with parents
9.12 All staff regularly 
attends meetings
9.13 There are regular 
meetings where all 
teachers are involved 
in the planning of 
inclusive actions, dis-
cuss about students, 
learning programs, 
etc.)
9.14 All teachers are 
involved in the school 
life/organization
9.15 Other (Specify)
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10. Parents are 
involved

10.1 Parents are invit-
ed to participate to 
the school board
10.2 Parents are in-
vited to participate 
to the most signifi-
cant moments of the 
school
10.3 All parents at-
tend meetings with 
teachers
10.4 When parents 
do not participate, 
the school searches 
for them (by phone, 
visit,…)
10.5 Parents of pupils 
with disabilities are 
involved in the Individ-
ualized Educational 
Program
10.6 Other (Specify)

11. The commu-
nity is involved

11.1 The school is in-
volved in the commu-
nity activities
11.2 The school and 
the community share 
facilities (as library, 
rooms, canteen …)
11.3 People from the 
community are seen 
as resources
11.4 Other (Specify)
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Students

12. Students 
help each other

12.1 Students wel-
come each other
12.1 Students are ac-
tive in helping other 
students (also with 
disabilities or disad-
vantages)
12.2 Students can 
find solutions togeth-
er
12.3 Students support 
each other
12.4 There is no com-
petition between stu-
dents
12.5 Students can 
share materials with-
out fighting
12.6 Other (Specify)



INDEX FOR INCLUSION AND EMPOWERMENT:GUIDELINES TO USE IT AS INCLUSIVE INSTRUCTIONAL DESIGN TOOL 31

ENHANCING INCLUSIVE VALUES
Teachers / Students

13. There are 
high expecta-
tions for each 
student

13.1 All students are 
encouraged to have 
high aspirations for 
their learning and life
13.2 Teachers can see 
the potential of each 
student, despite di-
versities
13.3 Students feel 
assessed on their 
performances, not on 
themselves
13.4 When a student 
fails, teachers encour-
age him/her to do 
better next time
13.5 Students are 
encouraged to appre-
ciate others’ achieve-
ments
13.6 Teachers do not 
compare the students 
performance
13.7 Teachers appre-
ciate the engagement 
of students, no mat-
ters their results
13.8 Other (Specify)
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14. There is a 
shared philoso-
phy of inclusion

14.1 Diversity (of 
ideas, of cultural 
background, of gen-
der, etc.) is seen as a 
resource
14.2 There is a shared 
idea about inclusion 
as “school for all”
14.3 Inclusion is seen 
as access and partici-
pation to school for all
14.4 Learning and so-
cial achievements are 
considered equal and 
important
14.5 Support and col-
laboration are seen as 
important values
14.6 The philosophy 
of inclusion is shared 
with families
14.7 The philosophy 
of inclusion is shared 
with the community
14.8 Other (Specify)
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PART 3 - PRODUCING EMPOWERMENT AND INCLUSIVE POLICIES
Work on and share in, with the different school’s stakeholders, the production of empow-
erment and inclusive activities, is one privileged way to ensure that all the values and dif-
ferences of the community are represented, listened and taken considered when school’s 
policies are put together.

DEVELOPING THE SCHOOL FOR ALL AND EACH
Community / School

YES  (provide exam-
ples) *

NO (what should I do 
to improve it?) *

15. There is an 
inclusive poli-
cy shared with 
community (Or-
ganizations, re-
ligious groups, 
other citizens, 
etc.)

15.1 Community par-
ticipates to the school 
planning
15.2 There are spe-
cific school projects 
shared with commu-
nity
15.3 There are spe-
cific after-school 
projects shared with 
community
15.4 There is a com-
mon language about 
inclusion and empow-
erment
15.5 Other (Specify)
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16. There are 
policies and 
procedures to 
support stu-
dents and fami-
lies in need

16.1 Students are en-
couraged to attend 
regularly the school
16.2 The school uses 
different communica-
tion systems to reach 
all
16.3 When a stu-
dent is not attending 
school, teachers know 
how to contact him/
her and the family
16.4 Teachers pay 
attention to interper-
sonal relationships 
with students and 
families
16.5 There are clear 
policies concerning 
bullying and violence 
in school (among stu-
dents and teachers)
16.6 Other (Specify) 
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17. The school 
makes its prem-
ises accessible 
to all the people

17.1 The school is con-
cerned with accessi-
bility for all students, 
families and staff 
members
17.2 The school con-
sults organizations of 
disabled/disadvan-
taged people about 
accessibility 
17.3 Students are in-
volved in making the 
school more acces-
sible
17.4 Families are in-
volved in making the 
school more acces-
sible
17.5 Local educational 
services are involved 
in making the school 
more accessible
17.6 Other (Specify)
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18. There is a 
map of local 
educational ser-
vices

18.1 The philosophy 
of inclusion is shared 
with other organiza-
tions
18.2 The school works 
with local educational 
and social services in 
specific projects
18.3 The school build-
ing and facilities are 
shared with other 
organizations during 
and after school time
18.4 There are educa-
tional and vocational 
activities for adults 
after school time
18.5 The school par-
ticipates or promotes 
public events in the 
local community
18.6 Other (Specify)

Teachers

19. Teachers’ 
wellbeing is pro-
moted

19.1 Teachers feel 
their expertise is rec-
ognized among col-
leagues
19.2 Teachers have 
opportunities to share 
their knowledge and 
expertise
19.3 Teachers feel 
free to express their 
difficulties
19.4 Teachers feel 
protected by violence 
and bullying
19.5 Other (Specify)
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20. All new 
teachers are 
helped to settle 
into the school

20.1 New teachers are 
welcomed
20.2 New teachers 
feel their expertise 
is recognized among 
colleagues
20.3 New teachers 
have opportunities to 
share their knowledge 
and expertise
20.4 New teachers 
feel free to express 
their difficulties
20.5 There are initia-
tives such peer-men-
torship that help and 
support newcomers
20.6 Other (Specify)

Students

21.Students’s 
wellbeing is pro-
moted

21.1 Teachers monitor 
and intervene in stu-
dents’ bullying situ-
ations when they arise
21.2 Students feel 
free to express their 
difficulties to the 
teachers
21.3 Students feel 
free to express their 
difficulties with their 
peers
21.4 Other (Specify)
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22.All new 
students are 
helped to settle 
into the school

22.1 There are peer 
education projects 
(peer tutoring) to sup-
port new students
22.2 There is a proj-
ect to support the en-
trance in new school 
system (eg. from kin-
dergarten to primary 
school)
22.3 New students 
are encouraged to 
share their knowledge 
and expertise
22.4 There are clear 
policies about who to 
consult when students 
experience difficulties  
22.5 Other (Specify)

23. There is an 
after-school 
plan

23.1 Students can 
remain in the school 
after lesson’s time
23.2 Students can 
use school facilities 
to study alone or in 
group
23.3 Students can 
organize events inside 
the school for them-
selves or opened to 
the community
23.4 Students partic-
ipate as peer tutors in 
educational activities 
planned for the com-
munity
23.5 Other (Specify)
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ORGANIZING SUPPORT FOR DIVERSITY
School

24. All forms of 
support are co-
ordinated

24.1 Support policies 
are part of a strategy 
of the school for in-
creasing its capacity 
to respond to diversity
24.2 In the school 
there is (at least) a 
teacher responsible 
for inclusion and em-
powerment
24.3 Teachers meet 
regularly to share and 
organize support ac-
tivities
24.4 Teachers co-or-
dinate with local edu-
cational organizations
24.5 Other (Specify)

25. All forms of 
exclusion are 
decreased

25.1 Concerns about 
students’ behavior are 
seen in connection 
with education and 
motivation
25.2 There are meet-
ings to support teach-
ers, staff and families 
in dealing with disci-
plinary problems
25.3 The school at-
tempts to reduce con-
flict between social 
class groups 
25.4 There is a policy 
to minimize all forms 
of disciplinary exclu-
sions
25.5 There are plans 
and policies to re-in-
troduce students after 
disciplinary interven-
tions.
25.6 Other (Specify)



INDEX FOR INCLUSION AND EMPOWERMENT:GUIDELINES TO USE IT AS INCLUSIVE INSTRUCTIONAL DESIGN TOOL40

26. Staff devel-
opment activi-
ties help teach-
ers to support 
diversity

26.1 Development 
activities enhance the 
staff capacity to re-
duce barriers to learn-
ing and participation
26.2 Development ac-
tivities support teach-
ers to work effectively 
together 
26.3 When facing dif-
ficulties, teacher ex-
periment co-teaching
26.4 Teachers are en-
couraged to research 
and experiment active 
learning methodolo-
gies to support diver-
sity
26.5 Teachers receive 
training about how 
to promote a positive 
classroom climate de-
spite diversities
26.6 Teachers receive 
training about how to 
counter bullying, rac-
ism, sexism, exclusion
26.7 Other (Specify)
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Teachers

27. The plan-
ning is aimed to 
valorize all stu-
dents 

27.1 Teachers plan in-
dividualized activities 
to let the students 
reach the same goals 
with different method-
ologies
27.2 Teachers plan 
personalized activities 
to improve learning 
opportunities for all
27.3 Teachers plan ac-
tivities to valorize the 
different abilities and 
learning styles
27.4 Teachers prevent 
students’ disaffection 
and disruption
27.5 Teachers pro-
mote equal opportuni-
ties among students 
27.6 Other (Specify)
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28. The plan-
ning is aimed 
to promote em-
powerment

28.1 Teachers pro-
mote students’ well 
being
28.2 Teachers involve 
other stakeholders 
(students, families, 
other teachers) in the 
planning of activities
28.4 Teachers pro-
mote activities to 
improve students’ 
self-esteem and 
self-efficacy
28.5 Teachers active-
ly listen to students’ 
needs
28.6 Teachers pay 
attention to students’ 
motivation
28.7 Students have 
the possibility to make 
their own choices 
while solving prob-
lems 
28.8 Other (Specify)
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29. The plan-
ning is aimed 
to support stu-
dents’ participa-
tion

29.1 In school there 
is a coordinator / a 
committee to sustain 
inclusion
29.2 There is a wel-
come plan for new 
teachers and students
29.3 The lessons are 
designed recognizing 
the different students’ 
situations
29.4 School activities 
are aimed to compre-
hend and enhance 
diversity
29.5 Didactic con-
tents are adequate to 
students’ knowledge 
and capacities
29.6 Teachers prevent 
students’ isolation
29.7 Other (Specify)
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Students

30. Students 
actively partici-
pate to teaching 
and learning 
activities

30.1 There is a stu-
dent’s committee
30.2 Students par-
ticipate to curriculum 
development and can 
propose activities and 
topics
30.3 Students can ex-
press their difficulties, 
analyze the barriers to 
learning and partici-
pate to the search for 
solutions
30.4 Active research 
and lab activities are 
properly distributed 
through the school 
time
30.5 Students sup-
port each other during 
the proposed activi-
ties and during self-
study
30.6 Students are in-
formed about school’s 
rules about behavior 
30.7 Other (Specify)

31. Students 
are aware of 
school’s policies 
about inclusion

31.1 Students can rec-
ognize different forms 
of exclusion, physical, 
verbal and emotional
31.2 Students know 
whom to contact in 
case of exclusion or 
bullying
31.3 Students are 
involved in activities 
and strategies to pre-
vent exclusion and 
bullying
31.4 Other (Specify)
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PART 4 - EVOLVING EMPOWERMENT AND INCLUSIVE PRACTICES
Proper school’s policies need to be accompanied by a change in the practices. Top-down 
improvements and guidelines mean nothing if they can’t find a match with a proper change 
in from the bottom. This is why it’s important to take into account this dimension of every-
day work, which means, daily negotiation and evolution of the way teachers facilitate the 
learning and the social-relational goals in their classes.

ORCHESTRATING LEARNING
Teachers

YES  (provide exam-
ples) *

NO (what should I do 
to improve it?) *

32. Teaching 
is planned with 
the learning of 
all students in 
mind

32.1 Curriculum ma-
terials are various and 
reflect students’ back-
ground, interests and 
experiences
32.2 Teaching reflects 
students’ interests.
32.3 Lessons encour-
age a comprehensive 
vision of learning 
rather than consid-
ering each subject 
isolated
32.4 Lessons pro-
vide activities in pair 
and small groups as 
well as individual and 
whole classwork
32.5 Lessons are 
planned using a 
variety of activities 
(writing, oral presen-
tations, discussions, 
drawing, problem 
solving, listening, …)
32.6 Other (Specify)
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33. Lessons 
encourage the 
participation of 
all students

33.1 Lessons are 
built considering the 
differences existing 
between students’ 
learning styles
33.2 Lessons are 
built on students’ ex-
periences and back-
grounds
33.3 Lessons encour-
age dialogue between 
teachers and students 
and students them-
selves
33.4 Lessons encour-
age the development 
of a language for 
thinking and talking 
about learning
33.5 Students are en-
couraged to propose 
their own initiatives
33.6 Other (Specify)
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34. Lessons 
develop an un-
derstanding of 
differences

34.1 During class 
discussions different 
opinions are respect-
ed 
34.2 Students are en-
couraged to explore 
views different from 
their own
34.3 Students can ex-
periment role-playing 
to better understand 
differences
34.4 There are oppor-
tunities for students 
to work with others 
with a different back-
ground, culture, gen-
der, and impairment in 
the school
34.5 There are oppor-
tunities for students 
to work with others 
with a different back-
ground, culture, gen-
der, and impairment in 
the community
34.6 Other (Specify)
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Students

35. Students 
are actively in-
volved in their 
own learning

35.1 Teachers ex-
plain the purposes of 
individual or group 
activity 
35.2 Students are 
trained in how to take 
notes and organize 
their work
35.3 Students are 
trained in how to re-
search on a topic
35.4 Students are 
trained in how to 
make oral and written 
presentation
35.5 Students are 
trained in how to use 
libraries and different 
sources
35.6 Students are 
able to use ICTs re-
sources to support 
their learning
35.7 Students’ voice 
is listened on the 
quality of teaching
35.8 Other (Specify)
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36. Students 
learn collabora-
tively

36.1 Students are able 
to ask for help and 
support when needed
36.2 Students sup-
port classmates when 
they are in need, if 
necessary, asking for 
help for them
36.3 Students are 
able to solve conflicts 
or to ask teachers to 
help them in doing it.
36.4 Students find 
normal sharing their 
knowledge and skills
36.5 Every student is 
encouraged to exper-
iment different roles 
during group activity
36.6 Every student 
has the possibility to 
lead a group, depend-
ing on the activity 
36.7 Students share 
responsibility in help-
ing each other
36.8 Students are 
involved in assessing 
each other’s learning
36.9 Other (Specify)

37. All students 
take part in ac-
tivities outside 
the school

37.1 School proposes 
activities in the terri-
tory 
37.2 Activities in the 
territory are planned 
following students’ 
interests
37.3 Students are en-
couraged to propose 
new activities and 
projects outside the 
school
37.4 Other (Specify)
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MOBILISING RESOURCES
Community

38. Community 
resources are 
well known and 
employed

38.1 There is an up-
dated record of all 
educational agencies 
in the community
38.2 Members of the 
community are con-
sidered as possible 
resources
38.3 University stu-
dents can do place-
ments in the school 
to support learning 
activities
38.4 Other (Specify)

Staff
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39. Staff devel-
ops resources 
to support 
learning and 
participation

39.1 Staff is encour-
aged to develop more 
expertise
39.2 Staff shares re-
sources and materials
39.3 Staff documents 
practices to create a 
“community of prac-
tice”
39.4 Staff is encour-
aged to use ICT in 
the daily activities of 
teaching and learning
39.5 Staff is encour-
aged to use ICT to 
share experiences 
with others
39.6 Other (Specify)

Students

40. Students’ 
differences are 
seen as a re-
source

40.1 Students with 
more knowledge/skill 
in an area sometime 
tutor those with less
40.2 There are activi-
ties involving students 
of different ages
40.3 There are activi-
ties involving students 
of different gender
40.4 Everyone is seen 
as a positive contrib-
utor in teaching and 
learning
40.5 Students’ spon-
taneous learning is 
valorized in class
40.6 Students are en-
couraged to propose/
invent solutions to 
overcome difficulties 
due to differences
40.7 Other (Specify)
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